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GRADE XI STUDENTS OF SMA NEGERI 2 PLAYEN IN THE 
ACADEMIC YEAR OF 2012/2013 
 
By: Ignatius Tri Endarto 
NIM 08202241066 
 
ABSTRACT 
 
The objective of this research was to improve the practice of teaching 
speaking and, as a consequence, the speaking skill of grade XI students of SMA 
Negeri 2 Playen in the academic year of 2012/2013 through the use of Readers 
Theatre. 
This research followed the action research design which is collaborative in 
nature. In doing the research, the researcher collaborated with one of the English 
teachers of SMA Negeri 2 Playen. This research was conducted in two cycles 
following the steps of reconnaissance, planning, action and observation, 
reflection, and data analysis. The data of the research were qualitative and 
quantitative. The analysis process of the qualitative data dealt mostly with 
qualitative description. The quantitative data were compared by using the T-test 
and charts. 
The research findings show that the teaching and learning processes were 
gradually improved in terms of preparation, presentation, teaching 
methods/techniques/strategies, teacher-students interaction, and students’ 
involvement and motivation. There is a significant difference between students’ 
speaking scores in the pre-test and those in the pos-test because “t observed” > “t 
table” (13.600 > 3.707) and “sig” < “α” (0.000 < 0.05) according to the 
researcher, and “t observed” > “t table” (17.260 > 3.707) and “sig” < “α” (0.000 < 
0.05) according to the English teacher. The “mean” scores of the paired 
differences (post-test – pre-test) are 5.963 (positive) according to researcher’s 
assessment, and 5.778 (positive) according to English teacher’s assessment. They 
show that the students’ post-test scores are significantly higher than their pre-test 
scores. Both the qualitative and quantitative findings of this research showed that 
there was a significant improvement in grade XI students’ speaking skill due to 
the implementation of this classroom action research. In conclusion, the research 
taken on the use of Readers Theatre to improve the practice of teaching speaking 
and, as a consequence, the speaking skill of grade XI students of SMA Negeri 2 
Playen in the academic year of 2012/2013 was successful. 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
As a foreign language in Indonesia, English is taught from elementary 
schools to universities. In senior high schools (SMA), this language has been 
becoming a compulsory subject that should be mastered by the students. 
According to Badan Standar Nasional Pendidikan (2006), the English teaching 
and learning processes in SMA is aimed at developing students’ communicative 
competence in both oral and written communication at informational level. 
In the English teaching and learning processes, there are four macro-skills 
that should be mastered. They are listening, writing, reading, and speaking skills. 
Among the four skills, the speaking skill is often considered as the most difficult 
skill for students to learn. Brown and Yule (1983) state that learning to talk in the 
foreign language is often considered being one of the most difficult aspects for the 
students to learn. In Indonesia, most students also consider that the speaking skill 
is the most difficult skill compared to the other skills. 
The phenomenon above was also faced by the students of SMA Negeri 2 
Playen. Based on the observation and interviews, most students had some 
problems in mastering the speaking skill. Those problems were related to the 
teaching methods and techniques, the teacher, the students, and the materials. As a 
result, the speaking skill of grade XI students of SMA Negeri 2 Playen was low. 
In accordance with this situation, it was necessary to conduct a classroom action 
research. 
2 
 
The researcher was challenged to implement a certain strategy that is able 
to improve the practice of teaching speaking. Walker (1997) states that everyone 
needs to talk and play with language and to exercise their mind, emotions, and 
tongue together. According to Adams (2003), Readers Theatre can enable students 
to tell a story in a most entertaining form, without props, costumes, or sets. In 
order to meet those needs, teaching speaking using Readers Theatre was 
introduced in this study. 
 
B. Identification of the Problem 
According to the observations, there were some problems related to the 
speaking skill of grade XI students of SMA Negeri 2 Playen. Firstly, the English 
teacher modified few activities to improve the performance of students’ speaking 
skill. It made the learning activities boring because they were monotonous and 
less challenging. Furthermore, the techniques and strategies that the teacher 
brought into the class could not accommodate the students to communicate using 
the target language effectively. 
Secondly, the skills taught in the classroom were mostly integrated. 
Because all skills were taught in one meeting, students did not have enough 
chance to learn each skill deeply. Therefore, some skills, including the speaking 
skill, often got little attention. Furthermore, the teaching-learning process was still 
teacher-centered. This condition did not provide the students with enough 
opportunities to express their ideas. As the consequence, they lacked time to 
practice speaking in English. 
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The next problem was that the students had low motivation to speak 
English. As what has been stated before, they had little or even no intention to 
speak English. It was shown by their preference for languages they used in the 
classroom. When asking something to the teacher, they liked using their native or 
second language better than the target language. 
Another problem was that the students lacked self-confidence to speak 
using the target language. In discussing the materials with their mates or teacher, 
they tended to be passive, especially when they had to use English. They often 
avoided answering questions. They seemed to be afraid of making mistakes and 
being laughed at by his or her friends. 
Students’ lack of self-confidence can be caused by many factors. Some of 
them are internal factors, such as lack of vocabulary and grammar knowledge. 
Some others are external factors such as the attitude of the teacher and even 
parents toward English. 
 
C. Limitation of the Problem 
In relation to the identification of the problem and due to the limitation in 
terms of knowledge, time, finance, and topic, it was impossible to make solutions 
to all the problems related to students’ speaking skill. So, the focus of this 
research is on improving the use of classroom teaching techniques through 
Readers Theatre. 
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D. Formulation of the Problem 
In accordance with the background, identification, and limitation of the 
problem above, the problem can be formulated as follows: How can Readers 
Theatre improve the speaking skill of Grade XI students of SMA Negeri 2 Playen 
in the academic year of 2012/2013? 
 
E. Objective of the Research 
The objective of this research is to improve grade XI students’ English 
speaking skill through the use of Readers Theatre at SMA Negeri 2 Playen in the 
academic year of 2012/2013. 
 
F. Significance of the Research 
The significance of this research covers both practical and theoretical 
significance. 
1. Practical Significance 
a. For the English Teachers of SMA Negeri 2 Playen 
This research is expected to enable the English teachers of SMA Negeri 2 
Playen to get new knowledge and experience in improving their students’ 
speaking skill through the use of Readers Theatre. 
b. For Grade XI Students of SMA Negeri 2 Playen 
This research is expected to motivate them to improve their speaking skill 
and help them solve their problems in practicing speaking. 
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c. For other Researchers 
The finding of this research is also expected to motivate other researchers 
who are interested in Readers Theatre to carry out further researches on 
this strategy. 
2. Theoretical Significance 
Theoretically, this research can support the current theories about the 
significance of Readers Theatre in language teaching and learning, especially 
in teaching speaking.  
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
A. Theoretical Description 
1. Speaking Skill 
In English teaching and learning processes, the speaking skill is one of the 
important skills that learners need to acquire in order to be able to communicate 
using the target language. Speaking is an interactive process of constructing 
meaning that involves producing, receiving, and processing information (Burns & 
Joyce, 1997). Its form and meaning are dependent on the context in which it 
occurs, including the participants themselves, their collective experiences, the 
physical environment, and the purposes for speaking. It is often spontaneous, 
open-ended, and evolving. 
However, speech is not always unpredictable. Language functions (or 
patterns) that tend to occur in certain discourse situations can be identified and 
charted (Burns & Joyce, 1997). Speaking requires that learners not only know 
how to produce specific points of language such as grammar, pronunciation, or 
vocabulary (linguistic competence), but also that they understand when, why, and 
in what ways to produce language (sociolinguistic competence). Finally, speech 
has its own skills, structures, and conventions (Burns & Joyce, 1997; Carter & 
McCarthy, 1995; Cohen, 1996). A good speaker synthesizes this array of skills 
and knowledge to succeed in a given speech act. 
There are several things involved in speaking. According to Harmer 
(2001), those things are real time, linearity, spontaneity, and limited planning-
time. The first point to emphasize is that speech production takes place in real  
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time and is therefore essentially linear. Words follow words, and phrases follow 
phrases. Likewise, at the level of utterance, speech is produced utterance-by-
utterance productions of the person we are talking to. This nature of speech, 
whereby each utterance is dependent on a preceding one, accounts for it 
spontaneity. In addition, the planning time speech production is severely limited 
and the planning of one utterance may overlap with the production of the previous 
one. 
 
a. Micro-skills of Speaking 
According to Brown (2001), the micro-skills of speaking are: 
1. produce chunks of language of different lengths, 
2. orally produce differences among the English phonemes and allophonic 
variants, 
3. produce English stress patterns, words in stressed and unstressed positions, 
rhythmic structure, and intonational contours, 
4. produce reduced forms of words and phrases, 
5. use an adequate number of lexical units (words) in order to accomplish 
pragmatic purposes, 
6. produce fluent speech at different rates of delivery, 
7. monitor your own oral production and use various strategic devices-pauses, 
fillers, self-corrections, backtracking – to enhance the clarity of the message, 
8. use grammatical word classes (nouns, verbs, etc.), systems (e.g., tense, 
agreement, pluralization), word order, patterns, rules, and elliptical forms, 
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9. produce speech in natural constituents – in appropriate phrases, pause groups, 
breath groups, and sentences, 
10. express a particular meaning in different grammatical forms, 
11. use cohesive devices in spoken discourse, 
12. accomplish appropriately communicative functions according to situations, 
participants, and goals, 
13. use appropriate registers, implicature, pragmatic conventions, and other 
sociolinguistic features in face-to-face conversations, 
14. convey links and connections between events and communicate such relations 
as main idea, supporting idea, new information, given information, 
generalization, and exemplification, 
15. use facial features, kinesics, body language, and other nonverbal cues along 
with verbal language to convey meanings, and 
16. develop and use a battery of speaking strategies, such as emphasizing key 
words, rephrasing, providing a context for interpreting the meaning of words, 
appealing for help, and accurately assessing how well the interlocutor is 
understanding the speaker. 
 
b. Characteristics of Spoken Language 
 There are some characteristics of spoken language that can make oral 
performance easy as well as, in some cases, difficult. Brown (2001) outlines those 
characteristics as follows. 
1. Clustering 
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Fluent speech is phrasal, not word by word. Learners can organize their output 
both cognitively and physically (in breath groups) through such clustering. 
2. Redundancy 
The speaker has an opportunity to make meaning clearer through the 
redundancy of language. Learners can capitalize on this feature of spoken 
language. 
3. Reduced forms 
Contractions, reduced vowels etc., all form special problems in teaching 
spoken English. Students who don’t learn colloquial contractions can 
sometimes develop a written-like quality of speaking that seems unnatural. 
4. Performance variables 
One of the advantages of spoken language is that the process of thinking as 
one speaks allows him/her to manifest a certain number of hesitations, pauses, 
and corrections. Learners may actually be taught how to pause and hesitate. 
For example, in the “thinking time”, they can be taught how to use certain 
“fillers” such as uh, um, well, you know, I mean, like, etc. 
5. Colloquial language 
Teachers need to make sure that their students are reasonably well acquainted 
with the words, idioms, and phrases of colloquial language and that they get 
practice in producing these forms. 
6. Rate of delivery 
Another important characteristic of fluency is rate of delivery. Teachers’ job 
in teaching spoken English is to help learners achieve an acceptable speed 
along with other attributes of fluency. 
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7. Stress, rhythm, and intonation 
This is the most important characteristic of English pronunciation. The stress-
timed rhythm of spoken English and its intonation patterns convey important 
messages. 
8. Interaction 
Learning to produce waves of language in a vacuum – without interlocutors – 
would rob speaking skill of its richest component: the creativity of 
conversational negotiation. 
 
c. Factors Affecting Speaking 
 There are a number of factors that make speaking easy or difficult. 
Thornbury (2005) divides those factors into three categories: cognitive factors, 
affective (emotional) factors, and performance factors. 
1. Cognitive factors 
a. Familiarity with the topic: the greater the familiarity, the easier the 
speaking task. 
b. Familiarity with the genre: giving a lecture or a speech will be harder if 
the speaker is unfamiliar with those particular genres. 
c. Familiarity with the interlocutors: generally speaking, the better one 
knows the people one is talking to and the more shared knowledge one can 
assume, the easier it will be. 
d. Processing demands: if the speech event involves complex mental 
processing, such as that involved in describing a complicated procedure 
without recourse to illustrations, it will be more difficult than if not. 
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2. Affective factors 
a. Feeling towards the topic and/or the participants: generally, if one is well 
disposed to the topic one is talking about, and/or to the other participants, 
the easier it is likely to be. 
b. Self-consciousness: Being “put on the spot” can cause anxiety which will 
have a negative effect on performance; likewise, knowing (or believing) 
that one is being evaluated can be prejudicial. 
3. Performance factors 
a. Mode: speaking face-to-face, where one can closely monitor one’s 
interlocutor’s responses and where one can use gesture and eye-contact, is 
generally easier than speaking over the telephone, for example. 
b. Degree of collaboration: Giving a presentation on one’s own is generally 
harder than doing it with colleagues because in the former case one cannot 
count on peer support. 
c. Discourse control: on the other hand, it is often easier if one can control 
the direction of events, rather than being subject to someone else’s control. 
d. Planning and rehearsal time: generally the more time to prepare, the 
easier the task will be. 
e. Time pressure: if there is a degree of urgency, it is likely to increase the 
difficulty for the speaker. 
f. Environmental conditions: trying to speak against a background of loud 
music or in poor acoustic conditions (as in many classrooms) is difficult. 
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2. Basic Types of Speaking Performance 
 Although dialogues and conversations are the most obvious and most often 
used speaking activities in language classrooms, a teacher can select activities 
from a variety of tasks. Brown (2001) lists six possible tasks categories. 
a. Imitative: Drills in which the learner simply repeats a phrase or structure (e.g., 
“Excuse me.” or “Can you help me?”) for clarity and accuracy. A very limited 
portion of classroom speaking time may legitimately be spent generating 
“human tape recorder” speech, where, for example, learners practice an 
intonation contour or try to pinpoint a certain vowel sound. Imitation of this 
kind is carried out not for the purpose of meaningful interaction, but for 
focusing on some particular element of language form. 
b. Intensive: Drills or repetitions focusing on specific phonological or 
grammatical points, such as minimal pairs or repetition of a series of 
imperative sentences. Intensive speaking goes one step beyond imitative to 
include any speaking performance that is designed to practice some 
phonological or grammatical aspect of language. Intensive speaking can be 
self-initiated or it can even form part of some pair work activity, where 
learners are “going over” certain forms of language. 
c. Responsive: Short replies to teacher or learner questions or comments, such as 
a series of answers to yes/no questions. These replies are usually sufficient and 
do not extend into dialogues. Such speech can be meaningful and authentic. 
d. Transactional: Dialogues conducted for the purpose of information exchange, 
such as information gathering interviews, role plays, or debates. Transactional 
language is an extended form of responsive language. 
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e. Interpersonal: Dialogues to establish or maintain social relationships, such as 
personal interviews or casual conversation role plays. These conversations can 
involve some or all of the factors, such as a casual register, colloquial 
language, emotionally charged language, slang, ellipsis, sarcasm and a covert 
“agenda”. 
f. Extensive: Extended monologues such as short speeches, oral reports, or oral 
summaries. They are more formal and deliberative. Those monologues can be 
planned or impromptu. 
These tasks are not sequential. Each can be used independently or they can 
be integrated with one another, depending on learners’ needs. For example, if 
learners are not using appropriate sentence intonations when participating in a 
transactional activity that focuses on the skill of politely interrupting to make a 
point, the teacher might decide to follow up with a brief imitative lesson targeting 
this feature. 
 
3. Principles for Designing Speaking Techniques 
 In order to design appropriate speaking techniques for students, there are 
some criteria that teachers should consider. Brown (2001) lists those criteria in the 
following points. 
a. Use techniques that cover the learner needs, from language-based focus on 
accuracy to message-based focus on interaction, meaning and fluency. 
In teaching speaking, teachers need to make sure that the tasks include 
techniques designed to help students to perceive and use the building blocks of 
language. At the same time, they should not bore the students with lifeless 
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repetition drills. Teachers should make any drilling they do as meaningful as 
possible. 
b. Provide intrinsically motivating techniques 
Teachers should try at all times to appeal to students’ ultimate goals and 
interests, to their need for knowledge, for status, for achieving competence 
and autonomy, and for being all that they can be. In this case, teachers need to 
help the students to see how the activities will benefit them. 
c. Encourage the use of authentic language in meaningful contexts 
It takes energy and creativity to devise authentic contexts and meaningful 
interaction, but with the help of a storehouse of teacher resource material, it 
can be done. Even drills can be structured to provide a sense of authenticity. 
d. Provide appropriate feedback and correction 
In most EFL situations, students are totally dependent on teachers for useful 
linguistic feedback. In ESL situations, they may get such feedback beyond the 
classroom, but even then teachers are in a position to be of great benefit. It is 
important that teachers take advantage of their knowledge of English to inject 
the kinds of corrective feedback that are appropriate for the moment. 
e. Capitalize on the natural link between speaking and listening 
Many interactive techniques that involve speaking will also include listening. 
As teachers are perhaps focusing on speaking goals, listening goals may 
naturally coincide, and the two skills can reinforce each other. Skills in 
producing language are often initiated through comprehension. 
f. Give students opportunities to initiate oral communication. 
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A good deal of typical classroom interaction is characterized by teachers’ 
interaction of language. A part of oral communication competence is the 
ability to initiate conversations, to nominate topics, to ask questions, to control 
conversations, and to change the subject. As teachers design and use speaking 
techniques, they need to allow students to initiate language. 
g. Encourage the development of speaking strategies 
The concept of strategic competence is one that few beginning language 
students are aware of. They simply have not thought about developing their 
own personal strategies for accomplishing oral communicative purposes. The 
classroom should be the place in which students become aware of and have a 
chance to practice such speaking strategies such as asking for clarification, 
asking someone to repeat something, using fillers, using conversation 
maintenance, getting someone’s attention, using paraphrases for structures one 
can’t produce, appealing for assistance from the interlocutor, using formulaic 
expressions, and using mime and nonverbal expressions to convey meaning. 
 
4. Teaching Conversation 
 Richards (1990) mentions two major approaches characterizing the current 
teaching of conversation, an indirect approach in which learners are more or less 
set loose to engage in interaction, and a direct approach that involves planning a 
conversation program around the specific micro-skills, strategies, and processes 
that are involved in fluent conversation. The indirect approach implies that one 
does not actually teach conversation, but rather that students acquire 
conversational competence by engaging in meaningful tasks. A direct approach 
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explicitly calls students’ attention to conversational rules, conventions, and 
strategies. Brown (2001) states that the prevailing approach to teaching 
conversation includes the learners’ inductive involvement in meaningful tasks as 
well as consciousness-raising elements of focus on form. 
 Richards (1990) offered the following list of features of conversation that 
can receive specific focus in classroom instruction: 
a. how to use conversation for both transactional and interactional purposes, 
b. how to produce both short and long turns in conversation, 
c. strategies for managing turn-taking in conversation, including taking a turn, 
holding a turn, and relinquishing a turn, 
d. strategies for opening and closing conversations, 
e. how to initiate and respond to talk on a broad range of topics, and how to 
develop and maintain talk on these topics, 
f. how to use both a casual style of speaking and a neutral or more formal style, 
g. how to use conversation in different social settings and for different kinds of 
social encounters, such as on the telephone and in informal and formal social 
gatherings, 
h. strategies for repairing trouble spots in conversation, including 
communication breakdown and comprehension problems, 
i. how to maintain fluency in conversation through avoiding excessive pausing, 
breakdowns, and errors of grammar or pronunciation, 
j. how to produce talk in a conversational mode, using a conversational register 
and syntax, 
k. how to use conversational fillers and small talk, and 
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l. how to use conversational routines. 
 
5. Reading Aloud in Teaching Speaking 
 Reading aloud can be a useful tool for initiating speaking. Thornbury 
(2005) states that reading aloud is the natural “next step” between writing and 
speaking. It is analogous to the way actors read their lines before committing the 
text of a play memory. It also has the advantage of providing a secure framework 
within which learners can focus on lower level features of talk, such as 
pronunciation, without added pressure of always having to plan the next utterance. 
In this way, reading aloud is a form of scaffolding, but like all scaffolding, it 
should gradually be dismantled so that the learners finally have to cope on their 
own without the security of the written text. 
 Reading aloud fell out of favor at one time because it was felt to be an 
inauthentic language activity. With regard to that criticism, Thornbury (2005) 
compares Readers Theatre to many classroom activities that do not directly reflect 
real-life language use – dictation is a main example – but which give well-proven 
benefits to learners. And the quality of reading aloud can be vastly improved if 
learners are themselves already familiar with the text: so it will be much better if 
they write the text themselves. 
 Thus, a dialogue that learners have jointly written can be rehearsed in pairs 
and then performed to the class. If the learners are told that, at some point, they 
will have to perform the dialogue without recourse to the written text, there will 
be an incentive both to rehearse it thoroughly and also to commit at least some of 
it to memory. 
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 Reading aloud is also beneficial to stimulate learners to improve their 
pronunciation. Even with a lot of rehearsal, reading aloud can still be a trial for 
listeners. One reason for this is that readers tend to overlook the importance of the 
suprasegmental features of pronunciation – stress and intonation in particular – in 
easing the processing load of listeners (Thornbury, 2005). For this reason, it is 
helpful learners first mark onto their script the main stressed words and divides 
each utterance into meaningful chunks. 
 Powell in Lewis (1997) has developed a useful technique for preparing 
scripts for reading aloud, which he calls “sound scripting”. That reading-aloud 
technique was made in the domain of business English, where giving presentation 
is a key skill. Powell comments that getting learners to consciously sound-chunk 
instead of speaking disjointedly takes a little time. They need to realize that fluent 
monologue is not about speaking swiftly but about speaking smoothly in 
measured phrases. Moreover, Powell in Lewis (1997) states that: 
 
Pausing in the wrong places may frustrate listeners, but pausing in the 
right places gives the listener time to process the message.’ He advises 
teachers to ‘help learners to understand that clear speech and easy 
listening both rely on effective lexical chunking.’ 
 
 
6. Teaching Speaking to SMA Students 
 According to the content standard for senior high school which is 
developed by BNSP (2006), the English teaching for SMA students in Indonesia 
is aimed at: 1) developing students’ communicative competence in the form of 
oral and written language to achieve informational literacy level, 2) gaining 
students’ awareness of the nature and importance of English in improving the 
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nation’s competitiveness in global society, and 3) developing students’ 
understanding of the correlation between language and culture. 
 Furthermore, based on the Regulation of Ministry of National Education 
(Permendiknas) no. 22, 2006 about the standard of competencies and basic 
competencies for English teaching and learning processes which has been 
proposed by BSNP (2006), senior high school students in grade XI have to master 
several speaking competencies as shown in Table 1 below. 
Table 1: Standards of Competencies and Basic Competencies of Speaking 
Skill for Senior High School Students in Grade XI (in Bahasa Indonesia). 
 
Standar Kompetensi Kompetensi Dasar 
3. Mengungkapkan 
makna dalam teks 
percakapan 
transaksional dan 
interpersonal resmi dan 
berlanjut (sustained) 
dalam konteks 
kehidupan sehari-hari 
3.1 Mengungkapkan makna dalam percakapan 
transaksional (to get things done) dan interpersonal 
(bersosialisasi) resmi dan berlanjut (sustained) 
dengan menggunakan ragam bahasa lisan secara 
akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari dan melibatkan tindak tutur: 
menyampaikan pendapat, meminta pendapat, 
menyatakan puas, dan menyatakan tidak puas  
 
3.2 Mengungkapkan makna dalam percakapan 
transaksional (to get things done) dan interpersonal 
(bersosialisasi) resmi dan berlanjut (sustained) 
dengan menggunakan ragam bahasa lisan secara 
akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari dan melibatkan tindak tutur: 
menasehati, memperingatkan, meluluskan 
permintaan, serta menyatakan perasaan relief, pain, 
dan pleasure 
 
4. Mengungkapkan 
makna dalam teks 
fungsional pendek dan 
monolog yang 
berbentuk report, 
narrative dan analytical 
exposition dalam 
konteks kehidupan 
sehari-hari 
4.1 Mengungkapkan makna dalam teks lisan 
fungsional pendek resmi dan tak resmi secara akurat, 
lancar dan berterima dalam berbagai konteks 
kehidupan sehari-hari 
 
4.2 Mengungkapkan makna dalam teks monolog 
dengan menggunakan ragam bahasa lisan secara 
akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari dalam teks berbentuk: report, 
narrative, dan analytical exposition 
 
20 
 
9. Mengungkapkan 
makna dalam teks 
percakapan 
transaksional dan 
interpersonal resmi dan 
berlanjut (sustained) 
dalam konteks 
kehidupan sehari-hari 
9.1 Mengungkapkan makna dalam percakapan 
transaksional (to get things done) dan interpersonal 
(bersosialisasi) resmi dan berlanjut (sustained) 
dengan menggunakan ragam bahasa lisan secara 
akurat, lancar dan berterima dalam konteks 
kehidupan sehari-hari dan melibatkan tindak tutur: 
menyatakan sikap terhadap sesuatu, menyatakan 
perasaan cinta, dan menyatakan perasaan sedih  
 
9.2 Mengungkapkan makna dalam percakapan 
transaksional (to get things done) dan interpersonal 
(bersosialisasi) resmi dan berlanjut (sustained) yang 
menggunakan ragam bahasa lisan secara akurat, 
lancar dan berterima dalam konteks kehidupan 
sehari-hari dan melibatkan tindak tutur: menyatakan 
perasaan malu, menyatakan perasaan marah, dan 
menyatakan perasaan jengkel 
 
10. Mengungkapkan 
makna dalam teks 
fungsional pendek dan 
esei berbentuk 
narrative, spoof dan 
hortatory exposition 
dalam konteks 
kehidupan sehari-hari 
10.1 Mengungkapkan makna dalam teks fungsional 
pendek resmi dan tak resmi dengan menggunakan 
ragam bahasa lisan secara akurat, lancar dan 
berterima dalam konteks kehidupan sehari-hari  
 
10.2 Mengungkapkan makna dalam esei dengan 
menggunakan ragam bahasa lisan secara akurat, 
lancar dan berterima dalam konteks kehidupan 
sehari-hari dalam teks berbentuk: narrative, spoof, 
dan hortatory exposition 
 
 
Those standards of competencies and basic competencies are then translated into 
English as shown in Table 2 below. 
Table 2: Standards of Competencies and Basic Competencies of Speaking 
Skill for Senior High School Students in Grade XI (in English). 
 
Standard of 
Competency 
Basic Competency 
3. Expressing meaning 
in  formal and 
sustained transactional 
and interpersonal 
conversations in daily 
contexts 
3.1 Expressing meaning in the formal and sustained 
transactional (to get things done) and interpersonal 
(to socialize) conversations accurately, fluently, and 
in acceptable manners by using spoken language in 
the daily contexts and involving action speech acts: 
giving opinion, asking for opinion, expressing 
satisfaction, saying that someone is not satisfied. 
3.2 Expressing meaning in the formal and sustained 
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transactional (to get things done) and interpersonal 
(to socialize) conversations accurately, fluently, and 
in acceptable manners in the daily contexts and 
involving action speech acts: giving advice, warning, 
meeting demands, and expressing relief, pain, and 
pleasure. 
4. Expressing meaning 
in  short functional texts 
and monologs in the 
forms of report, 
narrative, and analytical 
exposition in daily 
contexts 
4.1 Expressing meaning in  formal and informal 
short functional texts using spoken language 
accurately, fluently, and in acceptable manners by in 
daily contexts 
4.2 Expressing meaning in monolog texts accurately, 
fluently, and in acceptable manners by using spoken 
language in the daily contexts in the forms of report, 
narrative, and analytical exposition 
9. Expressing meaning 
in  formal and sustained 
transactional and 
interpersonal 
conversations in daily 
contexts 
9.1 Expressing meaning in the formal and sustained 
transactional (to get things done) and interpersonal 
(to socialize) conversations accurately, fluently, and 
in acceptable manners by using spoken language in 
the daily contexts and involving speech acts: 
expressing attitude toward something, expressing 
love, and expressing sadness 
9.2 Expressing meaning in the formal and sustained 
transactional (to get things done) and interpersonal 
(to socialize) conversation accurately, fluently, and in 
acceptable manners by using spoken language in the 
daily contexts and involving speech acts: expressing 
shame, expressing anger, and expressing annoyance 
10. Expressing meaning 
in  short functional texts 
and essays in the forms 
of narrative, spoof and 
hortatory exposition in 
daily contexts 
10.1 Expressing meaning in  formal and informal 
short functional texts using spoken language 
accurately, fluently, and in acceptable manners by in 
daily contexts 
10.2 Expressing meaning in essays accurately, 
fluently, and in acceptable manners by using spoken 
language in the daily contexts in the forms of 
narrative, spoof and hortatory exposition in daily 
contexts 
 
  
7. Readers Theatre 
Readers Theatre, according to Adams (2003), is a kind of presentational 
performance which is based on principles and techniques of oral interpretation 
with the intention of entertaining, instructing and persuading the audience. This 
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technique is performed by two or more readers. According to Sloyer (1982), to 
portray a character, readers strive for, “voice flexibility, good articulation, proper 
pronunciation and projection” 
The readers first read a story and then transform the story into a script 
involving several characters. The script is then performed for an intended 
audience. Most readers-theatre scripts are created from simple fairy tales, short 
stories, or fables (Worthy & Prater, 2002). Non-fiction and informational texts can 
also be used as a valuable source for scripts (Martinez, Roser, & Strecker, 1998). 
This method was originally developed as a means to present literary works in a 
dramatic form. 
Patrick (2008) writes that there are four basic steps in Readers Theatre as 
follows. 
1. Readers first read a story, and then 
2. make selective and analytical choices in transforming the story 
into a script through social negotiation, 
3. formulate, practice and refine their interpretations, and 
4. finally perform for an audience, reading aloud from hand-held 
scripts. 
 
 
 
a. The Advantages of Readers Theatre 
Besides being simple for parents and teachers or instructors to organize, 
Readers Theatre is also beneficial to the students. Some of its advantages are 
related to the factors affecting speaking skill. They are: 
1. It is fun. 
2. It promotes cooperation and team work. 
3. It is non-threatening. 
23 
 
4. Repeated reading aloud helps improve oral language skills. 
5. The repeated reading practice helps improve confidence and self-esteem and 
develop fluency. 
6. It informs, as well as entertains. 
7. It provides an opportunity for students to interpret stories and communicate 
meaning. 
(adapted from How to Kit: Readers Theatre by NWT Literacy Council) 
 
According to Buzzeo (2006), the advantages of Readers Theatre which are 
related to speaking skill are: 
1. Readers Theater boosts listening and speaking skills. 
2. Students are trained to speak at an appropriate rate with accuracy, 
proper phrasing, and expression. 
3. Readers Theater improves sight word recognition. 
4. Readers Theater improves students’ confidence. 
5. Students’ ownership and engagement in the process is high. 
6. Readers Theatre supports the learning of bodily-kinesthetic 
learners. 
7. Collaboration and teamwork are emphasized skills. 
8. Readers Theatre promotes cooperative interaction with peers. 
9. Readers Theatre encourages social interaction during reading 
time. 
10. Readers Theatre encourages practice at home with family 
members and friends. 
 
b. The Implementation of Readers Theatre in English Teaching and 
Learning 
Readers Theater has become really popular in the last couple of years as a 
way to practice and perfect student's fluency and speaking skill. It has been used 
in various educational settings, especially in the context of ESL/EFL teaching. 
There are many different ways to use Readers Theatre in the classroom.  Some 
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teachers use it in small groups during guided reading as a center activity.  Students 
practice throughout the period and then perform it for the whole class at the end of 
reading time or record themselves on tape. 
Readers Theatre allows students to engage in creative scripting through 
adding and recreating lines in a story script, and by providing introductory and 
transitional details as they adapt a piece of literature into dramatic form. Readers 
Theatre will benefit EFL students because it has the following key features: 
 
 
1. Students interpret the story orally, rather than act it out. 
2. Students don’t try to become the characters, like actors do, 
although they use their voices and gestures to bring life to the 
characters. 
3. Students don’t have to memorize lines. They take their reading 
texts or scripts on stage with them—even if they don’t use them. 
4. Students don’t need elaborate costumes. 
5. Students don’t need special sets or props. 
(Shepard, A, 1996) 
 
According to Hill (1990), in creating Readers Theatre scripts, students 
increase their knowledge of language structure (vocabulary, syntax and meaning), 
language use (forms and functions of language use) and their metalinguistic 
awareness (the ability to talk about language). 
Dougill (1987) outlines two important reasons why scripts are of particular 
value to language learning. Firstly, scripts provide a rich source of 
comprehensible input in language that is natural and spoken. Secondly, scripts 
also offer psychological security to the student. 
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Readers Theatre also enables EFL students to acquire language in a real 
communication context and allows creativity. Readers Theatre would help EFL 
students to improve their oral communication skills. 
 
8. ESA Method 
Harmer (2007), in his book, says that language learners needed to be 
motivated, be exposed to language, and given chances to use it. He then points out 
three important elements that need to be present in a language classroom to help 
students learn effectively. Those three elements are altogether called “ESA” 
(Engage – Study – Activate). 
The first stage of ESA method is Engage. This is the point where teachers 
try to arouse the students’ interest, thus involving their emotions. Activities and 
materials which frequently engage students include: games (depending on age and 
type), music, discussions (when handled challengingly), stimulating pictures, 
dramatic stories, amusing anecdotes, etc. But even where such activities and 
materials are not used, teachers can ask students what they think of a topic before 
asking them to study it. Harmer (2007) states that when students are engaged, they 
learn better than when they are partly or wholly disengaged. 
 The next stage is Study. Study activities are those where the students are 
asked to focus in on language (or information) and how it is constructed. They 
range from the study and practice of a single sound to an investigation of how a 
writer achieves a particular effect in a long text; from an examination and practice 
of a verb tense to the study of a transcript of informal speech to discuss spoken 
style. Students can study in a variety of different styles: the teacher can explain 
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grammar, they can study language evidence to discover grammar for themselves, 
or they can work in groups studying a reading text or vocabulary. But whatever 
the style, Study means any stage at which the construction of language is the main 
focus. 
 Some typical areas for Study might be the study and practice of the vowel 
sound in ‘ship’ and ‘sheep’ (e.g. ‘chip, cheap, dip, deep, bit, beat’ etc.), the study 
and practice of the third person singular of the present simple (‘He sleeps, She 
laughs, It works’ etc.), the study and practice of inviting patterns (‘Would you like 
to come to the cinema/to a concert?’ etc.), the study and practice of the way we 
use pronouns in written discourse (e.g. ‘A man entered a house in Brixton. He was 
tall with an unusual hat. It was multicolored …’ etc.), the study and practice of 
paragraph organization (topic sentence, development, and conclusion) or of the 
rules for using ‘make’ and ‘do’. 
 The last stage of ESA method is Activate. In this stage, the exercises and 
activities are designed to get students use language as freely and 
‘communicatively’ as they can. The objective for the students is not to focus on 
language construction and/or practice specific bits of language (grammar patterns, 
particular vocabulary items or functions) but for them to use all and any language 
which may be appropriate for a given situation or topic. Thus, Activate exercises 
offer students a chance to try out real language use with little or no restriction. 
 Typical Activate exercises include role-plays (where students act out, as 
realistically as possible, an exchange between a travel agent and a client, for 
example), debates and discussions, ‘Describe and Draw’ (where one students tries 
to get another to draw a picture without that other student being able to see the 
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original), story and poem writing, writing in groups, etc. Harmer (2007) writes 
that if students do not have a chance to activate their knowledge in the safety of a 
classroom, they may find transferring language acquisition and study into 
language use in the real world far more problematical. 
 
9. Student Grouping Techniques 
Students can be organized in different ways: they can work as a whole 
class, in groups, in pairs, or individually. There are many occasions when a 
teacher working with the class as a whole is the best type of classroom 
organization. However, according to Harmer (2007), it does not always mean the 
class sitting in orderly rows; whatever the seating arrangement, the teacher can 
have the students focus on him or her and the task. 
Group work and pair work also have become increasingly popular in 
language teaching since they are seen to have many advantages. According to 
Harmer (2007), group work is a cooperative activity: five students, perhaps, 
discussing a topic, doing a role-play or solving a problem. In groups, students tend 
to participate more equally, and they are also more able to experiment and use the 
language than they are in a whole-class arrangement. 
 Pair work has many of the same advantages. It is mathematically attractive 
if nothing else; the moment students get into pairs and start working on a problem 
or talking about something, many more of them will be doing the activity than if 
the teacher was working with the whole class, where only one students talks at a 
time. 
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 The last technique of grouping students is solo work. Working 
individually can have many advantages. It allows students to work at their own 
speed, allows them thinking time, and allows them, in short, to be individuals. For 
the time that solo work takes place, students can relax their public faces and go 
back to considering their own individual needs and progress. 
Good teachers are able to use different class groupings for different 
activities. While they do this, they will monitor which is more 
successful and for what, so that they can always seek to be more 
effective. 
(Harmer, 2007) 
 
 
 
10. Feedback, Reward, and Students’ Motivation 
a. Motivation 
 According to Gardner in Dorney (2001) the term “motivation” involves 
the basic psychological reasons explaining why people behave in a given way and 
what actions they perform. Motivation can be defined as a force or a factor that 
causes that a given person behaves in a certain manner. Gardner in Dorney (2001) 
creates a special motivation theory. He considers motivation as a kind of a 
“central mental engine” or an “energy centre” which includes effort, will and task-
enjoyment. 
He states that in learning something, learners have two kinds of 
motivation. They are extrinsic and intrinsic motivation. Learners’ extrinsic 
motivation is driven by the awareness that their behavior will be rewarded. With 
intrinsic motivation their behavior is also rewarded in some way, but it is a more 
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psychological reward. The results are not visible to the others, and they are 
noticeable only to a given person in the form of, for example, satisfaction. In the 
context of learning a language, for instance, a student is motivated by the 
possibility of getting a good grade. This is his external motivation. However, the 
fact that he possessed new knowledge can be a reward for him. This psychological 
reward is his intrinsic motivation. 
Gardner in Dorney (2001) writes that there are many factors which 
influence students’ motivation, such as satisfaction, interest, prizes, marks, 
opinion of peers, etc. One of them is also classroom feedback, which significantly 
affects students’ motivation and, consequently, language acquisition. 
 
b. Feedback 
Łęska (2008) defines feedback as information concerning the 
comprehension and reception of the speaker’s message given by the listener. On 
the basis of this definition, feedback is the information given back to the listener 
during a conversation. It shows teacher’s attitude towards the students and 
influences their attitude towards him/her. Everything the teacher performs and that 
gives some response to his/her students can be considered feedback. Teachers 
have different ways of providing classroom feedback. The feedback can be 
provided verbally and non-verbally. Verbal feedback can be expressed by positive 
or negative comments and corrections. Non-verbal is shown by, for example, 
gestures or facial expressions. 
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c. The Relation between Feedback and Motivation 
Looking at the components of motivation according to Gardner in Dorney 
(2001), it can be seen that one of them is attitude, which can be influenced by 
many factors. One of the indicators that influence attitude is feedback. 
Consequently, it can be concluded that feedback is closely connected with 
motivation. The way a teacher provides feedback to learners has the influence on 
their motivation towards learning. To be more precise, acquiring a foreign 
language may be dependent on what teachers say. If they give positive comments 
to students, it is more likely that their attitude will be positive and their goal will 
be to get some new knowledge. As what has been stated before, this is the drive 
for intrinsic motivation. On the other hand, when teachers’ comments are negative 
or when they correct a lot, this can discourage learners and create a negative 
attitude toward learning languages. The only aim for them may be the desire to get 
a good mark and to be promoted to the next grade. 
 
B. Conceptual Framework 
Speaking skill involves not only the acquisition of linguistic forms but also 
the knowledge of communication contexts, which determine both the content and 
manner of verbal expression. The ability to interpret and appropriately respond to 
nonverbal cues such as facial expressions and tones of voice also plays a part. 
Moreover, some factors affecting speaking skill can be divided into three 
categories: cognitive, affective, and performance. As the result, teacher should 
also be able to implement a strategy that can suit the cognitive, affective, and 
performance factors existing in the class. In this case, students should be provided 
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with ‘secure and comfortable’ learning environments where different forms of 
social interaction are simulated in order to make them familiar with a variety of 
linguistic forms and communication contexts. 
Readers Theatre is a presentational performance strategy which is based 
on principles and techniques of oral interpretation with the purpose of entertaining 
the audience. In the implementation of this strategy, the readers first read a story 
and then transform the story into a script involving several characters. The script 
is then performed for an intended audience. Unlike many other classroom 
activities which are frightening for most students, Readers Theatre helps students 
overcome their natural anxieties. It enables students to tell a story in a most 
entertaining form, without props, costumes, or sets. It also helps them to 
contextualize language naturally by showing real life into the classroom. Through 
this activity, students are more willing to share their feelings and views with other 
members within a secure environment. Since most of the standard of 
competencies and basic competencies of speaking skill for senior high school are 
expressing meaning in transactional and interpersonal conversations in daily 
contexts, Readers Theatre will be a suitable means of improving students’ 
speaking skill. By using Readers Theatre, students can make their own scripts 
based on their daily-like contexts. The stories from which the scripts are created 
can be in the forms of narrative. It will be beneficial to grade XI students because 
they have to learn this text type in both first and second semester. 
In line with those issues, Readers Theatre is a very suitable strategy that 
can be used to teach speaking. It is due to the fact that Readers Theatre enables 
students to acquire language in a real communication context and improve their 
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confidence and self-esteem by offering ‘psychological security’ to them. This 
strategy also provides students with an opportunity to interpret stories and 
communicate meaning, as well as entertain through their performances. As an oral 
theatrical presentation, Readers Theatre is beneficial to improve students’ ability 
to interpret and appropriately respond to nonverbal cues such as facial expressions 
and tones of voice. Repeated reading aloud has also been proven encouraging 
students’ fluency and pronunciation because it provides secure scaffolding on 
which students can focus on lower level features of talk without added pressure of 
always having to plan the next utterance. In short, by using Readers Theatre, 
students can increase their knowledge of the ‘what’ and ‘how’ to speak in various 
communication contexts. Therefore, Readers Theatre can be an appropriate 
strategy for improving students’ speaking skill.  
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CHAPTER III 
RESEARCH METHOD 
A. Type of the Research 
With regard to the aim of the research, to improve students’ speaking skill 
through the use of Readers Theatre, this research followed action research design 
which is collaborative in nature. In doing the research, the researcher collaborated 
with one of the English teachers of SMA Negeri 2 Playen. Besides collaborative, 
this action research was focused on the process of improving the teaching and 
learning practices that is described qualitatively. 
 
B. Research Setting 
This research was conducted during the second semester of the academic 
year of 2012/2013 (January – February 2013) at SMA Negeri 2 Playen. 
 
C. Research Subject 
This research involved grade XI students of SMA Negeri 2 Playen in the 
academic year of 2012/2013. This grade was chosen because it was the most 
suitable grade for conducting a research. The eleven grade students had enough 
experiences of joining English teaching-learning processes. In addition, those 
students had more availability for the research compared to the third grade 
students. It was due to the fact that the eleven grade students had not been 
burdened with the preparation for the national examination. 
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D. Research Object 
This research focused on the speaking skill of Grade XI Social Science 2 
students of SMA Negeri 2 Playen in the academic year of 2012/2013. That class 
was chosen based on the fact that it was one of the classes whose speaking skill 
was low. 
 
E. Research Procedure 
This research implemented a model of action research proposed by 
Kemmis and McTaggart in Burns (2010). That model clearly displays the iterative 
nature of action research along with the major steps of planning, action, 
observation and reflection before revising the plan. 
 
Figure 1: Cyclical Action Research Model by Kemmis and McTaggart 1988 
(in Burns, 2010, p. 9) 
 
Furthermore, by adapting that model, Burns (2010) considers the 
essentials of action research design in the following cycle characteristics: 
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1. In the first phase, problems or issues are identified and a plan of action is 
developed in order to bring about improvements in a specific area of the 
research context. (Planning) 
2. Then the intervention is carried out as the assumptions about the current 
situation are questioned and other alternative ways of doing things are 
planned. (Action) 
3. During and around the time of the intervention, pertinent observations are 
collected in various forms. (Observation)  
4. The new interventional strategies are carried out, and the cyclic process 
repeats, continuing until a sufficient understanding of (or a skillful 
implementation of the solution for) the problem is achieved. (Reflection and 
Revision) 
 
F. Research Data and Instruments 
In this research, a number of instruments were used to collect the data. The 
data of the research were in the forms of field notes, photos, audio-visual records, 
interview transcripts, observation scores, and speaking scores (obtained from pre-
test and post-test). The instruments of the research were in the forms of 
observation sheets, camera, recorder, interview guidelines, and speaking tests / 
rubrics (pre-test and post-test). 
 
G. Data Collecting Technique 
The information about the teaching and learning processes before the 
implementation of the action research was collected by observing the teacher’s 
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teaching practices in the classroom and interviewing the students. The situation in 
the class during the implementation was gathered by taking photographs and 
observing the teaching-learning processes. After the implementation, the students 
were interviewed in order to find out their impression of the action research 
conducted. The speaking scores were obtained by administering pre-test and post-
test. 
 
H. Data Analysis Technique 
The data were mostly qualitative in nature. Speaking scores were the only 
forms of quantitative data in this research. In the quantitative data-analysis 
process, the students’ speaking scores of the pre-test and post-test were compared 
by using the T-test in order to know whether there was a significant difference 
between pre-test and post-test scores or not. On the other hand, the analysis 
process of the qualitative data dealt mostly with qualitative description following 
a framework by Burns (1999) in Burns (2010). The framework consists of five 
stages: 
1. Assembling the data 
In this stage, the data and any ongoing reflections were gathered. The initial 
and/or revised questions about the research process were reviewed in order to 
examine the data and look for the answers to the questions.  
2. Coding the data 
The data gathered in the previous stage were coded into more specific 
categories (e.g. the role of the teacher, learning strategy, feelings and 
emotions, and so on). 
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3. Comparing the data 
Once the coding was complete, the categories or patterns were compared 
across different sets of data (e.g. interviews compared with surveys) to see 
whether they said the same thing or whether there were contradictions that can 
be highlighted. 
4. Building interpretations 
In this stage, more abstract ‘big picture’ concepts of what had been found 
were built and any ‘personal theories’ about the meaning or importance of the 
research were refined. 
5. Reporting the outcomes 
This was the final stage where the research was presented. It was important to 
consider how the whole ‘story of the research’ from beginning to end was 
going to be organized. 
 
I. Validity and Reliability of the Research 
The validity and reliability of this research were established by checking 
its ‘trustworthiness’. Stringer (2007) states: 
The basis for rigor in traditional experimental research is founded in 
commonly established routines for establishing the reliability and 
validity of the research, but action research, being essentially 
qualitative, uses a different set of criteria. Rigor in action research is 
based on checks to ensure that the outcomes of research are 
trustworthy 
 
According to Lincoln and Guba (1985) in Stringer (2007), research 
trustworthiness can be checked through procedures that assess credibility, 
transferability, dependability, and confirmability of the research. 
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1. Credibility 
The credibility of this research was enhanced through: 
a. Prolonged engagement: providing all participants with extended 
opportunities to explore and express their experience of the acts, activities, 
events, and issues related to the problem investigated 
b. Persistent observation: consciously observing and taking note of events, 
activities, and the context over a period of time rather than describing it 
from memory, or from an interpretation of what people “think” happened. 
c. Triangulation: incorporating multiple sources of information from 
different perspectives. These perspectives were complemented and 
challenged by information derived from observations, interviews, and a 
variety of other sources. 
d. Member checking: giving the participants opportunities to review the raw 
data, analyses, and reports derived from research procedures. This enabled 
them to verify that the research adequately represented their perspectives 
and experiences. It also provided opportunities for them to clarify and 
extend information related to their experience. 
e. Participant debriefing: questioning the participants in detail about the work 
they have done. Debriefing focused on the feelings and responses of the 
participants rather than the information participants had provided. 
f. Diverse case analysis: ensuring that the perspectives of all stake-holding 
groups were incorporated into the study. 
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g. Referential adequacy: Drawing concepts and ideas from the experiences 
and perspectives of participating stakeholders, rather than interpreting 
them according to schema emerging from a theoretical body of knowledge. 
2. Transferability 
The transferability of the research was gained by giving detailed description of 
the context, activities, and events that were reported as part of the outcomes of 
the study. It enabled people who were not part of the study to make judgments 
about whether or not the situation was sufficiently similar to their own for the 
outcomes to be applied. 
3. Dependability 
In order to establish the dependability of the research, the researcher followed 
all required measures of a systematic action-research process. 
4. Confirmability 
The confirmability of this research was established by asking the teacher to 
collaborate in conducting the research, providing the genuine data, planning, 
implementing, and revising the data and communicating with the other team 
members to monitor and control the process of action research. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Research Process 
 This research was conducted in two cycles. In this research, the researcher 
followed some steps. They were reconnaissance, planning, action and observation, 
reflection, and data analysis. Each action consisted of two meetings. The research 
process is presented as follows. 
Table 3: Schedule of the Research 
 
Cycle Step January, 2013 February, 2013 
Week 
1 
Week 
2 
Week 
3 
Week 
4 
Week 
1 
Week 
2 
Week 
3 
Week 
4 
Reconnaissance         
 
 
1 
Planning         
Action & 
Observation 
        
Reflection         
 
 
2 
Planning         
Action & 
Observation 
        
Reflection         
Analyzing Data and 
Reporting 
        
 
1. Reconnaissance 
 In the reconnaissance, the researcher conducted observation and some 
interviews to identify the problems in the English teaching and learning processes 
at SMA Negeri 2 Playen. The observation and interviews were conducted on 
January 9, 2013. 
 The observation was conducted by the researcher, acting as the observer, 
during the teaching and learning process done by the English teacher. The  
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situation of the English teaching and learning process is described in this 
following vignette. 
Time  : Wednesday, January 9, 2013 
Place  : SMA Negeri 2 Playen (classroom “XI IPS 2”) 
Activity : Observation (Reconnaissance) 
 
Researcher  R 
English Teacher  ET 
Students  Ss 
 
……… 
 At 8.40, ET and R entered the classroom while Ss were talking to each other. 
After Ss stopped talking, ET greeted Ss in English and asked R to introduce himself to 
Ss. Then, R introduced himself to Ss using English, “Good morning everybody! My 
name is Endarto and I’m from UNY. Do you know UNY?” Ss answered using 
Bahasa Indonesia, “Nggak mudheng, Kak! Pakai Bahasa Indonesia aja.” After 
introducing himself, R sat at the back of the class and started the observation. 
 ET began the lesson with asking about Ss’ holidays, “How were your 
holidays?” Ss seemed afraid to answer ET’s question, so ET repeated it once more. 
Some of Ss answered differently, “Fun, Bu!”, “Boring, Bu!”, and some others used 
Bahasa Indonesia, “Biasa saja, Bu!”, “Menyenangkan!” Then ET asked, “Masih ingat 
nggak kalau buat cerita tentang experience, tensesnya pakai apa?” Ss answered in a 
soft voice and ET said “I cannot hear you.” Ss answered in a louder voice “Past 
Tense.” ET told Ss about the teaching goal, “Good! Today we will learn about 
narrative texts. Nah, narrative texts itu juga pakai Past Tense.” After that, ET asked Ss 
to open their books. One of Ss was then asked to read a story aloud. While one of Ss 
was reading the story, some Ss had a talk with each other and ET warned them. 
 ET and Ss then discussed the the story. ET asked, “What is the story about?” 
Nobody answered. After ET translated the question into Bahasa Indonesia, Ss finally 
answered it. During the discussion, Ss tended to use Bahasa Indonesia. After the 
discussion, ET asked Ss to do the comprehension questions about the text individually. 
While Ss were doing the comprehension questions, some of them chatted about 
something else beyond the topic and one S seemed as if he slept. ET did not warn 
them. Then, ET invited Ss to write their answers on the whiteboard by turns. After 
that, ET and Ss discussed the answers. The discussion process was mostly in Bahasa 
Indonesia because many Ss did not give any respond when asked using English. 
 ET continued the lesson by giving explanation about narrative texts. While ET 
was explaining and writing on the whiteboard, some of Ss listened to ET and some 
others just chit-chatted. Then, ET asked Ss to write their own paragraphs telling 
about any legend that they knew. At 10 o’clock the bell rang, so ET asked Ss to finish 
their task at home. ET ended the lesson and left the classroom. 
……… 
 
Appendix III: Vignette 1 
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 After observing the teaching and learning process, the researcher also 
conducted some interviews. In order to identify the problems thoroughly, the 
researcher interviewed both the students and English teacher. 
Time : Wednesday, January 9, 2013 at 10.00 – 10.15 a.m. 
Place : SMA N 2 Playen (Classroom “XI IPS 2”) 
 
Interviewer: Researcher  R 
Interviewees: Students  (S1, S2, S3) 
S1: Dian Sutrisno 
S2: Firda Razaq 
S3: Ema Aprillia 
 
R: Menurut kalian pelajaran Bahasa Inggris dengan ibunya tu gimana sih? 
 (What are your opinions about your teacher’s teaching?) 
S3: Terlalu fokus, Mas. 
(It was too focused.) 
S1: Iya, terlalu fokus gitu lho. Terlalu tegang. 
(That’s right. It was too focused and tense.) 
R: Oh memangnya pengajaran yang dilakukan ibunya biasanya kayak apa? 
(Oh, by the way, how did your teacher usually teach you?) 
S3: Ya ke pemahaman gitu lho. 
(It was mostly related to comprehension.) 
R: Baca? 
(Reading comprehension?)  
S3: Pemahamannya itu ya tanpa ada selingan gitu lho. 
(I mean the comprehension with no interlude.) 
S2: Teori. 
(Theory.) 
S1: Biasanya tu tanpa ada selingannya gitu lho Mas. 
(It’s usually without any interlude.) 
S3: Pokoknya nggak ada bercanda gitu lho, jadi terkesan itu pelajaran Bahasa Inggris 
tu terlalu sepaneng gitu lho. 
(In essence, there were not any jokes, so the English lessons were too nerve-
racking.) 
R: Emm, biasanya kalau pas diajar Bahasa Inggris itu ada latihan speaking nggak 
ya? 
(Was there any speaking practice when the teacher taught you?) 
S1: Ada, dialog. 
(Yes. It was in the form of dialogue.) 
S3: Speaking agak kurang itu, emm berlatih dialog sama baca. 
(The teaching-learning process lacked speaking practices. It was mostly in 
the form of dialogue and reading.) 
S2: Pengulangan gitu. Pengambilan nilai. 
(It was only drilling and tests.) 
R: Oh iya. Kalau menurut kalian, belajar yang menyenangkan itu kayak apa? 
(I see. In your opinions, how is an enjoyable learning like?) 
S2: Yang nggak terlalu tegang, Mas. 
(The one which isn’t too tense.) 
S3: Biasanya itu terlalu tegang to, jadi kalau mau menerima pelajaran itu malah 
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susah. 
(The former lessons were too tense, so that it’s difficult for us to understand 
the materials.) 
S2: Yang penting nggak kayak biasanya Mas karena yang biasanya itu… 
(Importantly, the teaching-learning process should not be like the former lessons 
because usually…) 
S1: Yang biasanya itu kalau maju itu udah, udah nervous. 
(Usually, when we performed in front of the class, we got nervous.) 
S3: Kalau maju itu penting maju, terus ya pokoknya harus benar lah yang biasanya 
itu. 
(When we performed in front of the class, we were forced to do the correct things) 
S2: Nggak boleh ada bercandanya, kalau tertawa itu dimarahin. 
(We were not allowed to make any jokes. When we laughed, we got 
reprimanded.) 
......… 
 
Appendix III: Interview Transcript 1 
 
 After interviewing the students, the researcher interviewed the English 
teacher. The interview transcript is presented as follows. 
Time : Wednesday, January 9, 2013 at 10.15 – 10.30 a.m. 
Place : SMA N 2 Playen (waiting room) 
 
Interviewer: Researcher  R 
Interviewee: English Teacher  ET 
 
......… 
R: Iya, Bu. Emm, langsung saja ya, Bu. Kalau menurut Ibu, kemampuan Bahasa 
Inggris kelas XI IPS 2 seperti apa? 
(In your opinion, what is XI Social Science 2 students’ English proficiency like? 
ET: Kalau kemampuan mereka masing-masing beda-beda, Mas. Ada beberapa anak 
yang pasif, ada juga yang lumayan. Terus ada juga yang sukanya rame, kayak tadi. 
Sebenenrnya sih lumayan pinter dia itu anaknya, Cuma ya suk nyepelekke gitu lah, 
Mas. 
(Their proficiency varies from student to student. Some of them are passive 
while some others have pretty fair proficiency. And there are also some students 
who like chatting to their friends, like what we have just seen in the classroom. 
Actually they’re quite smart, only inconsiderate.) 
R: Oh gitu ya, Bu. Emm, kalau dari keempat skill, kayak listening, reading, dan lain-
lain, mereka yang paling lemah apa ya? 
(Among the four skills, like listening, reading, and so on, what are their weakest 
skills?) 
ET: Terutama ya listening, karena mereka biasanya kesulitan kalau disuruh 
mendengarkan percakapan-percakapan Bahasa Inggris. Lalu speaking juga iya, 
soalnya anak-anaknya kebanyakan malu kalau disuruh ngomong. 
(The weakest skill is listening, because they usually had difficulties in 
listening to English conversations. Their speaking skill is also weak, because 
they were usually shy to speak.) 
R: Kalau gitu semisal saya mengadakan penelitian untuk mengembangkan pengajaran 
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serta kemampuan speaking mereka gimana, Bu? 
(Then, is it okay if I conduct a research to improve students’ speaking skill and 
the practice of teaching speaking?) 
ET: Enggih. Nggak apa-apa, Mas. Biar mereka berani ngomong pakai Bahasa 
Inggris. 
(Yes, it’s okay, so that they are more confident in speaking English.) 
R: Kalau yang membuat kemampuan speaking mereka kurang kira-kira apa ya, Bu? 
(What makes their speaking skill weak?) 
ET: Ya itu tadi, Mas, malu, terus kurang pede kalau disuruh ngomong. 
(Like what I said, students’ problems are shyness and lack of confidence in 
speaking.) 
R: Kalau masalah yang sering muncul ketika mengajar speaking? 
(Did you have any problem in teaching speaking?) 
ET: Emm, ini, mereka masih terbatas di kosakatanya, jadi kesulitan kalau pas praktik 
speaking. 
(Their vocabulary was limited, so it’s difficult for them to practice speaking.) 
R: Terus strategi yang biasa Ibu gunakan untuk menangani masalah tersebut apa ya, 
Bu? 
(What strategies did you use to solve the problems?) 
ET: Biasanya sih saya suruh berkelompok dulu, supaya mereka bisa berdiskusi, habis 
itu baru saya suruh praktik. 
(Usually, I asked them to study in groups so that they can have discussions, then I 
asked them to practice.) 
R: Ibu ada saran mungkin untuk penelitian saya nanti? 
(Do you have any suggestions for my forthcoming research?) 
ET: Ya kegiatannya dibuat se-enjoy mungkin dan materinya disesuaikan aja dengan 
usia mereka. 
(Just make the activities as enjoyable as possible and the materials suitable for 
students’ ages.) 
......… 
 
Appendix III: Interview Transcript 2 
 
a. Identifying the Field Problems 
 Based on the observation and interviews, a number of problems related to 
the practice of teaching speaking in class XI Social Science 2 were identified as in 
the following table. 
Table 4: The Field Problems Related to the English Teaching and Learning 
Process in Class XI Social Science 2 of SMA N 2 Playen 
 
No. Problems Signals Codes 
1. Students had low 
motivation to 
speak in English 
- “Ss answered using Bahasa Indonesia, 
“Nggak mudheng, Kak! Pakai Bahasa 
Indonesia aja.”” (vignette) 
S 
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and preferred to 
use Bahasa 
Indonesia. 
- “… and some others used Bahasa 
Indonesia” (vignette) 
- “… Ss tended to use Bahasa Indonesia.” 
(vignette) 
- “The discussion process was mostly in 
Bahasa Indonesia …” (vignette) 
2. Students lacked 
self confidence 
when speaking in 
English. 
- “Ss seemed afraid to answer ET’s 
question, …” (vignette) 
- “Nobody answered.” (vignette) 
- “… many Ss did not give any respond 
when asked using English.” (vignette) 
- “… they were usually shy to speak.” 
(interview with teacher) 
- “… students’ problems are shyness and 
lack of confidence in speaking.” 
(interview with teacher) 
S 
3. Students were 
inconsiderate and 
disobedient. 
- “… some Ss had a talk with each other 
and ET warned them.” (vignette) 
- “… some of them chatted about 
something else beyond the topic …” 
(vignette) 
- “… some others just chit-chatted.” 
(vignette) 
- “… there are also some students who like 
chatting to their friends, …” (interview 
with teacher) 
- “… only inconsiderate.” (interview with 
teacher) 
S 
4. Students had 
limited 
vocabulary. 
- “Their vocabulary was limited …” 
(interview with teacher) 
S 
5. Students’ - “The weakest skill is listening, because S 
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listening skill was 
low. 
they usually had difficulties in listening 
to English conversations.” (interview 
with teacher) 
6. Teacher did not 
control the 
students well. 
- “ET did not warn them.” (vignette) T 
7. The teaching-
learning activities 
were boring. 
- “… and one S seemed as if he slept.” 
(vignette) 
- “It was too focused.” (interview with 
students) 
MT 
8. The teaching-
learning activities 
were too tense 
and nerve-
racking. 
- “It was too focused and tense.” 
(interview with students) 
- “In essence, there were not any jokes, so 
the English lessons were too nerve-
racking.” (interview with students) 
- “The former lessons were too tense …” 
(interview with students) 
- “… when we performed in front of the 
class, we got nervous.” (interview with 
students) 
- “We were not allowed to make any 
jokes. When we laughed, we got 
reprimanded.” (interview with students) 
MT 
9. The teaching-
learning activities 
did not give 
students enough 
chance to speak 
or communicate 
using English. 
- “It was mostly related to 
comprehension.” (interview with 
students) 
- “I mean the comprehension with no 
interlude.” (interview with students) 
- “The teaching-learning process lacked 
speaking practices. It was mostly in the 
form of dialogue and reading.” 
(interview with students) 
MT 
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- “It was only drilling and tests.” 
(interview with students) 
- “Some of them are passive …” 
(interview with teacher) 
10. The materials 
were difficult to 
understand. 
- “… it’s difficult for us to understand the 
materials.” (interview with students) 
M 
S: Students T: Teacher MT: Method & Techniques M: Materials 
 
b. The Sharpening of the Problems 
 After identifying the field problems, the researcher and collaborator held a 
discussion to weigh those problems based on the urgency and feasibility level. 
The chosen problems to solve in this research are presented in the following table. 
Table 5: The Most Urgent and Feasible Problems Related to the English 
Teaching and Learning Process in Class XI Social Science 2 of SMA N 2 
Playen 
 
No. Problems Codes 
1. Students had low motivation to speak in English and preferred 
to use Bahasa Indonesia. 
S 
2. Students lacked self confidence when speaking in English. S 
3. The teaching-learning activities were boring. MT 
4. The teaching-learning activities were too tense and nerve-
racking. 
MT 
5. The teaching-learning activities did not give students enough 
chance to speak or communicate using English. 
MT 
S: Students T: Teacher MT: Method & Techniques M: Materials 
 
c. Pre-requisite Analysis 
 After the problems were selected based on their urgency and feasibility 
level, a pre-requisite analysis was carried out in order to identify the cause-and-
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effect relationships among those problems. The analysis was conducted by having 
a discussion with the teacher as the collaborator. Some possible causes of the field 
problems can be seen in the following table. 
Table 6: The Possible Causes of the Field Problems Related to the English 
Teaching and Learning Process in Class XI Social Science 2 of SMA N 2 
Playen Based on Pre-requisite Analysis 
 
No. Problems Possible Causes 
1. Students had low motivation to 
speak in English and preferred to 
use Bahasa Indonesia. 
a. The teaching-learning activities 
were boring. 
b. Students thought that speaking 
English was difficult. 
2. Students lacked self confidence 
when speaking in English. 
a. The teaching-learning activities 
were too tense and nerve-racking. 
b. Students’ speaking skill was low. 
3. The teaching-learning activities 
were boring. 
a. The techniques/methods used by 
the teacher were still teacher-
centered. 
b. The techniques/methods used by 
the teacher were not entertaining. 
4. The teaching-learning activities 
were too tense and nerve-
racking. 
a. Students were afraid of making 
mistakes. 
b. The techniques/methods used by 
the teacher were not entertaining. 
5. The teaching-learning activities 
did not give students enough 
chance to speak or communicate 
using English. 
a. The techniques/methods used by 
the teacher were still teacher-
centered. 
b. All the four skills were taught in 
one meeting (integrated) so some 
skills, including the speaking 
skill, often got little attention. 
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2. Report of Cycle I 
a. Planning of Cycle I 
 According to the selected problems, the first cycle in this research focused 
on the efforts to improve the following conditions. 
1. Students had low motivation to speak in English and preferred to use Bahasa 
Indonesia. 
2. Students lacked self confidence when speaking in English. 
3. The teaching-learning activities were boring. 
4. The teaching-learning activities were too tense and nerve-racking. 
5. The teaching-learning activities did not give students enough chance to speak 
or communicate using English. 
 
1) Determining the Actions to Solve the Problems 
 In determining the actions to solve the problems, the researcher and 
collaborator held a discussion. The relevance among the existing problems, 
actions, and desired outcomes is given in the table below. 
Table 7: The Relevance among the Existing Problems, the Actions, and the 
Desired Outcomes in Cycle I 
 
No. Existing Problems Possible Actions Desired Outcomes 
1. Students had low 
motivation to speak 
in English and 
preferred to use 
Bahasa Indonesia. 
- Giving feedback and 
rewards toward 
students’ performances 
Students are highly 
motivated to speak 
English. 
2. Students lacked 
self confidence 
when speaking in 
- Implementing Readers 
Theatre in speaking 
practices 
Students feel 
confident when 
speaking in English. 
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English. 
3. The teaching-
learning activities 
were boring. 
- Implementing Readers 
Theatre in speaking 
practices 
- Using teaching media 
in the teaching and 
learning processes 
- Implementing pair 
work and group work 
in doing the tasks 
The teaching-learning 
activities are fun and 
entertaining. 
4. The teaching-
learning activities 
were too tense and 
nerve-racking. 
- Implementing Readers 
Theatre in speaking 
practices 
Students feel relaxed 
and comfortable in 
doing the teaching 
and learning 
activities. 
5. The teaching-
learning activities 
did not give 
students enough 
chance to speak or 
communicate using 
English. 
- Implementing Readers 
Theatre in speaking 
practices 
- Using classroom 
English effectively 
during the teaching and 
learning processes 
The teaching-learning 
activities provide 
students with enough 
chance to speak or 
communicate using 
English. 
 
 The actions that would be implemented in Cycle I then can be formulated 
as follows. 
1. Implementing Readers Theatre in speaking practices 
2. Giving feedback and rewards toward students’ performances 
3. Using teaching media in the teaching and learning processes 
4. Implementing pair work and group work in doing the tasks 
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5. Using classroom English effectively during the teaching and learning 
processes 
 
2) Selecting the Materials 
 To select the materials that would be taught in Cycle I, the researcher and 
English teacher had a discussion. The teacher suggested the researcher chooses 
the standard of competency 9 and basic competency 9.1 in regard to the field 
problems found in the teaching and learning process and the allocated time. The 
standard of competency 9 is about expressing meaning in formal and sustained 
transactional and interpersonal conversations in daily contexts. The chosen topics 
based on basic competency 9.1 were expressing love and expressing sadness.   
The first cycle of the research consisted of two meetings. The description 
of the teaching materials in this cycle can be seen in the table below. 
Table 8: The Description of the Teaching Materials in Cycle I 
 
Unit / Topic Language Focus Grammar Focus 
MEETING 1: 
UNIT 1 
(I love you.) 
1. Expressing love: 
- I love you. 
- I can’t stop loving you. 
2. Responding to the expressions of 
love: 
- I love you too. 
- Sorry, I don’t love you. 
Simple Present 
Tense with Verb 1 
(feel, love, like, 
etc.) 
MEETING 2: 
UNIT 2 
(I’m so sad 
today.) 
1. Expressing sadness: 
- I’m so sad today. 
- It's sad to see so many failures this 
year 
2. Responding to the expressions of 
Simple Present 
Tense with “to be” 
(am, is, are) 
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sadness: 
- I’m sorry to hear that. 
- What a pity! 
 
3) Selecting the Teaching Method and Techniques 
 In Cycle I, the researcher and English teacher decided to use ESA (Engage 
- Study - Activate) method. This method was chosen because the researcher and 
English teacher believed that it was an appropriate method for teaching speaking 
using Readers Theatre. 
The first stage of ESA was “engage”. In this stage, the teacher stimulated 
the students, made them interested, and involved their emotions through some 
activities such as discussions, matching pictures and watching videos. The second 
stage was “study”. In this stage, students did some activities focusing on the 
language aspects. 
The Readers-Theatre activities would be put in the “activate” stage, the 
third stage of ESA method. The stories that would be transformed into Readers 
Theatre scripts by the students were some famous Indonesian legends. The 
activities that were involved in the Readers-Theatre process were: 
1. reading the story, 
2. interpreting the story through group discussion, 
3. transforming the story into a script through social negotiation, 
4. and performing through reading aloud from hand-held scripts. 
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4) Making Lesson Plans 
 As the guidance in conducting the teaching and learning processes, the 
researcher made lesson plans. There were two lesson plans in this cycle. The 
activities in each lesson plan can be seen in the table below. 
Table 9: The Teaching and Learning Scenarios in Cycle I 
 
M
EETIN
G
 1 
Opening Activities: 
1. Teacher greets the students. 
2. Teacher checks students’ attendance. 
3. Teacher reviews the previous materials. 
 
Main Activities 
1. Engage 
- Teacher states the lesson objectives. 
- Students analyze the pictures about the legend of Roro 
Jonggrang. 
- Students and teacher discuss the legend of Roro Jonggrang. 
- Students read the story entitled “The Legend of Roro Jonggrang” 
2. Study 
- Students and teacher discuss the expressions of love and the 
responses found in the text. 
- Students do the exercises about expressions of love and the 
responses. 
- Students and teacher discuss the Simple Present Tense with 
verbs in expressing love and responding to the expressions of 
love. 
3. Activate (Readers Theatre) 
- Students make groups and reread the story entitled “The Legend 
of Roro Jonggrang”. 
- In their groups, students discuss the story. 
- Students transform the story into play-scripts. 
- Students act out the scripts they have made in front of the class 
by reading the scripts (hand-held script reading). 
 
Closing Activities 
1. Students and teacher conclude/summarize the materials. 
2. Reflection. 
3. Teacher closes the lesson. 
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M
EETIN
G
 2 
Opening Activities: 
1. Teacher greets the students. 
2. Teacher checks students’ attendance. 
3. Teacher reviews the previous materials. 
 
Main Activities 
1. Engage 
- Teacher states the lesson objectives. 
- Students analyze the pictures about the legend of Timun Mas. 
- Students and teacher discuss the legend of Timun Mas. 
- Students read the story entitled “Timun Mas” 
2. Study 
- Students and teacher discuss the expressions of sadness and the 
responses found in the text. 
- Students do the exercises about expressions of sadness and the 
responses. 
- Students and teacher discuss the Simple Present Tense with “to 
be” in expressing sadness and responding to the expressions of 
sadness. 
3. Activate (Readers Theatre) 
- Students make groups and reread the story entitled “Timun 
Mas”. 
- In their groups, students discuss the story. 
- Students transform the story into play-scripts. 
- Students act out the scripts they have made in front of the class 
by reading the scripts (hand-held script reading). 
 
Closing Activities 
1. Students and teacher conclude/summarize the materials. 
2. Reflection. 
3. Teacher closes the lesson. 
 
 
b. Action and Observation of Cycle I 
 In Cycle I, the actions were carried out in two meetings. The first meeting 
was on January 16, 2013 and the second meeting was on January 17, 2013. In the 
teaching and learning processes, the researcher and English teacher exchanged 
their roles (the researcher played a role as the teacher while the English teacher 
acted as the observer). Although there were several actions implemented in each 
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meeting, the main focus of Cycle I was on improving the practice of teaching 
speaking through the use of Readers Theatre. 
 
1) Description of Meeting 1 
 The first meeting of Cycle I was conducted on Wednesday, January 16, 
2013, from 8.30 to 10.00 a.m. (90 minutes). The topic of this meeting was 
“Expressing Love”. The teacher started the lesson by greeting the students and 
reviewing the previous materials. Then, the teacher introduced the topic and 
objectives of the lesson. In this stage, many students avoided answering teacher’s 
questions in English. 
… “Good! Do you still remember how to express love?” said R. Ss just kept silent. R 
repeated his question, “How do we express our love?” … 
 
Appendix III: Vignette 3 
 
 In the “engage” stage, the teacher showed some pictures about the legend 
of Roro Jonggrang. Students were quite motivated in discussing the pictures 
although sometimes some of them still used Bahasa Indonesia instead of English. 
… Then, R showed Ss some pictures and asked some questions, “What is this picture 
about?” Ss: “Candi Prambanan, mas!” R: “Yes, that’s right, Prambanan temple! … 
 
Appendix III: Vignette 3 
 
After discussing the pictures, the students were asked to read a text entitled “The 
Legend of Roro Jonggrang”. The teacher chose one student to read the text aloud 
while the other students listened to him. Then, the teacher corrected the words that 
were mispronounced by the student and asked all students to repeat pronouncing 
those words. At the end of this stage, the teacher and students discussed some 
comprehension questions about the text. 
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The next stage was “study”. In this stage, the teacher and students 
discussed the expressions of love and the responses found in the text. Then, the 
students did an exercise about expressing love and responding to the expressions 
of love and then practiced using those expressions in pairs. After that, the students 
and teacher also discussed the Simple Present Tense with verbs used in expressing 
love and affection. 
The final stage was “activate”. In this stage, Readers Theatre was 
implemented as the production activities. When giving instructions, the teacher 
quite often translated his instructions into Bahasa Indonesia (code-switching), 
otherwise the students did not understand them. Firstly, the students reread the 
text “The Legend of Roro Jonggrang”, and discussed it in their groups. After 
knowing well the content of the text, then each group transformed the story into 
play-scripts. Finally, the students performed their scripts in front of the class. 
When the students were performing in front of the class, the teacher often 
reminded them to speak louder because it was raining outside the classroom. 
After all groups performed their scripts, the teacher chose one group which 
made the best performance and gave them a pack of pens as the reward. At the 
end of the lesson, the teacher reviewed the materials and checked the students’ 
understanding of the topic. 
 
2) Description of Meeting 2 
 The second meeting of Cycle I was conducted on Thursday, January 17, 
2013, from 12.15 to 1.45 p.m. (90 minutes). The topic of this meeting was 
“Expressing Sadness”. The teacher started the lesson by greeting the students and 
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reviewing the previous materials. Then, the teacher introduced the topic and 
objectives of the lesson. Similar to the previous meeting, in this meeting some 
students sometimes used Bahasa Indonesia in answering teacher’s questions. 
… Then, R asked, “Do you remember our previous materials?” Ss responded using 
Bahasa, “Nggak dhong, Sir!” One S asked, “Previous artine apa, Sir?” … 
 
Appendix III: Vignette 4 
 
In some cases, such as in discussing the materials with the teacher, students were 
still passive. 
… So what were our previous materials? What did we learn yesterday?” Most Ss just 
kept silent, … 
 
… No S answered. Some Ss just talked with their friends. … 
 
Appendix III: Vignette 4 
 
 After introducing the topic and objectives of the lesson, the teacher 
showed some pictures about the legend of Timun Mas. Then the students and 
teacher discussed the pictures one by one. Afterward, the teacher gave some 
handouts to the students and asked two of them to read a text entitled “Timun 
Mas” aloud in turns. The teacher wrote the words mispronounced by those two 
students on the whiteboard and asked all students to pronounce those words. 
Then, the teacher gave feedback on students’ pronunciation and corrected them 
when they mispronounced the words. Later on, the students answered some 
comprehension questions about the text and discussed the answers with the 
teacher. 
 In the “study” stage, the students and teacher discussed the expressions of 
sadness and the responses found in the text. After that the students did an exercise 
about expressing sadness and responding to the expressions of sadness and then 
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practiced using those expressions in pairs. The students and teacher also discussed 
the Simple Present Tense with “to be” used in expressing sadness. 
In the “activate” stage, the teacher implemented Readers Theatre as the 
production activities. In the beginning of the activities, the teacher asked the 
students to make groups consisting of four students. Like the previous meeting, 
when giving instructions, the teacher still often had to translate his statements into 
Bahasa Indonesia because the students did not understand. The Readers Theatre 
steps in this meeting were also quite similar to the first meeting but the input text 
was the text entitled “Timun Mas”. During the script-making process, the teacher 
walked around controlling and checking the students’ works. As in the first 
meeting, there were still some students who did not participate in the discussion, 
so the teacher often had to encourage them to join the discussion. 
Finally, the teacher asked every group to act out their scripts in front of the 
class in turns. Most of the students said that they were not ready, and then the 
teacher gave them some more minutes to finish their works. After they got ready, 
they acted out their scripts in front of the class voluntarily. When the bell rang, 
two groups had not performed in front of the class so the teacher asked them to 
give their performance another day. One group which made the best performance 
was chosen by the teacher. They were given a pack of pens as the reward. At the 
end of the lesson, the students and teacher reviewed the materials and prayed 
together. 
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3) Description of the Actions Implemented in Meetings 1 and 2 
 There were five actions that were implemented in each meeting of Cycle I. 
The complete description of the implemented actions can be seen in the 
explanations below. 
 
1. Implementing Readers Theatre in speaking practices 
 As what has been stated before, the aim of using Readers Theatre in the 
teaching and learning processes of Cycle I was to stimulate the students to be 
active and to use the target language so that this strategy would improve their 
speaking ability. In meetings 1 and 2 of Cycle I, Readers Theatre was 
implemented in the “activate” stage, the production stage of ESA method. 
 In applying Readers Theatre, the students worked in groups and in their 
groups, they transcribed a story into play-scripts. Then each group performed their 
scripts in front of the class through hand-held script reading. The story that the 
students performed in meeting 1 was “The Legend of Roro Jonggrang” while that 
in meeting 2 was “Timun Mas”. 
 The implementation of Readers Theatre in both the first and the second 
meetings was quite fun for the students. It can be seen from the interview 
transcripts below. 
R: Oh iya. Emm. Tadi kan ada praktik, yang terakhir itu tadi, baca di depan itu, 
namanya kan Readers Theatre. Kalau menurut adik-adik, praktik tadi itu 
menyenangkan atau nggak? 
(What do you think about the practice of Readers Theatre that we did today? Is it 
fun or not?) 
S1, S3: Menyenangkan. 
(It’s fun.) 
 
Appendix III: Interview Transcript 3 
R: Oh iya. Kalau yang paling kalian sukai dari pelajaran tadi itu yang bagian apa? 
(From the lesson that we had today, which activity did you enjoy the most?) 
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S1, S3: Pentas. 
(Performing.) 
 
Appendix III: Interview Transcript 3 
R: Terus gimana tadi perasaannya? Seneng atau mungkin bosen atau gimana? 
(How were your feelings? Were you happy or bored or what?) 
S5: Seneng lah, Mas. 
(Of course I was happy.) 
S4: Enak lah, nggak terlalu tegang. 
(I enjoyed it. I was not too nervous.) 
 
Appendix III: Interview Transcript 4 
 
The problem of implementing Readers Theatre in the first meeting was the 
rain. Because the rain fell when the students were acting out their scripts, the other 
students’ attention got distracted from their friends’ performance. In the second 
meeting, not all students could perform in front of the class because the time was 
not enough. 
 
Figure 2: The students were discussing the story in their groups. 
 
 
Figure 3: The students were acting out their scripts in front of the class. 
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2. Giving feedback and rewards toward students’ performances 
To make the students highly motivated to speak English in the teaching 
and learning processes, giving feedback and rewards toward students’ 
performances was implemented in Cycle I. This action was carried out during the 
teaching and learning processes and after the students acted out their scripts in 
front of the class. 
The teacher gave feedback to the students by giving comments on their 
performances and correcting their language aspects, such as pronunciation, 
vocabulary, and grammar. In each meeting of Cycle I, after all groups performed 
their scripts, the teacher chose one group which made the best performance and 
gave each member pen as the reward. The teacher also praised the students who 
could answer his questions or who made good progress in order to motivate them. 
 
Figure 4: Packs of pens given to the group which made the best theater 
performance. 
 
The implementation of this action was quite successful in motivating the 
students. It is shown by the following vignette and interview transcript. 
… After all groups performed their scripts, R chose one group which made the best 
performance and gave them a pack of pens as the reward. They looked quite happy to 
receive the reward. … 
 
Appendix III: Vignette 3 
 
R: Terus yang paling kalian suka pas pelajaran tadi itu yang bagian mana? Yang 
paling disukai. 
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(From the lesson that we had today, which activity do you like the most?) 
S4, S6: Yang waktu drama. 
(When performing our scripts in front of the class.) 
R: Kalau yang ini, yang tengah? 
(What about you?) 
S5: Nganu Mas, di kayak, pengucapan lafal itu tadi. Kemarin salah-salah terus 
sekarang bisa mengerti cara bacanya. 
(I like the part when the teacher gave feedback on our pronunciation. It made 
us know the correct pronunciation.) 
 
Appendix III: Interview Transcript 4 
 
3. Using teaching media in the teaching and learning processes 
In order to make the teaching and learning activities more interesting, the 
teacher used some teaching media. The teaching media that were used in Cycle I 
were pictures. In the “engage” stage, the teacher showed some pictures telling 
about the stories that would be performed by the students in Readers Theatre’s 
final stage. The purposes of using those media in the “engage” stage were to recall 
students’ background knowledge about the stories and to catch their attention to 
the next activities. To make the pictures legible for all the students in the 
classroom, they were printed in large sizes. 
Table 10: The Teaching Media in Cycle I 
 
Meeting 1 Meeting 2 
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The only problem in implementing this action was that there was no LCD 
projector in the classroom so the teacher could not use video as the alternative 
media. 
 
4. Implementing pair work and group work in doing the tasks 
In both meetings 1 and 2 of Cycle I, the researcher implemented not only 
solo work and whole-class work but also pair work and group work. The purpose 
of varying the tasks was to make the teaching and learning processes not 
monotonous. The group work was applied in Readers Theatre activities while the 
pair work was implemented in some different tasks. 
The problem of applying group work and pair work was that they were 
time consuming, especially the group work. It is signified by the interview 
transcript below. 
S1: Kalau menurut saya itu, ya, itu menjadi salah satu kegiatan yang menyenangkan, 
tapi waktu awalnya itu agak membosankan. 
(I think it was exciting but in the beginning it’s a little bit boring.) 
R: Yang mana? Yang bagian? 
(Which one? Which part was it?) 
S1: Yang tadi, yang baru pembagian itu kan terlalu banyak ribetnya. 
(The activity in which the teacher grouped the students. It’s too complicated 
to do.) 
 
Appendix III: Interview Transcript 3 
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5. Using classroom English effectively during the teaching and learning 
processes 
To provide the students with enough chances to speak or communicate 
using English, the teacher implemented classroom English during the teaching 
and learning processes. The problem found when implementing this action was 
that the students preferred to use Bahasa Indonesia rather than English, especially 
when the teacher gave directions and explained the materials. In doing those 
activities, the teacher often had to translate his utterances into Bahasa Indonesia 
because the students had difficulties in understanding what he said in English. It 
can be seen in the following vignettes. 
… Then, R showed Ss some pictures and asked some questions, “What is this picture 
about?” Ss: “Candi Prambanan, mas!” R: “Yes, that’s right, Prambanan temple! … 
 
Appendix III: Vignette 3 
… Then, R asked, “Do you remember our previous materials?” Ss responded using 
Bahasa, “Nggak dhong, Sir!” One S asked, “Previous artine apa, Sir?” … 
 
Appendix III: Vignette 4 
… When giving instructions, R often had to translate his statements into Bahasa 
Indonesia because Ss did not understand. … 
 
Appendix III: Vignette 3 
 
c. Reflection of Cycle I 
 In doing the reflection of Cycle I, the researcher and the English teacher, 
as the collaborator, conducted a discussion. The reflection was based on the 
observations and interviews carried out during and after implementing the actions. 
 When conducting the discussion, the researcher and collaborator analyzed 
the data collected from the observations and interviews in order to evaluate the 
success of the actions implemented in Cycle I. In this case, the researcher also 
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made sure that he and the collaborator could freely express their opinions and 
suggestions related to the actions implemented. 
 Based on the reflection, there were some problems found related to the 
actions implemented in Cycle I. They were: 
1. In the second meeting, not all students could perform in front of the class 
because the time was not enough. (Readers Theatre) 
2. There was no LCD projector in the classroom so the teacher could not use 
video as the alternative media. (Media) 
3. The implementation of group work was time consuming. (Grouping) 
4. In giving instructions and explaining the materials, the teacher often had to 
translate his utterances into Bahasa Indonesia because the students had 
difficulties in understanding what he said in English. (Classroom English) 
Because there were some problems related to the implemented actions, the 
researcher and collaborator decided to revise the actions and implement them in 
the next cycle. In summary, this following table shows the result of the reflection 
in Cycle I. 
Table 11: The Problems Related to the Actions Implemented in Cycle I 
 
No. Actions in Cycle I Problems 
1. Implementing Readers Theatre in 
speaking practices 
Not all students could perform in 
front of the class because the time 
was not enough. 
2. Giving feedback and rewards 
toward students’ performances 
- 
3. Using teaching media in the 
teaching and learning processes 
There was no LCD projector in the 
classroom so teacher could not use 
video as the alternative media. 
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4. Implementing pair work and 
group work in doing the tasks 
The implementation of group work 
was time consuming. 
5. Using classroom English 
effectively during the teaching 
and learning processes 
The teacher often had to translate his 
utterances into Bahasa Indonesia 
because the students had difficulties 
in understanding what he said in 
English. 
 
 
3. Report of Cycle II 
a. Planning of Cycle II 
 Based on the problems related to the actions implemented in the first 
cycle, the second cycle focused on revising and implementing the actions to 
perfect the practice of teaching speaking and, as the result, to improve students 
speaking skill. 
 
1) Revising the Actions 
 In revising the actions to be implemented in Cycle II, the researcher and 
collaborator held a discussion. In the discussion, the researcher and the 
collaborator made some recommendations for Cycle II based on the 
implementation problems found in Cycle I. The relevance among the actions in 
Cycle I, implementation problems, and recommendations for Cycle II is given in 
the table below. 
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Table 12: The Relevance among the Actions in Cycle I, Problems of the 
Implementation Problems, and Recommendations for Cycle II 
 
No. Actions in Cycle I Implementation 
Problems 
Recommendations 
for Cycle II 
1. Implementing 
Readers Theatre in 
speaking practices 
Not all students could 
perform in front of the 
class because the time was 
not enough. 
The Readers Theatre 
should be 
implemented with 
certain time allocation 
for each activity/step. 
2. Giving feedback 
and rewards toward 
students’ 
performances 
- This action should be 
continued in Cycle II. 
3. Using teaching 
media in the 
teaching and 
learning processes 
There was no LCD 
projector in the classroom 
so teacher could not use 
video as the alternative 
media. 
The teacher should 
use any kinds of 
teaching media except 
videos and recordings 
(mp3). 
4. Implementing pair 
work and group 
work in doing the 
tasks 
The implementation of 
group work was time 
consuming. 
Students should be 
grouped based on their 
seat arrangement or 
numbers. 
5. Using classroom 
English effectively 
during the teaching 
and learning 
processes 
The teacher often had to 
translate his utterances 
into Bahasa Indonesia 
because the students had 
difficulties in 
understanding what he 
said in English. 
The teacher should 
use simpler classroom 
English or gestures 
instead of Bahasa 
Indonesia. 
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 The revised actions that would be implemented in Cycle II then can be 
formulated as follows. 
1. Implementing Readers Theatre in speaking practices with certain time 
allocation for each activity/step 
2. Giving feedback and rewards toward students’ performances 
3. Using teaching media (photos/pictures) in the teaching and learning processes 
4. Implementing pair work and group work through grouping students based on 
their seat arrangement or numbers 
5. Using simpler classroom English and/or gestures effectively during the 
teaching and learning processes 
 
2) Selecting the Materials 
 Similar to Cycle I, in selecting the materials that would be taught in Cycle 
II, the researcher and English teacher had a discussion. The teacher suggested that 
the researcher continues the standard of competency 9 and choosing basic 
competency 9.2. The standard of competency 9 is about expressing meaning in 
formal and sustained transactional and interpersonal conversations in daily 
contexts. The chosen topics based on the basic competency 9.2 were expressing 
embarrassment and expressing anger. 
Cycle II consisted of two meetings. The description of the teaching 
materials in each meeting is shown in the table below. 
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Table 13: The Description of the Teaching Materials in Cycle II 
 
Unit / Topic Language Focus Grammar Focus 
MEETING 1: 
UNIT 3 
(I was so 
embarrassed.) 
1. Expressing embarrassment: 
- I was so embarrassed. 
- It was embarrassing. 
2. Responding to the expressions of 
embarrassment: 
- Relax. 
- Take it easy. 
Simple Past Tense 
with “to be” (was, 
were) 
MEETING 2: 
UNIT 4 
(It really made 
me angry.) 
1. Expressing anger: 
- I’m mad at you. 
- It makes me angry when someone 
jumps the queue. 
2. Responding to the expressions of 
anger: 
- I’m so sorry. 
- Let’s try to hold our temper. 
Simple Past Tense 
with Verb 2 (went, 
passed, felt, etc.) 
 
3) Selecting the Teaching Method and Techniques 
 In Cycle II, the researcher and English teacher decided to use ESA, the 
same teaching method as it was in the previous cycle. As what has been stated 
before, this method consisted of three stages (Engage - Study - Activate). 
In the “engage” stage, some activities that stimulated the students, made 
them interested, and involved their emotions, such as discussing pictures and 
photos related to the topic, were implemented. The second stage was “study”. In 
this stage, students did some activities focusing on the language aspects, such as 
language functions/expressions and grammar. 
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As the production activities in which the students put the theories into 
practices, Readers Theatre was selected. Like the previous cycle, in doing Readers 
Theatre, the students transformed some famous Indonesian legends into scripts 
and then performed their scripts in front of the class. 
 
4) Making Lesson Plans 
 There were two lesson plans in this cycle. The activities in each lesson 
plan can be seen in the table below. 
Table 14: The Teaching and Learning Scenarios in Cycle II 
 
M
EETIN
G
 1 
Opening Activities: 
1. Teacher greets the students. 
2. Teacher checks students’ attendance. 
3. Teacher reviews the previous materials. 
 
Main Activities 
1. Engage 
- Teacher states the lesson objectives. 
- Students analyze the pictures about the legend of Banyuwangi. 
- Students and teacher discuss the legend of Banyuwangi. 
- Students read the story entitled “The Legend of Banyuwangi” 
2. Study 
- Students and teacher discuss the expressions of embarrassment 
and the responses found in the text. 
- Students do the exercises about expressions of embarrassment 
and the responses. 
- Students and teacher discuss the Simple Past Tense with “to be” 
in narrating a story. 
3. Activate (Readers Theatre) 
- Students make groups and reread the story entitled “The Legend 
of Banyuwangi”. 
- In their groups, students discuss the story. 
- Students transform the story into play-scripts. 
- Students act out the scripts they have made in front of the class 
by reading the scripts (hand-held script reading). 
 
Closing Activities 
1. Students and teacher conclude/summarize the materials. 
2. Reflection. 
3. Teacher closes the lesson. 
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M
EETIN
G
 2 
Opening Activities: 
1. Teacher greets the students. 
2. Teacher checks students’ attendance. 
3. Teacher reviews the previous materials. 
 
Main Activities 
1. Engage 
- Teacher states the lesson objectives. 
- Students analyze the pictures about the legend of Malin 
Kundang. 
- Students and teacher discuss the legend of Malin Kundang. 
- Students read the story entitled “Malin Kundang”. 
2. Study 
- Students and teacher discuss the expressions of anger and the 
responses found in the text. 
- Students do the exercises about expressions of anger and the 
responses. 
- Students and teacher discuss the Simple Past Tense with Verb 2 
in narrating a story. 
3. Activate (Readers Theatre) 
- Students make groups and reread the story entitled “Malin 
Kundang”. 
- In their groups, students discuss the story. 
- Students transform the story into play-scripts. 
- Students act out the scripts they have made in front of the class 
by reading the scripts (hand-held script reading). 
 
Closing Activities 
1. Students and teacher conclude/summarize the materials. 
2. Reflection. 
3. Teacher closes the lesson. 
 
 
b. Action and Observation of Cycle II 
 In Cycle II, the actions were carried out in two meetings. The first meeting 
was on January 30, 2013 and the second meeting was on January 31, 2013. Like 
Cycle I, in the teaching and learning processes of Cycle II, the researcher and 
English teacher exchanged their roles (the researcher played a role as the teacher 
while the English teacher acted as the observer). The main focus of Cycle II was 
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on improving the practice of teaching speaking through the use of Readers 
Theatre and improving the actions in Cycle I. 
 
1) Description of Meeting 1 
 The first meeting of Cycle II was conducted on Wednesday, January 30, 
2013, from 8.30 to 10.00 a.m. (90 minutes). The topic of this meeting was 
“Expressing Embarrassment”. The teacher started the lesson by greeting the 
students, checking attendance and reviewing the previous materials. Then, the 
teacher introduced the topic and objectives of the lesson. In this meeting, 
sometimes the students still used Bahasa Indonesia. In order to solve this problem, 
the teacher gave more explanation in English, used gestures or stated the 
synonyms of certain words when the students had difficulties in understanding 
him. 
… Ss looked confused and then said, “Artine apa sir? R answered, “Embarrassment 
means… Do you know the word ‘embarrassed’ (writing on the whiteboard)? 
Ashamed? Shy?” One S answered “Oh, ‘malu’, sir!”… 
 
Appendix III: Vignette 5 
 
 The second stage was “engage”. In this stage, the teacher showed some 
pictures about the legend of Banyuwangi. The students were quite motivated in 
discussing the pictures. Many of them started using English frequently in this 
stage although they still spoke with wrong grammar. 
… Then R pointed at one S and said, “Tell me about this picture.” S said, “This 
picture about the legend of Banyuwangi.” R praised and corrected her “Good! This 
picture is about the legend of Banyuwangi. … 
 
Appendix III: Vignette 5 
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Then, the students were asked to read a text entitled “The Legend of 
Banyuwangi”. The teacher chose some of them to read the text aloud while the 
others listened to them. When they were reading the text aloud, the teacher wrote 
the mispronounced words on the whiteboard and gave the correct pronunciation. 
As the pronunciation quiz, he asked them, one by one, to pronounce those words. 
Those who pronounced the words incorrectly had to read the text entitled “The 
Legend of Banyuwangi” aloud as the punishment. At the end of this stage, the 
teacher and the students discussed some comprehension questions about the text. 
In the “study” stage, the teacher and students discussed the expressions of 
embarrassment and the responses found in the text. Then, they did an exercise 
about expressing embarrassment and responding to the expressions of 
embarrassment and then practiced using those expressions in pairs. After that, the 
students and teacher also discussed and did an exercise on the Simple Past Tense 
with “to be” used in narrating a story. 
In the “activate” stage, Readers Theatre was implemented as the 
production activities. This stage was quite similar to the Readers Theatre activities 
implemented in Cycle I. Firstly, the teacher asked the students to make groups 
consisting of four students based on their seat arrangement. In their groups, they 
reread the text “The Legend of Banyuwangi”, and discussed it in their groups. 
After knowing well the content of the text, then each group transformed the story 
into play-scripts. Finally, the students acted out their scripts in front of the class. 
Unlike the meetings in Cycle I, in this meeting all groups performed their 
scripts voluntarily in front of the class. It made the performing process quite 
efficient and time-saving. After all groups performed their scripts, the teacher 
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chose one group which made the best performance and gave them a pile of books 
as the reward. At the end, the teacher closed the lesson by reviewing and having 
reflection on the materials. 
 
2) Description of Meeting 2 
 The second meeting of Cycle II was conducted on Thursday, January 31, 
2013, from 12.15 to 1.45 p.m. (90 minutes). The topic of this meeting was 
“Expressing Anger”. The teacher started the lesson by greeting the students and 
reviewing the previous materials. Then, he introduced the topic and objectives of 
the lesson. Different from the previous meeting, starting from the opening of the 
lesson, the students tried to use English instead of Bahasa Indonesia. 
… Then, R asked, “What was our previous material? What did we learn yesterday?” 
Some Ss answered, “About ‘embarrassing’, Sir!” “’Embarrasing’? Hehe. Did you 
mean ‘expressing embarrassment’? That’s right. How do we express embarrassment?” 
said R. One S answered, “I was so embarrassed!” R said, “Great! Do you have any 
questions?  R reviewed the previous material, and then stated the lesson objective, 
“Today we’re going to learn about expressing anger (writing down on the whiteboard). 
How do we express anger?” Ss asked “what anger meaning, sir?” R answered, 
“Good question! What is the meaning of anger? Anger is from the word ‘angry’. You 
know angry bird, right?” Most Ss laughed and answered, “Yes!” … 
 
Appendix III: Vignette 6 
 
 After introducing the topic and objectives of the lesson, the teacher 
showed some pictures about the legend of Malin Kundang. Then the students and 
teacher discussed the pictures one by one. Afterward, he gave some handouts to 
them and asked some of them to read a text entitled “Malin Kundang” aloud in 
turns. He wrote the words mispronounced by them on the whiteboard and asked 
all of them to pronounce those words. Then, the teacher gave feedback on their 
pronunciation and corrected them when they mispronounced the words. In the 
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pronunciation quiz, he asked the them one by one to pronounce those words. 
Those who pronounced the words incorrectly had to read the text entitled “Malin 
Kundang” aloud as the punishment. Finally, they discussed some comprehension 
questions about the text. Then they answered some comprehension questions 
about the text and discussed them with the teacher. 
 In the next stage, the students and teacher discussed the expressions of 
anger and the responses found in the text. After that they did an exercise about 
expressing anger and responding to the expressions of anger. In pairs, they 
practiced using those expressions. The students, together with the teacher, also 
discussed the Simple Past Tense with Verb 2 used in narrating a story and then 
they did an exercise on the Simple Past with Verb 2. 
As the final stage, the teacher implemented Readers Theatre. In this 
meeting, the teacher asked the students to make groups consisting of three 
students according to their numbers. When giving instructions, he used mostly 
English and gestures instead of using Bahasa Indonesia. In the script-making 
process, the teacher walked around controlling and encouraging the students to 
use English in the discussion. The Readers Theatre steps in this meeting were also 
quite similar to the previous three meetings but the input text was the text entitled 
“Malin Kundang”. 
Finally, the teacher asked the students to perform their scripts in front of 
the class in turns. Most of the groups said that they were not ready so he gave 
them some more minutes to finish their works. After the students got ready, they 
acted out their scripts in front of the class voluntarily. After all groups performed 
their scripts, he chose one group which made the best performance and gave them 
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a pile of books as the reward. At the end of the lesson, the students and teacher 
reviewed the materials and prayed together. 
 
3) Description of the Actions Implemented in Meetings 1 and 2 
 As what has been stated before, the actions implemented in Cycle II were 
the revised versions of the actions in Cycle I. The revision was made based on the 
new problems found in Cycle I. There were five actions that were implemented in 
each meeting of Cycle II. The complete description of the implemented actions 
can be seen in the explanations below. 
 
1. Implementing Readers Theatre in speaking practices with certain time 
allocation for each activity/step. 
 The aim of using Readers Theatre in the teaching learning processes of 
Cycle II was to stimulate the students to be active and to use the target language 
so that this strategy would improve the practice of teaching speaking and, as a 
consequence, their speaking skill. In both meetings 1 and 2 of Cycle I, Readers 
Theatre was implemented in the “activate” stage. The teacher set time limits for 
each step in Readers Theatre process so that it was not time-consuming. 
 In doing Readers Theatre, the students made groups and in their groups, 
they transcribed a story into play-scripts. Then each group performed their scripts 
in front of the class through hand-held script reading. The story that the students 
performed in meeting 1 was “The Legend of Banyuwangi” while that in meeting 2 
was “Malin Kundang”. 
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 Like in Cycle I, the implementation of Readers Theatre in both the first 
and the second meetings of Cycle II was fun for the students. It can be seen from 
the interview transcripts below. 
R: Oh ya. Terus perasaannya pas praktik di depan kelas gimana? Pas praktik Readers 
Theatre gimana? 
(How did you feel when performing in front of the class? What do you think 
about the Readers Theatre activities that you did?) 
S1, S3: Asik. 
(We felt excited.) 
S2: Pengen terus-terus diajar. Sip, sip. 
(We want to be taught by you all the time.) 
R: Oh ya? Terus suka nggak dengan praktik Readers Theatre-nya? 
(Do you like the Readers Theatre practice we did?) 
S2: I like it. 
(I like it.) 
S1: Suka. 
(Yes, I do like it.) 
 
Appendix III: Interview Transcript 6 
R: Oh ya, terus em, perasaannya saat praktik di depan tadi? Pas Readers Theatre tadi 
gimana? 
(How were your feelings when doing the Readers Theatre activities, especially 
when performing in front of the class?) 
S4, S5, S6: Enak. Menyenangkan. 
(We enjoyed it. It was exciting.) 
 
Appendix III: Interview Transcript 7 
R: Kalau Elsa? 
(What about you, Elsa?) 
S5: Kalau misalnya pas di depan itu ya deg-degan. tapi kalau udah habis tampil tu 
rasa bangga, seneng, udah bisa tampil. 
(When performing in front of the class, I felt nervous but after performing I felt 
proud and happy that I could do it well.) 
S4: Kalau di depan itu, itu lho Mas, bisa menghibur teman, itu bisa ketawa. 
(When performing in front of the class, I could entertain my friends so that 
they could laugh.) 
 
Appendix III: Interview Transcript 7 
R: Yakin? Oke. Em, yang paling kalian suka pas pelajaran tadi yang bagian mana? 
(Which part did you like the most in the lesson that we had today?) 
S4: Saat mau tampil itu. 
(When performing.) 
S5: He’em pas tampil. 
(Yes, when performing.) 
 
Appendix III: Interview Transcript 7 
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Furthermore, the implementation of Readers Theatre in Cycle II could also 
make the situation become relaxing and not nerve-racking. This fact is shown in 
the following transcripts. 
R: Oh ya, terus em, perasaannya saat praktik di depan tadi? Pas Readers Theatre tadi 
gimana? 
(How were your feelings when doing the Readers Theatre activities, especially 
when performing in front of the class?) 
S4, S5, S6: Enak. Menyenangkan. 
(We enjoyed it. It was exciting.) 
S6: Udah biasa kok. Kan udah sering tampil. jadi ya nggak tegang. 
(It made us get familiar with performing in front of the class so that we 
didn’t nervous.) 
 
Appendix III: Interview Transcript 7 
R: Iya, Bu. Jadi kalau menurut Ibu kemampuan speaking siswa tadi gimana, Bu? 
(What do you think about students’ speaking skill? Were they improved?) 
ET: Emm, ya, sudah, sudah bagus. Mereka kelihatannya juga sudah nggak malu lagi 
kalau speaking di depan kelas. 
(I think they’re good. They didn’t seem nervous anymore when speaking in 
front of the class.) 
R: Lalu kalau teknik Readers Theatre yang saya implementasikan di kelas selama ini 
gimana, Bu? 
(What do you think about the Readers Theatre technique I implemented in the 
class?) 
ET: Ya, sepertinya memang cocok Mas kalau untuk improve speaking. Siswa jadi 
tambah pede, jadi lebih aktif di kelas, terus juga lebih menikmati sepertinya. 
(I think it’s quite suitable for improving speaking. The students got more 
confident and active in the class. It seemed like they enjoyed the activities.) 
 
Appendix III: Interview Transcript 8 
 
 The situations of the teaching and learning processes during the 
implementation of Readers Theatre in Cycle II can be seen in the photos below. 
 
Figure 5: The students were discussing the story in their groups. 
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Figure 6: The students were acting out their scripts in front of the class. 
 
2. Giving feedback and rewards toward students’ performances 
In order to make the students highly motivated to speak English in the 
teaching and learning processes, the teacher gave feedback and rewards toward 
their performances. Similar to the first cycle, the teacher gave feedback by 
praising the students who could answer his questions or who made good progress, 
giving comments on students’ performances, and correcting their language 
aspects, such as pronunciation, vocabulary, and grammar. The examples of 
teacher’s feedback can be seen in the following vignettes. 
… Some Ss answered, “About ‘sadness’, sir!” “Great! How do we express our 
sadness?” R reviewed the previous material, and then stated the lesson objective, … 
 
Appendix III: Vignette 5 
… One S answered “Oh, ‘malu’, sir!” R said, “Yeah, that’s right! Very good!” … 
 
Appendix III: Vignette 5 
… S said, “This picture about the legend of Banyuwangi.” R praised and corrected 
her “Good! This picture is about the legend of Banyuwangi. Do you know the 
legend of Banyuwangi?”… 
 
Appendix III: Vignette 5 
… R gave feedback on Ss’ pronunciation and corrected them when they 
mispronounced the words. … 
 
Appendix III: Vignette 6 
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In Cycle II, the teacher gave rewards to the students by choosing one 
group in each meeting who made the best performance and gave them a pack of 
books. 
 
Figure 7: Packs of books given to the group which made the best theatre 
performance. 
 
Like in the first cycle, the implementation of this action in Cycle II was quite 
successful in motivating the students. It is shown by the following vignettes. 
… Most Ss were involved in the discussion process because R told them that there 
would be a reward for the best group chosen by R. … 
 
Appendix III: Vignette 5 
… R chose one group which made the best performance and gave them a pack of books 
as the reward. When the group received the reward, they looked happy. … 
 
Appendix III: Vignette 5 
 
 
3. Using teaching media (photos/pictures) in the teaching and learning processes 
In order to make the teaching and learning activities more interesting, the 
teacher used some teaching media. Since there was no LCD projector in the 
classroom, the teaching media that were used in Cycle II were pictures. In the 
“engage” stage, the teacher showed some pictures telling about the stories that 
would be performed by the students in Readers Theatre’s final stage. Like in 
Cycle I, in Cycle II, the pictures were printed in large sizes to make them legible 
for all the students in the classroom. 
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Table 15: The Teaching Media in Cycle II 
 
Meeting 1 Meeting 2 
 
 
  
  
 
 
4. Implementing pair work and group work through grouping students based on 
their seat arrangement or numbers. 
Like in the first cycle, in both meetings 1 and 2 of Cycle II, the researcher 
implemented not only solo work and whole-class work but also pair work and 
group work. The purpose of varying the tasks was to make the teaching and 
learning processes not monotonous. The group work was applied in Readers 
Theatre activities while the pair work was implemented in some different tasks. 
In this cycle, the teacher implemented group work and pair work by 
grouping students based on their seat arrangement or numbers in order to make 
the activities more time-saving. 
… In the “activate” stage, Ss did Readers Theatre activities. R asked Ss to make 
groups consisting of four students based on their seat arrangement. … 
 
Appendix III: Vignette 5 
… R asked Ss to make groups consisting of three students according to their 
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student numbers. … 
 
Appendix III: Vignette 6 
 
5. Using simpler classroom English and/or gestures effectively during the 
teaching and learning processes 
The problem faced when implementing classroom English in the previous 
cycle was that the students’ preferred to use Bahasa Indonesia rather than English. 
To solve that problem, in Cycle II the teacher used simpler classroom English and 
gestures during the teaching learning processes so that this action could encourage 
the students to use English more often in the classroom. Despite translating his 
utterances into Bahasa Indonesia, the teacher gave more explanation in English, 
used gestures or stated the synonyms of certain words when the students had 
difficulties in understanding teacher’s speaking. 
… Ss looked confused and then said, “Artine apa sir? R answered, “Embarrassment 
means… Do you know the word ‘embarrassed’ (writing on the whiteboard)? 
Ashamed? Shy?” One S answered “Oh, ‘malu’, sir!”… 
 
Appendix III: Vignette 5 
… R answered, “Good question! What is the meaning of anger? Anger is from the 
word ‘angry’. You know angry bird, right?” … 
 
Appendix III: Vignette 6 
… Like the first meeting of Cycle II, when giving instructions, R mostly used English 
and gestures instead of using Bahasa Indonesia. In the script-making process, R 
walked around controlling and encouraging Ss to use English in the discussion. … 
 
Appendix III: Vignette 6 
 
The use of simpler classroom English and gestures was quite successful in 
stimulating the students to speak English frequently. Some examples of the 
situations can be seen in the following vignettes. 
… Then R pointed at one S and said, “Tell me about this picture.” S said, “This 
picture about the legend of Banyuwangi.” R praised and corrected her “Good! This 
picture is about the legend of Banyuwangi. … 
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Appendix III: Vignette 5 
… Most of Ss said, “Embarrassment and Simple Past, Sir!” R said, “Very good! 
Any questions?” Ss: “No, Sir!” … 
 
Appendix III: Vignette 5 
… Ss asked “what anger meaning, sir?” R answered, “Good question! What is the 
meaning of anger? Anger is from the word ‘angry’. … 
 
Appendix III: Vignette 6 
 
c. Reflection of Cycle II 
 In the reflection of Cycle II, the researcher and the English teacher, as the 
collaborator, conducted a discussion. When conducting the discussion, the 
researcher and collaborator analyzed the data collected from the observations and 
interviews in order to evaluate the success of the revised actions implemented in 
Cycle II. In this case, the researcher also made sure that he and the collaborator 
could freely express their opinions and suggestions related to the revised actions 
implemented. 
 Based on the reflection, the researcher and collaborator concluded that the 
revised actions implemented in Cycle II were successful. They were: 
1. The goal of using Readers Theatre with certain time allocation for each 
activity/step as the teaching strategy to stimulate the students to be active and 
to use the target language so that this strategy would improve the practice of 
teaching speaking and, as a consequence, students’ speaking skill was 
successfully achieved. 
2. Giving feedback and rewards toward students’ performances in Cycle II was 
successful in motivating the students to speak English and be actively 
involved in the teaching and learning processes. 
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3. The goal of using teaching media (photos/pictures) in the teaching and 
learning processes in order to make the teaching and learning activities more 
interesting was successfully achieved. 
4. The implementation of pair work and group work through grouping students 
based on their seat arrangement or numbers was quite successful to make the 
teaching and learning processes not monotonous. 
5. The use of simpler classroom English and/or gestures during the teaching and 
learning processes was successful in providing the students with enough 
chances to speak or communicate using English and in encouraging the 
students to use English more often in the classroom. 
Those successful actions made some improvement. In summary, the 
improvement of the revised actions implementated during the teaching and 
learning processes in Cycle II can be seen in the table below. 
Table 16: The Relevance between the Revised Actions and the Resulting 
Conditions in Cycle II 
 
No. Revised Actions Resulting Conditions Signals 
1. - Implementing 
Readers Theatre in 
speaking practices 
with certain time 
allocation for each 
activity/step 
Students felt 
confident when 
speaking in English. 
- “…each group 
voluntarily 
performed their 
scripts…” 
(vignette) 
- “The students got 
more confident and 
active in the class.” 
(interview with 
teacher) 
2. - Giving feedback and 
rewards toward 
students’ 
performances 
Students were highly 
motivated to speak 
English 
- “Most Ss were 
actively involved 
in the discussion 
process.” (vignette) 
- “When the group 
received the 
reward, they 
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looked happy…” 
(vignette) 
3. - Implementing 
Readers Theatre in 
speaking practices 
with certain time 
allocation for each 
activity/step 
- Using teaching media 
(photos/pictures) in 
the teaching and 
learning processes 
- Implementing pair 
work and group work 
through grouping 
students based on 
their seat arrangement 
or numbers 
The teaching-learning 
activities were fun 
and entertaining. 
- “We felt excited.” 
(interview with 
students) 
- “We want to be 
taught by you all 
the time.” 
(interview with 
students) 
- “We enjoyed it. It 
was exciting.” 
(interview with 
students) 
- “I could entertain 
my friends so that 
they could laugh.” 
(interview with 
students) 
- “It seemed like 
they enjoyed the 
activities.” 
(interview with 
teacher) 
4. - Implementing 
Readers Theatre in 
speaking practices 
with certain time 
allocation for each 
activity/step 
Students felt relaxed 
and comfortable in 
doing the teaching 
and learning 
activities. 
- “…so that we 
didn’t nervous.” 
(interview with 
students) 
- “They didn’t seem 
nervous 
anymore…” 
(interview with 
teacher) 
5. - Implementing 
Readers Theatre in 
speaking practices 
with certain time 
allocation for each 
activity/step 
- Using simpler 
classroom English 
and/or gestures 
The teaching-learning 
activities provided 
students with enough 
chance to speak or 
communicate using 
English. 
- “R walked around 
controlling and 
encouraging Ss to 
use English in the 
discussion. Most 
Ss were actively 
involved in the 
discussion 
process.” (vignette) 
- “Basically it could 
stimulate us to 
practice speaking 
in the classroom so 
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effectively during the 
teaching and learning 
processes 
that we could 
speak English 
fluently.” 
(interview with 
students) 
 
 
B. Research Findings 
There were two types of data gathered in this research. They are 
qualitative and quantitative data. The analysis process of the qualitative data deals 
mostly with qualitative description. On the other hand, the quantitative data, such 
as students’ pre-test and post-test speaking scores and the observation scores, are 
compared by using T-test and charts. 
 
1. Qualitative Findings 
The qualitative data of this research are in the forms of field notes, photos, 
audio-visual records, and interview transcripts. Like what has been stated before, 
those data show that there are some changes related to the conditions of the 
teaching and learning processes during the research. The summary of the changes 
occurring in three different stages of this research is presented in the table below. 
Table 17: The Summary of Changes Happening during the Research 
 
Pre-action 
Condition 
Cycle I Cycle II Post-action 
Condition 
Students 
lacked self 
confidence 
when speaking 
in English. 
- Implementing 
Readers Theatre 
in speaking 
practices 
- Implementing 
Readers Theatre 
in speaking 
practices with 
certain time 
Students felt 
confident 
when speaking 
in English. 
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allocation for 
each activity/step 
Students had 
low motivation 
to speak in 
English and 
preferred to 
use Bahasa 
Indonesia. 
- Giving feedback 
and rewards 
toward students’ 
performances 
- Giving feedback 
and rewards 
toward students’ 
performances 
Students were 
highly 
motivated to 
speak English 
The teaching-
learning 
activities were 
boring. 
- Implementing 
Readers Theatre 
in speaking 
practices 
- Using teaching 
media in the 
teaching and 
learning 
processes 
- Implementing 
pair work and 
group work in 
doing the tasks 
- Implementing 
Readers Theatre 
in speaking 
practices with 
certain time 
allocation for 
each activity/step 
- Using teaching 
media 
(photos/pictures) 
in the teaching 
and learning 
processes 
- Implementing 
pair work and 
group work 
through grouping 
students based on 
their seat 
arrangement or 
numbers 
The teaching-
learning 
activities were 
fun and 
entertaining. 
The teaching-
learning 
- Implementing 
Readers Theatre 
- Implementing 
Readers Theatre 
Students felt 
relaxed and 
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activities were 
too tense and 
nerve-racking. 
in speaking 
practices 
in speaking 
practices with 
certain time 
allocation for 
each activity/step 
comfortable in 
doing the 
teaching and 
learning 
activities. 
The teaching-
learning 
activities did 
not give 
students 
enough chance 
to speak or 
communicate 
using English. 
- Implementing 
Readers Theatre 
in speaking 
practices 
- Using classroom 
English 
effectively during 
the teaching and 
learning 
processes 
- Implementing 
Readers Theatre 
in speaking 
practices with 
certain time 
allocation for 
each activity/step 
- Using simpler 
classroom 
English and/or 
gestures 
effectively during 
the teaching and 
learning 
processes 
The teaching-
learning 
activities 
provided 
students with 
enough chance 
to speak or 
communicate 
using English. 
 
2. Quantitative Findings 
The quantitative data of this research are in the forms of teaching 
evaluation scores and students’ speaking scores. Similar to the qualitative data, the 
quantitative data also show that there are some changes related to the conditions 
of the teaching and learning processes and students’ speaking skill. 
To measure the improvement in the teaching and learning processes, the 
researcher used scoring sheets when conducting observations. The aspects scored 
in the observations were preparation, presentation, teaching 
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methods/techniques/strategies, teacher-students interaction, and students’ 
involvement and motivation. The total scores of each meeting were then 
compared and transformed into a chart. The chart presented below shows that the 
teaching and learning processes were gradually improved in each meeting. 
Chart 1: The Evaluation Scores of the Teaching and Learning Practices 
during the Research 
 
 
More importantly, the results of students’ speaking tests were also 
compared to support the fact that the use of Readers Theatre could improve the 
students’ speaking skill. The pre-test was held on January 10, 2013. On the other 
hand, the post-test was carried out on February 6, 2013. Both the researcher and 
English teacher gave their assessments in the pre-test and post-test. The two charts 
below show the comparison between the pre-test and post-test results in terms of 
fluency, accuracy, pronunciation, and vocabulary. 
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Chart 2: The Comparison between the Average Scores of Students’ Pre-test 
and Post-test in Terms of Fluency, Accuracy, Pronunciation, and Vocabulary 
According to the Researcher’s Assessment 
 
 
 
Chart 3: The Comparison between the Average Scores of Students’ Pre-test 
and Post-test in Terms of Fluency, Accuracy, Pronunciation, and Vocabulary 
According to the English Teacher’s Assessment 
 
 
Both charts above show that changes took place in all four aspects of 
students’ speaking skill. It can be seen that the average scores of each aspect in 
the post test were higher than those in the pre-test. In other words, there were 
increases in students’ fluency, accuracy, pronunciation, and vocabulary mastery. 
In order to make it clearer, the researcher presents the data showing the 
improvement of students’ speaking test results in Chart 4. This chart summarizes 
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the comparison between the average scores of students’ speaking skill in the pre-
test and post-test according to the researcher and English teacher. 
Chart 4: The Comparison between the Average Scores of Students’ Pre-test 
and Post-test According to the Assessments of the Researcher and English 
Teacher 
 
 
 In order to know whether there was a significant difference between the 
results of pre-test and post-test, the T-test analysis was done using SPSS 19. 
Because the sample groups in the pre-test and post-test were the same (correlated 
sample), which were the students of XI Social Science 2 of SMA 2 Playen, the 
data analysis carried out in this research was “T-test for paired samples”. The T-
test was done twice to test the researcher’s and English teacher’s assessments. The 
results of the T-test on both researcher’s and English teacher’s assessment are 
presented in the following tables. 
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Table 18: The Result of ‘T-test Analysis for Paired Samples’ on Researcher’s 
assessment 
 
 
Paired Differences 
t df 
Sig. (2-
tailed) Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 
1 
post test 
researcher - 
pre test 
researcher 
5.963 2.278 .438 5.062 6.864 13.600 26 .000 
 
Table 19: The Result of ‘T-test Analysis for Paired Samples’ on English 
Teacher’s assessment 
 
 
Paired Differences 
t df 
Sig. 
(2-
tailed) Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 
1 
post test 
teacher - 
pre test 
teacher 
5.778 1.739 .335 5.090 6.466 17.260 26 .000 
 
 If “t observed” > “t table” or “sig” < “α”, it means that there is a 
significant difference between the pre-test and post-test. In both T-test results 
above, the confidence interval of the difference is 95%, and the degree of freedom 
(df) is 26. The calculation is as follows: 
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1. α = 100% - 95% (confidence interval of the difference) = 5% (0.05) 
2. t table = Based on the “critical t values” table, with degree of freedom (df) 
of 26, the critical t value on significance level of 0.1% is 3.707. 
In the result of t-test analysis for paired samples on the researcher’s 
assessment, there is a significant difference between students’ speaking scores in 
the pre-test and those in the pos-test because “t observed” > “t table” (13.600 > 
3.707) and “sig” < “α” (0.000 < 0.05). Similar to the researcher’s assessment, the 
result of t-test analysis for paired samples on the English teacher’s assessment 
also shows a significant difference between students’ speaking scores in the pre-
test and those in the pos-test because “t observed” > “t table” (17.260 > 3.707) 
and “sig” < “α” (0.000 < 0.05). The “mean” scores of the paired differences (post-
test – pre-test) are 5.963 (positive) according to researcher’s assessment, and 
5.778 (positive) according to English teacher’s assessment. Both means, which are 
positive, show that students’ post-test scores are significantly higher than their 
pre-test scores according to both the researcher and English teacher. After all, it 
can be concluded that there is a significant improvement in XI Social Science 2 
students’ speaking skill due to the implementation of this classroom action 
research. 
 
C. Interpretation of the Findings 
The findings of this research show that the implementation of Readers 
Theatre together with the accompanying actions in Cycles I and II is successful in 
improving the practice of teaching speaking and, as a consequence, the speaking 
skill of XI Social Science 2 students of SMA Negeri 2 Playen in the academic 
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year of 2012/2013. The interpretation of the findings is drawn in the following 
points. 
1. The use of Readers Theatre, together with the accompanying actions, is 
effective to improve the students’ speaking skill in terms of fluency, accuracy, 
pronunciation, and vocabulary. 
2. The implementation of Readers Theatre in speaking practices with certain 
time allocation for each activity/step can boost students’ confidence to speak 
English. 
3. The implementation of Readers Theatre in speaking practices with certain 
time allocation for each activity/step can make the teaching and learning 
activities fun and more entertaining. 
4. Implementing Readers Theatre in speaking practices with certain time 
allocation for each activity/step can make the students feel relaxed and 
comfortable in doing the teaching and learning activities, especially when they 
performed in front of the class. 
5. Implementing Readers Theatre in speaking practices with certain time 
allocation for each activity/step can provide the students with enough chance 
to speak or communicate using English. 
6. Giving feedback and rewards toward students’ performances is beneficial to 
motivating them to be actively involved in the teaching and learning 
processes. 
7. The use of teaching media in the teaching and learning processes can engage 
students’ attention and make the teaching and learning processes more 
interesting. 
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8. Implementing pair work and group work through grouping the students based 
on their seat arrangement or numbers is useful to keep the teaching and 
learning activities dynamic. 
9. Using simple classroom English and/or gestures effectively during the 
teaching and learning processes can familiarize the students with speaking or 
communicating in English. 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 This very last chapter consists of three main features. They are 
conclusions, implications, and suggestions. Each feature is discussed briefly as 
follows. 
 
A. Conclusions 
In reference to the findings of the research, the use of Readers Theatre is 
proven effective for improving the students’ speaking skill. This fact is shown by 
both qualitative and quantitative data collected during the research. Both types of 
data show that there are some changes related to the conditions of the teaching 
and learning processes and students’ speaking skill. In other words, the teaching 
and learning processes are gradually improved in each meeting. More importantly, 
the comparisons between the results of students’ pre-test and post-test also 
support the fact that the use of Readers Theatre can improve the students’ 
speaking skill in terms of fluency, accuracy, pronunciation, and vocabulary 
mastery. In addition, the results of t-test analysis for paired samples on the 
researcher’s and teacher’s assessments show that there is a significant difference 
between students’ speaking scores in the pre-test and those in the pos-test. The 
means of the t-test, which are positive, show that students’ post-test scores are 
significantly higher than their pre-test scores according to both the researcher and 
English teacher. 
In conclusion there is a significant improvement in students’ speaking skill 
and the practice of teaching speaking due to the implementation of this classroom  
97 
 
action research. Those findings show that the research taken on the use of Readers 
Theatre together with the accompanying actions in Cycles I and II to improve the 
practice of teaching speaking and, as a consequence, the speaking skill of XI 
Social Science 2 students of SMA Negeri 2 Playen in the academic year of 
2012/2013 is successful. 
 
B. Implications 
The general conclusion of this research indicates that the use of Readers 
Theatre together with the implementation of the accompanying actions can 
improve the students’ speaking skill. Implementing Readers Theatre can boost the 
students’ confidence to speak English, make the teaching and learning activities 
fun and more entertaining, get the students feel relaxed and comfortable in doing 
the teaching and learning activities, and provide the students with enough chance 
to speak or communicate in English. This implies that teachers can apply Readers 
Theatre in the teaching and learning processes, especially in teaching speaking. 
 
C. Suggestions 
After all, the researcher offers some suggestions to a number of parties that 
were involved and/or might be involved in implementing or examining this 
research. Those suggestions are directed toward the English teachers of SMA 
Negeri 2 Wonosari, the XI Social Science 2 students, and other researchers. 
 
 
 
98 
 
1. To the English teachers of SMA Negeri 2 Playen 
a. The English teachers should prepare appropriate tasks, materials, and 
media through which students can be more motivated during the teaching 
and learning processes. 
b. The English teachers should create teaching and learning situations which 
are relaxing and convenient for students so that they can express their 
ideas freely. 
c. The English teachers should vary the teaching and learning activities so 
that the lessons will not be monotonous. 
d. The English teachers should give students enough chance to speak or 
communicate in English by implementing some activities which can 
stimulate them to be actively involved in the teaching and learning 
processes. 
 
2. To the XI Social Science 2 students 
a. The students should keep up their motivation in improving their English 
proficiency. 
b. The students should be more confident in speaking English during the 
teaching and learning processes. 
c. The students should participate actively in the teaching and learning 
processes. 
d. The students should always give positive attitude toward English and the 
teachers. 
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3. To other researchers 
a. In conducting this research, the researcher had difficulties in allocating the 
time for the Readers Theatre activities because they were time-consuming. 
So, the other researchers should consider and manage the time well if they 
want to implement Readers Theatre in their research. 
b. This research was conducted in a very limited time. The other researchers 
can conduct another research in a longer time in order conduct more 
actions to improve the students’ speaking skill. 
c. Due to his limitation in time, knowledge, and finance, the researcher only 
conducted the research on the use of Readers Theatre to improve the 
students’ speaking skill. Other researchers should consider the use of 
Readers Theatre in other skills, such as reading, writing and listening, 
because this strategy covers not only speaking activities but also reading, 
listening and writing skills.  
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PRE-TEST (Role Play) 
Skill: Speaking 
Standard of Competence: 9. Expressing meaning in formal and sustained transactional 
and interpersonal conversations in daily contexts 
Basic competence:  9.1. Expressing meaning in the formal and sustained 
transactional (to get things done) and interpersonal (to socialize) conversations accurately, 
fluently, and in acceptable manners by using spoken language in the daily contexts and 
involving speech acts: expressing attitude toward something, expressing love, and expressing 
sadness 
Objectives: 
1. Students are able to express love and respond to the expressions of 
love fluently, accurately and appropriately. 
2. Students are able to express sadness and respond to the expressions 
of sadness fluently, accurately and appropriately. 
3. Students are able to develop their creativity, responsibility, 
confidence, and cooperation 
Indicators: 
1. Students use various vocabularies which are appropriate to express 
love and sadness and to respond to the expressions of love and 
sadness. 
2. Students use correct pronunciation and intonation to express love 
and sadness and to respond to the expressions of love and sadness. 
3. Student use Simple Past Tense correctly to tell about past events. 
4. Students show their creativity, responsibility, confidence, and 
cooperation 
Language Focus: 
1. expressing love 
2. expressing sadness 
3. responding to expressions of love and sadness 
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ROLE PLAY CARDS 
 
Father (Mr. Smith) : You are a father who has a wife and two children. You have been 
fired from your job. It makes you very sad. At the same time, each member of your family 
also has his/her own problems. 
- Tell your problem to your family. 
- Listen to their problems and tell them that you love them (your family) so much. 
 
Mother (Mrs. Smith) : You are a mother who has a husband and two children. You lost 
your purse at the market. It makes you very sad. At the same time, each member of your 
family also has his/her own problems. 
- Tell your problem to your family. 
- Listen to their problems and tell them that you love them (your family) so much. 
 
Child 1 (Oliver Smith) : You are the first child in the family. You have just broken 
up (ended your relationship) with your boy/girl friend. It makes you very sad. At the same 
time, each member of your family also has his/her own problems. 
- Tell your problem to your family. 
- Listen to their problems and tell them that you love them (your family) so much. 
 
Child 2 (Darren Smith) : You are the second child in the family. Your lovely dog has 
died. It makes you very sad. At the same time, each member of your family also has his/her 
own problems. 
- Tell your problem to your family. 
- Listen to their problems and tell them that you love them (your family) so much. 
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POST-TEST (Role Play) 
Skill: Speaking 
Standard of Competence: 9. Expressing meaning in formal and sustained transactional 
and interpersonal conversations in daily contexts 
Basic competence:  9.2. Expressing meaning in the formal and sustained 
transactional (to get things done) and interpersonal (to socialize) conversation accurately, 
fluently, and in acceptable manners by using spoken language in the daily contexts and 
involving speech acts: expressing shame, expressing anger, and expressing annoyance 
Objectives: 
1. Students are able to express anger and respond to the expressions 
of anger fluently, accurately and appropriately. 
2. Students are able to express embarrassment and respond to the 
expressions of embarrassment fluently, accurately and 
appropriately. 
3. Students are able to develop their creativity, responsibility, 
confidence, and cooperation 
Indicators: 
1. Students use various vocabularies which are appropriate to express 
anger and embarrassment and to respond to the expressions of 
anger and embarrassment. 
2. Students use correct pronunciation and intonation to express anger 
and embarrassment and to respond to the expressions of anger and 
embarrassment. 
3. Student use Simple Past Tense correctly to tell about past events. 
4. Students show their creativity, responsibility, confidence, and 
cooperation 
Language Focus: 
1. expressing anger 
2. expressing embarrassment 
3. responding to expressions of anger and embarrassment 
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ROLE PLAY CARDS 
 
Student A : You and Student B are waiting for Student C and D at a restaurant. 
Student C and D are late to come. It makes you and Student B angry. At the same time, 
you notice that Student C is still wearing flip-flops (rubber sandals with V-shaped straps). 
Tell it to Student C. 
- Express your anger at Student C and D. 
- Respond to Student C and D’s expressions of embarrassment. Calm them down. 
 
Student B : You and Student A are waiting for Student C and D at a restaurant. 
Student C and D are late to come. It makes you and Student A angry. At the same time, 
you smell that Student D is very sweaty (smelling of sweat). Tell it to Student D. 
- Express your anger at Student C and D. 
- Respond to Student C and D’s expressions of embarrassment. Calm them down. 
 
Student C : You are 30 minutes late to come to the restaurant because you had to finish 
your homework. It makes your friends (Student A and B) angry. Unfortunately, you do not 
realize that you are still wearing flip-flops (rubber sandals with V-shaped straps). Student 
A notices your flip-flops. It makes you so embarrassed. 
- Apologize to Student A and Student B, and tell them your reason for coming late. 
- Express your embarrassment. 
 
Student D : You are 1 hour late to come to the restaurant because you got a flat tire. It 
makes your friends (Student A and B) angry. Unfortunately, you forgot to use your 
perfume, and now you are very sweaty (smelling of sweat). Student B can smell your odor. 
It makes you so embarrassed. 
- Apologize to Student A and Student B, and tell them your reason for coming late. 
- Express your embarrassment 
 
NOTE: You may use your own names in performing the role-play. 
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SPEAKING RUBRIC 
Fluency (0-25) 
Score Criterion 
22.5 - 25 He/she has complete fluency in the language such that his/her speech is fully 
accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language fluently on all levels normally related to 
professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of fluency. 
15 - 17.5 He/she can discuss particular interests of competence with reasonable ease. 
12.5 - 15 He/she rarely has to grope for words. 
10 - 12.5 He/she speaks with some hesitation that sometimes interferes with 
communication. 
7.5 - 10 He/she speaks with much hesitation that often interferes with communication. 
5 - 7.5 He/she speaks slowly with language problems disrupting the communication. 
2.5 - 5 He/she speaks discontinuously and even suddenly stops in performing the 
expected competency. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot speak English. 
 
Accuracy (0-25) 
Score Criterion 
22.5 - 25 He/she has complete accuracy in the language such that his/her speech is fully 
accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language accurately on all levels normally related to 
professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of accuracy. 
15 - 17.5 He/she is able to speak the language with sufficient structural accuracy. 
12.5 - 15 He/she can handle basic structural constructions quite accurately. 
10 - 12.5 He/she has some difficulties in basic structural constructions. 
7.5 - 10 Grammatical errors are frequent. 
5 - 7.5 He/she can speak on phrase-level utterances only. 
2.5 - 5 He/she has no control of the grammar. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot speak English. 
 
Pronunciation (0-25) 
Score Criterion 
22.5 - 25 He/she is equivalent to and fully accepted by educated native speakers. 
20 - 22.5 Errors in pronunciation are quite rare. Intonation and stress are quite appropriate. 
17.5 - 20 Errors in pronunciation are quite rare although intonation and stress are sometimes 
not quite appropriate. 
15 - 17.5 Errors never interfere with understanding. Accent may be obviously foreign. 
12.5 - 15 Errors rarely interfere with understanding. Accent may be obviously foreign. 
10 - 12.5 Errors often interfere with understanding. Accent may be obviously foreign. 
7.5 - 10 Errors in pronunciation are frequent. Accent is intelligible although often quite 
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faulty. 
5 - 7.5 Errors in pronunciation are frequent. Accent is unintelligible and often quite 
faulty. 
2.5 - 5 Errors in pronunciation are frequent. Accent is unintelligible and completely 
faulty. Many sounds are ambiguous and cannot be understood. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot speak English. 
 
Vocabulary (0-25) 
Score Criterion 
22.5 - 25 He/she has a complete vocabulary in the language such that his/her speech on all 
levels is fully accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language with a high degree of precision of vocabulary. 
17.5 - 20 He/she is able to speak the language with sufficient vocabulary to participate 
effectively in the conversation. 
15 - 17.5 He/she has a sufficient vocabulary although he/she sometimes has to grope for a 
word. 
12.5 - 15 He/she has a sufficient vocabulary to simply express him/herself with some 
circumlocutions. 
10 - 12.5 He/she uses a limited vocabulary in performing the expected competency; He/she 
often explains or sometimes translates ideas to get the appropriate words. 
7.5 - 10 He/she uses a very limited vocabulary with inappropriate word choices in 
performing the expected competency; He/she often translates ideas into his/her first 
language. 
5 - 7.5 He/she uses an inadequate vocabulary to express anything but the most 
elementary needs. 
2.5 - 5 He/she has no vocabulary to express anything but the most elementary needs. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot speak English. 
 
Adapted from: Language assessment: Principles and classroom practices (Brown, 2004) 
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OBSERVATION FORM 
 
Circle one of the four numbers in the scores column that most clearly represents your 
evaluation: 3=excellent, 2=average, 1=unsatisfactory, 0=not applicable. You may also write 
comments to each aspect. 
No. Aspects Scores Comments 
A Preparation 
1. The teacher was well-
prepared and well-
organized in class. 
3 2 1 0  
2. The teacher reviewed the 
previous material and 
looked ahead to new 
material. 
3 2 1 0  
3. The prepared 
goals/objectives were 
apparent. 
3 2 1 0  
B Presentation 
1. The class material was 
explained in an 
understandable way. 
3 2 1 0  
2. The teacher knew when 
the students were having 
trouble understanding. 
3 2 1 0  
3. The teacher answered 
questions carefully and 
satisfactorily. 
3 2 1 0  
4. Directions were clear and 
concise and students were 
able to carry them out. 
3 2 1 0  
C Teaching Methods/Techniques/Strategies 
1. The method(s) was(were) 
appropriate to the age and 
ability of the students. 
3 2 1 0  
2. The teacher moved 
around the class and 
made eye contact with the 
students. 
3 2 1 0  
3. Drills were used and 
presented effectively. 
3 2 1 0  
4. The lesson was smooth, 
sequenced, and logical. 
3 2 1 0  
D Teacher/Students Interaction 
1. The teacher encouraged 
and assured full students 
participation in class. 
3 2 1 0  
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2. The students were 
comfortable and relaxed, 
even during intense 
intellectual activities. 
3 2 1 0  
3. The teacher was aware of 
individual and group 
needs. 
3 2 1 0  
E Students’ Involvement and Motivation 
1. The students were 
attentive, fully motivated, 
and involved in the 
classroom teaching 
learning process. 
3 2 1 0  
2. The students felt free to 
ask questions, to 
disagree, or to express 
their own ideas. 
3 2 1 0  
 
Adapted from: Teaching by Principles: An Interactive Approach to Language Pedagogy 
(Brown, 2001) 
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INTERVIEW GUIDELINES 
1. In the reconnaissance process 
a. Interview guidelines for the teacher: 
1. Menurut Ibu, rata-rata kemampuan Bahasa Inggris siswa kelas XI IPS 2 seperti 
apa? 
2. Dari keempat skill dalam Bahasa Inggris, skill apa yang Ibu rasa paling lemah 
untuk siswa kelas XI IPS 2? 
3. Apa kira-kira yang membuat kemampuan speaking siswa menjadi lemah? 
4. Masalah apa yang sering muncul dalam pengajaran speaking di kelas XI IPS 2? 
5. Apa strategi yang Ibu gunakan untuk menangani masalah-masalah tersebut? 
6. Apakah Ibu mempunyai saran tertentu untuk penelitian saya ini?  
b. Interview guidelines for the students: 
1. Menurut kamu, bagaimana pelajaran Bahasa Inggris selama ini? 
2. Dalam mengikuti pelajaran Bahasa Inggris, ada kesulitan tidak? 
3. Aktivitas apa saja yang biasa dilakukan saat diajar Bahasa Inggris oleh bu guru? 
4. Sering diajari speaking tidak oleh beliau? 
5. Kesulitan apa saja yang kamu alami saat belajar speaking? 
6. Menurut kamu, belajar speaking yang menyenangkan itu seperti apa? 
 
2. After-the-action process 
a. Interview guidelines for the teacher: 
1. Menurut Ibu, bagaimana pengajaran Bahasa Inggris yang saya lakukan hari ini? 
2. Strategi Readers Theatre yang saya terapkan tadi efektif tidak? 
3. Menurut Ibu, ada tidak kemajuan dalam kemampuan speaking siswa melalui 
strategi Readers Theatre yang saya terapkan? 
4. Hal apa saja yang perlu dibenahi untuk pengajaran Bahasa Inggris selanjutnya? 
b. Interview guidelines for the students 
1. Menurut kamu, bagaimana pelajaran Bahasa Inggris hari ini? 
2. Tadi materi yang disampaikan jelas atau tidak? 
3. Instruksi yang diberikan oleh guru dalam Bahasa Inggris tadi cukup jelas atau 
tidak? 
4. Bagaimana perasaannya saat praktik Readers Theatre di depan kelas? 
5. Suka tidak dengan praktik Readers Theatre-nya hari ini? 
6. Apa yang paling kamu suka dalam pelajaran Bahasa Inggris hari ini? 
7. Kira-kira apa saja yang perlu diubah/ditambahkan di pertemuan selanjutnya? 
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INTERVIEW GUIDELINES (English Version) 
1. In the reconnaissance process 
a. Interview guidelines for the teacher: 
1. What do you think about the students’ English proficiency of XI Social Science 
2? 
2. Among the four skills possessed by the XI Social Science 2 students, which skill 
do you think is the weakest one? 
3. What made their speaking skills low? 
4. What problems did you often encounter when teaching speaking to XI Social 
Science 2 students? 
5. What strategies did you implement to solve those problems? 
6. Do you have any suggestions for my forthcoming research?  
b. Interview guidelines for the students: 
1. What do you think of the English lessons that you have had so far? 
2. Did you have any difficulties when taking those English lessons? 
3. What activities were you usually supposed to do when being taught by the 
teacher? 
4. Did the teacher often teach speaking to you? 
5. What difficulties did you encounter when learning speaking? 
6. In your opinion, how should a fun speaking lesson be like? 
 
2. After the action process 
a. Interview guidelines for the teacher: 
1. What do you think of the English lesson I gave today? 
2. Was the Readers Theatre strategy that I implemented effective? 
3. Is there any improvement in students’ speaking skills through the use of Readers 
Theatre that I have implemented? 
4. What aspects should be rectified to improve the following English lessons? 
b. Interview guidelines for the students 
1. What do you think of today’s English lesson? 
2. Could the material be understood? 
3. Were the instructions that were given by the teacher clear enough? 
4. How was your feeling when practicing Readers Theatre in front of the class? 
5. Do you like the Readers Theatre practice that we have done today? 
6. What do you like most in the English lesson that you have had today? 
7. What aspects/activities should be fixed/changed/added to improve the following 
English lessons? 
  
 
 
 
 
 
 
 
 
  
APPENDIX II: 
- Course Grid 
- Lesson Plans 
- Students’ Worksheets 
COURSE GRID 
Standard of 
Competency 
Basic 
Competency 
Unit / 
Topic 
Indicators Language Focus Grammar 
Notes 
Narrative 
Text 
Readers Theatre 
Activities 
9. Expressing 
meaning in  
formal and 
sustained 
transactional 
and 
interpersonal 
conversations 
in daily 
contexts 
9.1 Expressing 
meaning in the 
formal and 
sustained 
transactional (to 
get things done) 
and 
interpersonal 
(to socialize) 
conversations 
accurately, 
fluently, and in 
acceptable 
manners by 
using spoken 
language in the 
daily contexts 
and involving 
speech acts: 
expressing 
attitude toward 
UNIT 1: 
(I love 
you.) 
At the end of the 
lesson, students are 
able to: 
1. use appropriate 
vocabulary to 
express love and 
respond to the 
expressions of 
love, 
2. use appropriate 
pronunciation and 
intonation in 
expressing love 
and responding to 
the expressions of 
love, 
3. use Simple Present 
Tense with verbs 
correctly in 
expressing love 
and responding to 
the expressions of 
love. 
1. Expressing love: 
- I love you. 
- I can’t stop loving 
you. 
2. Responding to the 
expressions of love: 
- I love you too. 
- Sorry, I don’t love 
you. 
Simple 
Present 
Tense with 
Verb 1 (I 
love, he 
feels, etc) in 
expressing 
love. 
“The 
Legend of 
Roro 
Jonggrang” 
1. Ss make groups and 
read a story entitled 
“The Legend of Roro 
Jonggrang”. 
2. Ss interpret the story 
through group 
discussion. 
3. Ss transform the story 
into scripts through 
social negotiation. 
4. Ss perform their 
scripts in front of the 
class through hand-
held script reading. 
UNIT 2: 
(I’m so sad 
today.) 
At the end of the 
lesson, students are 
able to: 
1. use appropriate 
vocabulary to 
express sadness 
and respond to the 
expressions of 
sadness, 
1. Expressing sadness: 
- I’m so sad today. 
- It's sad to see so 
many failures this 
year 
2. Responding to the 
expressions of 
sadness: 
- I’m sorry to hear 
Simple 
Present 
Tense with 
“to be” (am, 
is, are) 
“Timun 
Mas” 
1. Ss make groups and 
read a story entitled 
“Timun Mas”. 
2. Ss interpret the story 
through group 
discussion. 
3. Ss transform the story 
into scripts through 
social negotiation. 
something, 
expressing love, 
and expressing 
sadness 
2. use appropriate 
pronunciation and 
intonation in 
expressing sadness 
and responding to 
the expressions of 
sadness, 
3. use Simple Present 
Tense with “to be” 
correctly in 
expressing sadness 
and responding to 
the expressions of 
sadness. 
that. 
- What a pity! 
4. Ss perform their 
scripts in front of the 
class through hand-
held script reading. 
9.2 Expressing 
meaning in the 
formal and 
sustained 
transactional (to 
get things done) 
and 
interpersonal (to 
socialize) 
conversation 
accurately, 
fluently, and in 
acceptable 
manners by 
using spoken 
language in the 
daily contexts 
and involving 
speech acts: 
expressing 
embarrassment, 
expressing 
UNIT 3: 
(I was so 
embarrasse
d.) 
At the end of the 
lesson, students are 
able to: 
1. use appropriate 
vocabulary to 
express 
embarrassment and 
respond to the 
expressions of 
embarrassment, 
2. use appropriate 
pronunciation and 
intonation in 
expressing 
embarrassment and 
responding to the 
expressions of 
embarrassment, 
3. use Simple Past 
Tense with “to be” 
correctly in 
narrating a story. 
1. Expressing 
embarrassment: 
- I was so 
embarrassed. 
- It was 
embarrassing. 
2. Responding to the 
expressions of 
embarrassment: 
- Relax. 
- Take it easy. 
Simple Past 
Tense with 
“to be” 
(was, were) 
“The 
Legend of 
Banyuwang
i” 
1. Ss make groups and 
read a story entitled 
“The Legend of 
Banyuwangi”. 
2. Ss interpret the story 
through group 
discussion. 
3. Ss transform the story 
into scripts through 
social negotiation. 
4. Ss perform their 
scripts in front of the 
class through hand-
held script reading. 
anger, and 
expressing 
annoyance 
UNIT 4: 
(It really 
made me 
angry.) 
At the end of the 
lesson, students are 
able to: 
1. use appropriate 
vocabulary to 
express anger and 
respond to the 
expressions of 
anger, 
2. use appropriate 
pronunciation and 
intonation in 
expressing anger 
and responding to 
the expressions of 
anger, 
3. use Simple Past 
Tense with Verb 2 
correctly in 
narrating a story. 
1. Expressing anger: 
- I’m mad with you. 
- It makes me angry 
when someone 
jumps the queue. 
2. Responding to the 
expressions of anger: 
- I’m so sorry. 
- Let’s try to hold our 
temper. 
Simple Past 
Tense with 
Verb 2 
(went, 
passed, felt, 
etc.) 
“Malin 
Kundang” 
1. Ss make groups and 
read a story entitled 
“Malin Kundang”. 
2. Ss interpret the story 
through group 
discussion. 
3. Ss transform the story 
into scripts through 
social negotiation. 
4. Ss perform their 
scripts in front of the 
class through hand-
held script reading. 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Satuan Pendidikan : SMA Negeri 2 Playen 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : XI IPS2 / 2 
Alokasi Waktu : 2 jam pelajaran @ 45 menit (1 pertemuan) 
Fokus   : Speaking 
Standar Kompetensi : 9. Mengungkapkan makna dalam teks percakapan 
transaksional dan interpersonal resmi dan berlanjut (sustained) dalam konteks 
kehidupan sehari-hari 
Kompetensi Dasar : 9. 1. Mengungkapkan makna dalam percakapan 
transaksional (to get things done) dan interpersonal 
(bersosialisasi) resmi dan berlanjut (sustained) dengan 
menggunakan ragam bahasa lisan secara akurat, lancar dan 
berterima dalam konteks kehidupan sehari-hari dan 
melibatkan tindak tutur: menyatakan sikap terhadap 
sesuatu, menyatakan perasaan cinta, dan menyatakan 
perasaan sedih 
Tujuan Pembelajaran : Pada akhir pembelajaran, siswa mampu: 
1. menggunakan berbagai bentuk ungkapan untuk 
menyatakan perasaan cinta dan responnya secara akurat, 
lancar dan berterima, 
2. mengembangkan sikap kreatif, tanggung jawab, percaya 
diri dan kemampuan bekerjasama. 
Indikator : 
1. menggunakan beragam kosakata yang sesuai untuk 
menyatakan perasaan cinta dan responnya 
2. menggunakan lafal dan intonasi yang benar dalam 
menyatakan perasaan cinta dan responnya 
3. menggunakkan Simple Present Tense with Verb 1 
dengan benar untuk menyatakan perasaan cinta dan 
responnya 
4. menerapkan sikap kreatif, tanggung jawab, percaya diri 
dan kemampuan bekerjasama dalam berbagai kegiatan. 
Aspek Pendidikan Karakter: 
1. Kreatif (menghasilkan tuturan yang bervariasi sesuai 
dengan keadaan) 
2. Tanggung jawab (melaksanakan tugas sebagaimana 
mestinya) 
3. Percaya diri (memiliki rasa percaya diri dalam 
berkomunikasi) 
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4. Kerjasama (saling membantu dalam kegiatan 
kelompok) 
 
I. MATERI PEMBELAJARAN: Student Worksheets – UNIT 1 
1. Expressing love: 
- I love you. 
- I can’t stop loving you. 
2. Responding to the expressions of love: 
- I love you too. 
- Sorry, I don’t love you. 
3. Grammar focus: Simple Present Tense with Verb 1 
(I love, he feels, I don’t love, she doesn’t like, etc.) 
 
 
II. METODE PEMBELAJARAN: Engage-Study-Activate 
 
III. PROSEDUR PEMBELAJARAN 
Tahap-tahap Aktivitas Alokasi 
waktu 
Kegiatan Awal − Berdoa dan menyapa siswa 
− Guru mengecek kehadiran siswa 
− Siswa dan guru mereview materi sebelumnya. 
10 menit 
K
egiatan Inti 
Engage − Guru menyatakan tujuan pembelajaran. 
− Siswa menganalisa gambar tentang legenda 
Roro Jonggrang. 
− Siswa dan guru berdiskusi tentang legenda 
Roro Jonggrang. 
− Siswa membaca teks tentang “The Legend of 
Roro Jonggrang” 
15 menit 
Study − Siswa dan guru berdiskusi tentang expressions 
of love and the responses yang ditemukan di 
dalam teks. 
− Siswa mengerjakan latihan tentang expressions 
of love and the responses. 
− Siswa dan guru berdiskusi tentang Simple 
Present Tense with Verbs yang terdapat dalam 
expressions of love dan responses to the 
expressions of love. 
15 menit 
Activate ∗ Readers’-Theater Strategy: 
− Siswa membentuk kelompok dan membaca 
kembali teks tentang “The Legend of Roro 
Jonggrang”. 
− Siswa mendiskusikan teks tersebut dalam 
kelompok. 
− Siswa mengubah teks tersebut ke dalam bentuk 
naskah drama (play-script) 
40 menit 
120 
 
 
 
 
IV. ALAT: handouts, whiteboard, board marker 
 
V. PENILAIAN 
Performance Evaluation: POST-TEST (ROLEPLAY) 
No. Student 
Name 
Pronunciation 
(0-25) 
Fluency 
(0-25) 
Grammar 
(0-25) 
Vocabulary 
(0-25) 
Total 
Score 
1.       
2.       
3.       
4.       
5.       
…       
 
Speaking Rubrics: 
Fluency (0-25) 
Score Criterion 
22.5 - 25 He/she has complete fluency in the language such that his/her 
speech is fully accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language fluently on all levels normally 
related to professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of fluency. 
15 - 17.5 He/she can discuss particular interests of competence with 
reasonable ease. 
12.5 - 15 He/she rarely has to grope for words. 
10 - 12.5 He/she speaks with some hesitation that sometimes interferes with 
communication. 
7.5 - 10 He/she speaks with much hesitation that often interferes with 
communication. 
5 - 7.5 He/she speaks slowly with language problems disrupting the 
communication. 
2.5 - 5 He/she speaks discontinuously and even suddenly stops in 
performing the expected competency. 
− Siswa menampilkan drama yang mereka buat 
dengan memegang naskah (hand-held script 
reading) 
Kegiatan 
Akhir 
− Siswa dan guru menyimpulkan materi 
pelajaran. 
− Refleksi. 
− Menutup pelajaran 
10 menit 
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0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
Accuracy (0-25) 
Score Criterion 
22.5 - 25 He/she has complete accuracy in the language such that his/her 
speech is fully accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language accurately on all levels normally 
related to professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of accuracy. 
15 - 17.5 He/she is able to speak the language with sufficient structural 
accuracy. 
12.5 - 15 He/she can handle basic structural constructions quite accurately. 
10 - 12.5 He/she has some difficulties in basic structural constructions. 
7.5 - 10 Grammatical errors are frequent. 
5 - 7.5 He/she can speak on phrase-level utterances only. 
2.5 - 5 He/she has no control of the grammar. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
Pronunciation (0-25) 
Score Criterion 
22.5 - 25 He/she is equivalent to and fully accepted by educated native 
speakers. 
20 - 22.5 Errors in pronunciation are quite rare. Intonation and stress are 
quite appropriate. 
17.5 - 20 Errors in pronunciation are quite rare although intonation and 
stress are sometimes not quite appropriate. 
15 - 17.5 Errors never interfere with understanding. Accent may be 
obviously foreign. 
12.5 - 15 Errors rarely interfere with understanding. Accent may be 
obviously foreign. 
10 - 12.5 Errors often interfere with understanding. Accent may be obviously 
foreign. 
7.5 - 10 Errors in pronunciation are frequent. Accent is intelligible 
although often quite faulty. 
5 - 7.5 Errors in pronunciation are frequent. Accent is unintelligible and 
often quite faulty. 
2.5 - 5 Errors in pronunciation are frequent. Accent is unintelligible and 
completely faulty. Many sounds are ambiguous and cannot be 
understood. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
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Vocabulary (0-25) 
Score Criterion 
22.5 - 25 He/she has a complete vocabulary in the language such that 
his/her speech on all levels is fully accepted by educated native 
speakers. 
20 - 22.5 He/she is able to use the language with a high degree of precision 
of vocabulary. 
17.5 - 20 He/she is able to speak the language with sufficient vocabulary to 
participate effectively in the conversation. 
15 - 17.5 He/she has a sufficient vocabulary although he/she sometimes has 
to grope for a word. 
12.5 - 15 He/she has a sufficient vocabulary to simply express him/herself 
with some circumlocutions. 
10 - 12.5 He/she uses a limited vocabulary in performing the expected 
competency; He/she often explains or sometimes translates ideas to 
get the appropriate words. 
7.5 - 10 He/she uses a very limited vocabulary with inappropriate word 
choices in performing the expected competency; He/she often 
translates ideas into his/her first language. 
5 - 7.5 He/she uses an inadequate vocabulary to express anything but the 
most elementary needs. 
2.5 - 5 He/she has no vocabulary to express anything but the most 
elementary needs. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
Adapted from: Language assessment: Principles and classroom practices (Brown, 
2004) 
 
Character Education Rubric: 
No. Komponen Nilai Deskripsi 
1 Kreatifitas 1 Tidak kreatif memilih kata dan kalimat dalam percakapan 
2 Kurang kreatif memilih kata dan kalimat dalam percakapan 
3 Cukup kreatif memilih kata dan kalimat dalam percakapan 
4 Kreatif memilih kata dan kalimat dalam percakapan 
5 Sangat kreatif memilih kata dan kalimat dalam percakapan 
2 Tanggung jawab 1 Tidak bertanggung jawab dalam menyelesaikan tugas 
2 Kurang bertanggung jawab dalam menyelesaikan tugas 
3 Cukup bertanggung jawab dalam menyelesaikan tugas 
4 Bertanggung jawab dalam menyelesaikan tugas 
5 Sangat bertanggung jawab dalam menyelesaikan tugas 
3 Percaya diri 1 Tidak percaya diri dalam melakukan percakapan 
2 Kurang percaya diri dalam melakukan percakapan 
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3 Cukup percaya diri dalam melakukan percakapan 
4 Percaya diri dalam melakukan percakapan 
5 Sangat percaya diri dalam melakukan percakapan 
4 Kerjasama 1 Tidak bisa bekerjasama dalam kelompok  
2 Bekerjasama dengan kurang baik dalam kelompok 
3 Bekerjasama dengan cukup baik dalam kelompok 
4 Bekerjasama dengan baik dalam kelompok 
5 Bekerjasama dengan sangat baik dalam kelompok 
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VI.  MEDIA PEMBELAJARAN: 
PICTURES (ENGAGE STAGE) 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Satuan Pendidikan : SMA Negeri 2 Playen 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : XI IPS2 / 2 
Alokasi Waktu : 2 jam pelajaran @ 45 menit (1 pertemuan) 
Fokus   : Speaking 
Standar Kompetensi : 9. Mengungkapkan makna dalam teks percakapan 
transaksional dan interpersonal resmi dan berlanjut (sustained) dalam konteks 
kehidupan sehari-hari 
Kompetensi Dasar : 9. 1. Mengungkapkan makna dalam percakapan 
transaksional (to get things done) dan interpersonal 
(bersosialisasi) resmi dan berlanjut (sustained) dengan 
menggunakan ragam bahasa lisan secara akurat, lancar dan 
berterima dalam konteks kehidupan sehari-hari dan 
melibatkan tindak tutur: menyatakan sikap terhadap 
sesuatu, menyatakan perasaan cinta, dan menyatakan 
perasaan sedih 
Tujuan Pembelajaran : Pada akhir pembelajaran, siswa mampu: 
1. menggunakan berbagai bentuk ungkapan untuk 
menyatakan perasaan sedih dan responnya secara 
akurat, lancar dan berterima, 
2. mengembangkan sikap kreatif, tanggung jawab, percaya 
diri dan kemampuan bekerjasama. 
Indikator : 
1. menggunakan beragam kosakata yang sesuai untuk 
menyatakan perasaan sedih dan responnya, 
2. menggunakan lafal dan intonasi yang benar dalam 
menyatakan perasaan sedih dan responnya, 
3. menggunakkan Simple Present Tense with “to be” 
dengan benar untuk menyatakan perasaan sedih dan 
responnya 
4. menerapkan sikap kreatif, tanggung jawab, percaya diri 
dan kemampuan bekerjasama dalam berbagai kegiatan. 
Aspek Pendidikan Karakter: 
1. Kreatif (menghasilkan tuturan yang bervariasi sesuai 
dengan keadaan) 
2. Tanggung jawab (melaksanakan tugas sebagaimana 
mestinya) 
3. Percaya diri (memiliki rasa percaya diri dalam 
berkomunikasi) 
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4. Kerjasama (saling membantu dalam kegiatan 
kelompok) 
 
I. MATERI PEMBELAJARAN: Student Worksheets – UNIT 2 
1. Expressing sadness: 
- I’m so sad today. 
- It's sad to see so many failures this year 
2. Responding to the expressions of sadness: 
- I’m sorry to hear that. 
- What a pity! 
3. Grammar focus: Simple Present Tense with “to be” 
(am, is, are) 
 
 
II. METODE PEMBELAJARAN: Engage-Study-Activate 
 
III. PROSEDUR PEMBELAJARAN 
Tahap-tahap Aktivitas Alokasi 
waktu 
Kegiatan Awal − Berdoa dan menyapa siswa 
− Guru mengecek kehadiran siswa 
− Siswa dan guru mereview materi sebelumnya. 
10 menit 
K
egiatan Inti 
Engage − Guru menyatakan tujuan pembelajaran. 
− Siswa menganalisa gambar tentang legenda 
“Timun Mas”. 
− Siswa dan guru berdiskusi tentang legenda 
“Timun Mas”. 
− Siswa membaca teks tentang “Timun Mas” 
15 menit 
Study − Siswa dan guru berdiskusi tentang expressions 
of sadness and the responses yang ditemukan 
di dalam teks. 
− Siswa mengerjakan latihan tentang 
expressions of sadness and the responses. 
− Siswa dan guru berdiskusi tentang Simple 
Present Tense with “to be” yang terdapat 
dalam expressions of sadness dan responses to 
the expressions of sadness. 
15 menit 
Activate ∗ Readers’-Theater Strategy: 
− Siswa membentuk kelompok dan membaca 
kembali teks tentang “Timun Mas”. 
− Siswa mendiskusikan teks tersebut dalam 
kelompok. 
− Siswa mengubah teks tersebut ke dalam 
bentuk naskah drama (play-script) 
− Siswa menampilkan drama yang mereka buat 
dengan memegang naskah (hand-held script 
40 menit 
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IV. ALAT: handouts, whiteboard, board marker 
 
V. PENILAIAN 
Performance Evaluation: POST-TEST (ROLEPLAY) 
No. Student 
Name 
Pronunciation 
(0-25) 
Fluency 
(0-25) 
Grammar 
(0-25) 
Vocabulary 
(0-25) 
Total 
Score 
1.       
2.       
3.       
4.       
5.       
…       
 
Speaking Rubrics: 
Fluency (0-25) 
Score Criterion 
22.5 - 25 He/she has complete fluency in the language such that his/her 
speech is fully accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language fluently on all levels normally 
related to professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of fluency. 
15 - 17.5 He/she can discuss particular interests of competence with 
reasonable ease. 
12.5 - 15 He/she rarely has to grope for words. 
10 - 12.5 He/she speaks with some hesitation that sometimes interferes with 
communication. 
7.5 - 10 He/she speaks with much hesitation that often interferes with 
communication. 
5 - 7.5 He/she speaks slowly with language problems disrupting the 
communication. 
2.5 - 5 He/she speaks discontinuously and even suddenly stops in 
performing the expected competency. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
reading) 
Kegiatan 
Akhir 
− Siswa dan guru menyimpulkan materi 
pelajaran. 
− Refleksi. 
− Menutup pelajaran 
10 menit 
132 
 
 
Accuracy (0-25) 
Score Criterion 
22.5 - 25 He/she has complete accuracy in the language such that his/her 
speech is fully accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language accurately on all levels normally 
related to professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of accuracy. 
15 - 17.5 He/she is able to speak the language with sufficient structural 
accuracy. 
12.5 - 15 He/she can handle basic structural constructions quite accurately. 
10 - 12.5 He/she has some difficulties in basic structural constructions. 
7.5 - 10 Grammatical errors are frequent. 
5 - 7.5 He/she can speak on phrase-level utterances only. 
2.5 - 5 He/she has no control of the grammar. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
Pronunciation (0-25) 
Score Criterion 
22.5 - 25 He/she is equivalent to and fully accepted by educated native 
speakers. 
20 - 22.5 Errors in pronunciation are quite rare. Intonation and stress are 
quite appropriate. 
17.5 - 20 Errors in pronunciation are quite rare although intonation and 
stress are sometimes not quite appropriate. 
15 - 17.5 Errors never interfere with understanding. Accent may be obviously 
foreign. 
12.5 - 15 Errors rarely interfere with understanding. Accent may be obviously 
foreign. 
10 - 12.5 Errors often interfere with understanding. Accent may be obviously 
foreign. 
7.5 - 10 Errors in pronunciation are frequent. Accent is intelligible 
although often quite faulty. 
5 - 7.5 Errors in pronunciation are frequent. Accent is unintelligible and 
often quite faulty. 
2.5 - 5 Errors in pronunciation are frequent. Accent is unintelligible and 
completely faulty. Many sounds are ambiguous and cannot be 
understood. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
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Vocabulary (0-25) 
Score Criterion 
22.5 - 25 He/she has a complete vocabulary in the language such that 
his/her speech on all levels is fully accepted by educated native 
speakers. 
20 - 22.5 He/she is able to use the language with a high degree of precision 
of vocabulary. 
17.5 - 20 He/she is able to speak the language with sufficient vocabulary to 
participate effectively in the conversation. 
15 - 17.5 He/she has a sufficient vocabulary although he/she sometimes has 
to grope for a word. 
12.5 - 15 He/she has a sufficient vocabulary to simply express him/herself 
with some circumlocutions. 
10 - 12.5 He/she uses a limited vocabulary in performing the expected 
competency; He/she often explains or sometimes translates ideas to 
get the appropriate words. 
7.5 - 10 He/she uses a very limited vocabulary with inappropriate word 
choices in performing the expected competency; He/she often 
translates ideas into his/her first language. 
5 - 7.5 He/she uses an inadequate vocabulary to express anything but the 
most elementary needs. 
2.5 - 5 He/she has no vocabulary to express anything but the most 
elementary needs. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
Adapted from: Language assessment: Principles and classroom practices (Brown, 
2004) 
 
Character Education Rubric: 
No. Komponen Nilai Deskripsi 
1 Kreatifitas 1 Tidak kreatif memilih kata dan kalimat dalam percakapan 
2 Kurang kreatif memilih kata dan kalimat dalam percakapan 
3 Cukup kreatif memilih kata dan kalimat dalam percakapan 
4 Kreatif memilih kata dan kalimat dalam percakapan 
5 Sangat kreatif memilih kata dan kalimat dalam percakapan 
2 Tanggung jawab 1 Tidak bertanggung jawab dalam menyelesaikan tugas 
2 Kurang bertanggung jawab dalam menyelesaikan tugas 
3 Cukup bertanggung jawab dalam menyelesaikan tugas 
4 Bertanggung jawab dalam menyelesaikan tugas 
5 Sangat bertanggung jawab dalam menyelesaikan tugas 
3 Percaya diri 1 Tidak percaya diri dalam melakukan percakapan 
2 Kurang percaya diri dalam melakukan percakapan 
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3 Cukup percaya diri dalam melakukan percakapan 
4 Percaya diri dalam melakukan percakapan 
5 Sangat percaya diri dalam melakukan percakapan 
4 Kerjasama 1 Tidak bisa bekerjasama dalam kelompok  
2 Bekerjasama dengan kurang baik dalam kelompok 
3 Bekerjasama dengan cukup baik dalam kelompok 
4 Bekerjasama dengan baik dalam kelompok 
5 Bekerjasama dengan sangat baik dalam kelompok 
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VI.  MEDIA PEMBELAJARAN: 
PICTURES (ENGAGE STAGE) 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Satuan Pendidikan : SMA Negeri 2 Playen 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : XI IPS2 / 2 
Alokasi Waktu : 2 jam pelajaran @ 45 menit (1 pertemuan) 
Fokus   : Speaking 
Standar Kompetensi : 9. Mengungkapkan makna dalam teks percakapan 
transaksional dan interpersonal resmi dan berlanjut (sustained) dalam konteks 
kehidupan sehari-hari 
Kompetensi Dasar : 9. 2. Mengungkapkan makna dalam percakapan 
transaksional (to get things done) dan interpersonal 
(bersosialisasi) resmi dan berlanjut (sustained) dengan 
menggunakan ragam bahasa lisan secara akurat, lancar dan 
berterima dalam konteks kehidupan sehari-hari dan 
melibatkan tindak tutur: menyatakan perasaan malu, 
menyatakan perasaan marah, dan menyatakan perasaan 
jengkel 
Tujuan Pembelajaran : Pada akhir pembelajaran, siswa mampu:  
1. menggunakan berbagai bentuk ungkapan untuk 
menyatakan perasaan malu dan responnya secara 
akurat, lancar dan berterima, 
2. mengembangkan sikap kreatif, tanggung jawab, percaya 
diri dan kemampuan bekerjasama. 
Indikator : 
1. menggunakan beragam kosakata yang sesuai untuk 
menyatakan perasaan malu dan responnya, 
2. menggunakan lafal dan intonasi yang benar dalam 
menyatakan perasaan malu dan responnya, 
3. menggunakkan Simple Past Tense with “to be” dengan 
benar untuk menarasikan cerita dalam 
drama/pementasan 
4. menerapkan sikap kreatif, tanggung jawab, percaya diri 
dan kemampuan bekerjasama dalam berbagai kegiatan. 
Aspek Pendidikan Karakter: 
1. Kreatif (menghasilkan tuturan yang bervariasi sesuai 
dengan keadaan) 
2. Tanggung jawab (melaksanakan tugas sebagaimana 
mestinya) 
3. Percaya diri (memiliki rasa percaya diri dalam 
berkomunikasi) 
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4. Kerjasama (saling membantu dalam kegiatan 
kelompok) 
 
I. MATERI PEMBELAJARAN: Student Worksheets – UNIT 3 
1. Expressing embarrassment: 
- I was so embarrassed. 
- It was embarrassing. 
2. Responding to the expressions of embarrassment: 
- Relax. 
- Take it easy. 
3. Grammar focus: Simple Past Tense with “to be” 
- I was, you were, he was, etc. 
 
 
II. METODE PEMBELAJARAN: Engage-Study-Activate 
 
III. PROSEDUR PEMBELAJARAN 
Tahap-tahap Aktivitas Alokasi 
waktu 
Kegiatan Awal − Berdoa dan menyapa siswa 
− Guru mengecek kehadiran siswa 
− Siswa dan guru mereview materi sebelumnya. 
10 menit 
K
egiatan Inti 
Engage − Guru menyatakan tujuan pembelajaran. 
− Siswa menganalisa gambar dan foto tentang 
legenda Banyuwangi. 
− Siswa dan guru berdiskusi tentang legenda 
Banyuwangi. 
− Siswa membaca teks tentang “The Legend of 
Banyuwangi” 
15 menit 
Study − Siswa dan guru berdiskusi tentang expressions 
of embarrassment and the responses yang 
ditemukan di dalam teks. 
− Siswa mengerjakan latihan tentang expressions 
of embarrassment and the responses. 
− Siswa dan guru berdiskusi tentang Simple Past 
Tense with “to be” yang  digunakan untuk 
menarasikan cerita dalam drama/pementasan 
15 menit 
Activate ∗ Readers’-Theater Strategy: 
− Siswa membentuk kelompok dan membaca 
kembali teks tentang “The Legend of 
Banyuwangi”. 
− Siswa mendiskusikan teks tersebut dalam 
kelompok. 
− Siswa mengubah teks tersebut ke dalam bentuk 
naskah drama (play-script) 
− Siswa menampilkan drama yang mereka buat 
40 menit 
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IV. ALAT: handouts, whiteboard, board marker 
 
V. PENILAIAN 
Performance Evaluation: POST-TEST (ROLEPLAY) 
No. Student 
Name 
Pronunciation 
(0-25) 
Fluency 
(0-25) 
Grammar 
(0-25) 
Vocabulary 
(0-25) 
Total 
Score 
1.       
2.       
3.       
4.       
5.       
…       
 
Speaking Rubrics: 
Fluency (0-25) 
Score Criterion 
22.5 - 25 He/she has complete fluency in the language such that his/her 
speech is fully accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language fluently on all levels normally 
related to professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of fluency. 
15 - 17.5 He/she can discuss particular interests of competence with 
reasonable ease. 
12.5 - 15 He/she rarely has to grope for words. 
10 - 12.5 He/she speaks with some hesitation that sometimes interferes with 
communication. 
7.5 - 10 He/she speaks with much hesitation that often interferes with 
communication. 
5 - 7.5 He/she speaks slowly with language problems disrupting the 
communication. 
2.5 - 5 He/she speaks discontinuously and even suddenly stops in 
performing the expected competency. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
dengan memegang naskah (hand-held script 
reading) 
Kegiatan 
Akhir 
− Siswa dan guru menyimpulkan materi 
pelajaran. 
− Refleksi. 
− Menutup pelajaran 
10 menit 
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Accuracy (0-25) 
Score Criterion 
22.5 - 25 He/she has complete accuracy in the language such that his/her 
speech is fully accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language accurately on all levels normally 
related to professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of accuracy. 
15 - 17.5 He/she is able to speak the language with sufficient structural 
accuracy. 
12.5 - 15 He/she can handle basic structural constructions quite accurately. 
10 - 12.5 He/she has some difficulties in basic structural constructions. 
7.5 - 10 Grammatical errors are frequent. 
5 - 7.5 He/she can speak on phrase-level utterances only. 
2.5 - 5 He/she has no control of the grammar. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
Pronunciation (0-25) 
Score Criterion 
22.5 - 25 He/she is equivalent to and fully accepted by educated native 
speakers. 
20 - 22.5 Errors in pronunciation are quite rare. Intonation and stress are 
quite appropriate. 
17.5 - 20 Errors in pronunciation are quite rare although intonation and 
stress are sometimes not quite appropriate. 
15 - 17.5 Errors never interfere with understanding. Accent may be 
obviously foreign. 
12.5 - 15 Errors rarely interfere with understanding. Accent may be 
obviously foreign. 
10 - 12.5 Errors often interfere with understanding. Accent may be obviously 
foreign. 
7.5 - 10 Errors in pronunciation are frequent. Accent is intelligible 
although often quite faulty. 
5 - 7.5 Errors in pronunciation are frequent. Accent is unintelligible and 
often quite faulty. 
2.5 - 5 Errors in pronunciation are frequent. Accent is unintelligible and 
completely faulty. Many sounds are ambiguous and cannot be 
understood. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
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Vocabulary (0-25) 
Score Criterion 
22.5 - 25 He/she has a complete vocabulary in the language such that 
his/her speech on all levels is fully accepted by educated native 
speakers. 
20 - 22.5 He/she is able to use the language with a high degree of precision 
of vocabulary. 
17.5 - 20 He/she is able to speak the language with sufficient vocabulary to 
participate effectively in the conversation. 
15 - 17.5 He/she has a sufficient vocabulary although he/she sometimes has 
to grope for a word. 
12.5 - 15 He/she has a sufficient vocabulary to simply express him/herself 
with some circumlocutions. 
10 - 12.5 He/she uses a limited vocabulary in performing the expected 
competency; He/she often explains or sometimes translates ideas to 
get the appropriate words. 
7.5 - 10 He/she uses a very limited vocabulary with inappropriate word 
choices in performing the expected competency; He/she often 
translates ideas into his/her first language. 
5 - 7.5 He/she uses an inadequate vocabulary to express anything but the 
most elementary needs. 
2.5 - 5 He/she has no vocabulary to express anything but the most 
elementary needs. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
Adapted from: Language assessment: Principles and classroom practices (Brown, 
2004) 
 
Character Education Rubric: 
No. Komponen Nilai Deskripsi 
1 Kreatifitas 1 Tidak kreatif memilih kata dan kalimat dalam percakapan 
2 Kurang kreatif memilih kata dan kalimat dalam percakapan 
3 Cukup kreatif memilih kata dan kalimat dalam percakapan 
4 Kreatif memilih kata dan kalimat dalam percakapan 
5 Sangat kreatif memilih kata dan kalimat dalam percakapan 
2 Tanggung jawab 1 Tidak bertanggung jawab dalam menyelesaikan tugas 
2 Kurang bertanggung jawab dalam menyelesaikan tugas 
3 Cukup bertanggung jawab dalam menyelesaikan tugas 
4 Bertanggung jawab dalam menyelesaikan tugas 
5 Sangat bertanggung jawab dalam menyelesaikan tugas 
3 Percaya diri 1 Tidak percaya diri dalam melakukan percakapan 
2 Kurang percaya diri dalam melakukan percakapan 
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3 Cukup percaya diri dalam melakukan percakapan 
4 Percaya diri dalam melakukan percakapan 
5 Sangat percaya diri dalam melakukan percakapan 
4 Kerjasama 1 Tidak bisa bekerjasama dalam kelompok  
2 Bekerjasama dengan kurang baik dalam kelompok 
3 Bekerjasama dengan cukup baik dalam kelompok 
4 Bekerjasama dengan baik dalam kelompok 
5 Bekerjasama dengan sangat baik dalam kelompok 
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VI.  MEDIA PEMBELAJARAN: 
PICTURES (ENGAGE STAGE) 
  
146 
 
 
 
147 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
 
Satuan Pendidikan : SMA Negeri 2 Playen 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : XI IPS2 / 2 
Alokasi Waktu : 2 jam pelajaran @ 45 menit (1 pertemuan) 
Fokus   : Speaking 
Standar Kompetensi : 9. Mengungkapkan makna dalam teks percakapan 
transaksional dan interpersonal resmi dan berlanjut (sustained) dalam konteks 
kehidupan sehari-hari 
Kompetensi Dasar : 9. 2. Mengungkapkan makna dalam percakapan 
transaksional (to get things done) dan interpersonal 
(bersosialisasi) resmi dan berlanjut (sustained) dengan 
menggunakan ragam bahasa lisan secara akurat, lancar dan 
berterima dalam konteks kehidupan sehari-hari dan 
melibatkan tindak tutur: menyatakan perasaan malu, 
menyatakan perasaan marah, dan menyatakan perasaan 
jengkel 
Tujuan Pembelajaran : Pada akhir pembelajaran, siswa mampu:  
1. menggunakan berbagai bentuk ungkapan untuk 
menyatakan perasaan marah dan responnya secara 
akurat, lancar dan berterima, 
2. mengembangkan sikap kreatif, tanggung jawab, percaya 
diri dan kemampuan bekerjasama. 
Indikator : 
1. menggunakan beragam kosakata yang sesuai untuk 
menyatakan perasaan marah dan responnya, 
2. menggunakan lafal dan intonasi yang benar dalam 
menyatakan perasaan marah dan responnya, 
3. menggunakkan Simple Past Tense with Verb 2 dengan 
benar untuk menarasikan cerita dalam 
drama/pementasan 
4. menerapkan sikap kreatif, tanggung jawab, percaya diri 
dan kemampuan bekerjasama dalam berbagai kegiatan. 
Aspek Pendidikan Karakter: 
1. Kreatif (menghasilkan tuturan yang bervariasi sesuai 
dengan keadaan) 
2. Tanggung jawab (melaksanakan tugas sebagaimana 
mestinya) 
3. Percaya diri (memiliki rasa percaya diri dalam 
berkomunikasi) 
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4. Kerjasama (saling membantu dalam kegiatan 
kelompok) 
 
I. MATERI PEMBELAJARAN: Student Worksheets – UNIT 4 
1. Expressing anger: 
- I’m mad at you. 
- It makes me angry when someone jumps the queue. 
2. Responding to the expressions of anger: 
- I’m so sorry. 
- Let’s try to hold our temper. 
3. Grammar focus: Simple Past Tense with Verb 2 
(I went, they passed, she felt, etc.) 
 
 
II. METODE PEMBELAJARAN: Engage-Study-Activate 
 
III. PROSEDUR PEMBELAJARAN 
Tahap-tahap Aktivitas Alokasi 
waktu 
Kegiatan Awal − Berdoa dan menyapa siswa 
− Guru mengecek kehadiran siswa 
− Siswa dan guru mereview materi sebelumnya. 
10 menit 
K
egiatan Inti 
Engage − Guru menyatakan tujuan pembelajaran. 
− Siswa menganalisa gambar dan foto tentang 
legenda Malin Kundang. 
− Siswa dan guru berdiskusi tentang legenda 
Malin Kundang. 
− Siswa membaca teks tentang “Malin Kundang” 
15 menit 
Study − Siswa dan guru berdiskusi tentang expressions 
of anger and the responses yang ditemukan di 
dalam teks. 
− Siswa mengerjakan latihan tentang expressions 
of anger and the responses. 
− Siswa dan guru berdiskusi tentang Simple Past 
Tense with Verb 2 yang  digunakan untuk 
menarasikan cerita dalam drama/pementasan 
15 menit 
Activate ∗ Readers’-Theater Strategy: 
− Siswa membentuk kelompok dan membaca 
kembali teks tentang “Malin Kundang”. 
− Siswa mendiskusikan teks tersebut dalam 
kelompok. 
− Siswa mengubah teks tersebut ke dalam bentuk 
naskah drama (play-script) 
− Siswa menampilkan drama yang mereka buat 
dengan memegang naskah (hand-held script 
reading) 
40 menit 
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IV. ALAT: handouts, whiteboard, board marker 
 
V. PENILAIAN 
Performance Evaluation: POST-TEST (ROLEPLAY) 
No. Student 
Name 
Pronunciation 
(0-25) 
Fluency 
(0-25) 
Grammar 
(0-25) 
Vocabulary 
(0-25) 
Total 
Score 
1.       
2.       
3.       
4.       
5.       
…       
 
Speaking Rubrics: 
Fluency (0-25) 
Score Criterion 
22.5 - 25 He/she has complete fluency in the language such that his/her 
speech is fully accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language fluently on all levels normally 
related to professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of fluency. 
15 - 17.5 He/she can discuss particular interests of competence with 
reasonable ease. 
12.5 - 15 He/she rarely has to grope for words. 
10 - 12.5 He/she speaks with some hesitation that sometimes interferes with 
communication. 
7.5 - 10 He/she speaks with much hesitation that often interferes with 
communication. 
5 - 7.5 He/she speaks slowly with language problems disrupting the 
communication. 
2.5 - 5 He/she speaks discontinuously and even suddenly stops in 
performing the expected competency. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
 
Kegiatan 
Akhir 
− Siswa dan guru menyimpulkan materi 
pelajaran. 
− Refleksi. 
− Menutup pelajaran 
10 menit 
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Accuracy (0-25) 
Score Criterion 
22.5 - 25 He/she has complete accuracy in the language such that his/her 
speech is fully accepted by educated native speakers. 
20 - 22.5 He/she is able to use the language accurately on all levels normally 
related to professional needs. 
17.5 - 20 He/she is able to use the language with a high degree of accuracy. 
15 - 17.5 He/she is able to speak the language with sufficient structural 
accuracy. 
12.5 - 15 He/she can handle basic structural constructions quite accurately. 
10 - 12.5 He/she has some difficulties in basic structural constructions. 
7.5 - 10 Grammatical errors are frequent. 
5 - 7.5 He/she can speak on phrase-level utterances only. 
2.5 - 5 He/she has no control of the grammar. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
Pronunciation (0-25) 
Score Criterion 
22.5 - 25 He/she is equivalent to and fully accepted by educated native 
speakers. 
20 - 22.5 Errors in pronunciation are quite rare. Intonation and stress are 
quite appropriate. 
17.5 - 20 Errors in pronunciation are quite rare although intonation and 
stress are sometimes not quite appropriate. 
15 - 17.5 Errors never interfere with understanding. Accent may be 
obviously foreign. 
12.5 - 15 Errors rarely interfere with understanding. Accent may be 
obviously foreign. 
10 - 12.5 Errors often interfere with understanding. Accent may be obviously 
foreign. 
7.5 - 10 Errors in pronunciation are frequent. Accent is intelligible 
although often quite faulty. 
5 - 7.5 Errors in pronunciation are frequent. Accent is unintelligible and 
often quite faulty. 
2.5 - 5 Errors in pronunciation are frequent. Accent is unintelligible and 
completely faulty. Many sounds are ambiguous and cannot be 
understood. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
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Vocabulary (0-25) 
Score Criterion 
22.5 - 25 He/she has a complete vocabulary in the language such that 
his/her speech on all levels is fully accepted by educated native 
speakers. 
20 - 22.5 He/she is able to use the language with a high degree of precision 
of vocabulary. 
17.5 - 20 He/she is able to speak the language with sufficient vocabulary to 
participate effectively in the conversation. 
15 - 17.5 He/she has a sufficient vocabulary although he/she sometimes has 
to grope for a word. 
12.5 - 15 He/she has a sufficient vocabulary to simply express him/herself 
with some circumlocutions. 
10 - 12.5 He/she uses a limited vocabulary in performing the expected 
competency; He/she often explains or sometimes translates ideas to 
get the appropriate words. 
7.5 - 10 He/she uses a very limited vocabulary with inappropriate word 
choices in performing the expected competency; He/she often 
translates ideas into his/her first language. 
5 - 7.5 He/she uses an inadequate vocabulary to express anything but the 
most elementary needs. 
2.5 - 5 He/she has no vocabulary to express anything but the most 
elementary needs. 
0 - 2.5 He/she does not perform the expected competency; he/she cannot 
speak English. 
 
Adapted from: Language assessment: Principles and classroom practices (Brown, 
2004) 
 
Character Education Rubric: 
No. Komponen Nilai Deskripsi 
1 Kreatifitas 1 Tidak kreatif memilih kata dan kalimat dalam percakapan 
2 Kurang kreatif memilih kata dan kalimat dalam percakapan 
3 Cukup kreatif memilih kata dan kalimat dalam percakapan 
4 Kreatif memilih kata dan kalimat dalam percakapan 
5 Sangat kreatif memilih kata dan kalimat dalam percakapan 
2 Tanggung jawab 1 Tidak bertanggung jawab dalam menyelesaikan tugas 
2 Kurang bertanggung jawab dalam menyelesaikan tugas 
3 Cukup bertanggung jawab dalam menyelesaikan tugas 
4 Bertanggung jawab dalam menyelesaikan tugas 
5 Sangat bertanggung jawab dalam menyelesaikan tugas 
3 Percaya diri 1 Tidak percaya diri dalam melakukan percakapan 
2 Kurang percaya diri dalam melakukan percakapan 
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3 Cukup percaya diri dalam melakukan percakapan 
4 Percaya diri dalam melakukan percakapan 
5 Sangat percaya diri dalam melakukan percakapan 
4 Kerjasama 1 Tidak bisa bekerjasama dalam kelompok  
2 Bekerjasama dengan kurang baik dalam kelompok 
3 Bekerjasama dengan cukup baik dalam kelompok 
4 Bekerjasama dengan baik dalam kelompok 
5 Bekerjasama dengan sangat baik dalam kelompok 
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VI.  MEDIA PEMBELAJARAN: 
PICTURES (ENGAGE STAGE) 
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Students’ 
worksheets: 
- UNIT 1 
- UNIT 2 
- UNIT 3 
- UNIT 4 
 
  
 
 
UNIT 1 
“I Love you” 
 
 
  
UNIT 1 
 
 
 
WARM 
UP 
Look at these pictures. What do they tell you about? 
Answer the questions that follow? 
 
       
1. What do you know about the legend of Roro Jonggrang? 
2. Who are the characters? 
 
 TASK 1 
Work in pairs and find the meaning of these following 
words. Then practice pronouncing them. Ask your 
classmate to give you feedback on your pronunciation. 
 
Words Meanings 
princess /prɪnˈses/ (noun) 
propose /prəˈpəʊz/  (verb) 
empire  /ˈem.paɪə r/ (noun) 
marry  /ˈmær.i/ (verb) 
attract  /əˈtrækt/ (verb) 
insist  /ɪnˈsɪst/ (verb) 
refuse  /rɪˈfjuːz/ (verb) 
fulfill  /fʊlˈfɪl/ (verb) 
condition /kənˈdɪʃ. ə n/ (noun) 
dawn  /dɑːn/  (noun) 
servant  /ˈsɜː.v ə nt/ (noun) 
curse  /kɝːs/  (verb) 
sculpture /ˈskʌlp.tʃə r/ (noun) 
puteri 
 
 
 
 
  
UNIT 1 
 
 
TASK 2 Read the narrative text below and answer the questions that follow. 
 
THE LEGEND OF RORO JONGGRANG 
 
Once upon a time there was a princess named Roro Jonggrang. She was proposed by 
Bandung Bondowoso, the ruler of Pengging Empire. “Roro Jonggrang, I love you so 
much. Would you marry me?” said Bandung Bondowoso. He loved Roro Jonggrang 
because of her beauty. But Roro Jonggrang did not love Bandung Bondowoso at all. She 
answered, “I’m sorry, I can’t be with you. I don’t love you at all.” Attracted by the beauty 
of Roro Jonggrang, Bandung Bondowoso insisted on asking her to be his wife. 
Roro Jonggrang refused bandung Bondowo, but he kept pushing her to accept his 
proposal. Then, Roro Jonggrang asked Bandung Bondowoso to fulfill her demand, 
“Okay, I’ll accept your proposal on one condition. You must build 1000 temples for Roro 
Jonggrang before dawn.” Bandung Bondowoso agreed with that condition. 
Roro Jonggrang worried about it. She told everything to her servants. When Bandung 
Bondowoso had built 999 temples in the middle of night, she asked her servants to hit 
“lesung”, as a sign of dawn. The spirits which helped Bandung Bondowoso ran away, 
because they thought it was already dawn. Knowing that he had been fooled, Bandung 
Bondowoso was very angry. He cursed Roro Jonggrang into a sculpture in the main area 
of Prambanan Temple, known as Durga. The 999 temples are now known as Candi Sewu. 
Adapted from: http://www.tourjogja.com/berita-97-candi-sewu-the-temple-of-roro-jongrang-
legend.html 
Comprehension Questions: 
1. Who was Bandung Bondowoso? 
2. What made Bandung Bondowoso love Roro Jonggrang? 
3. Did Roro Jonggrang accept Bandung Bondowoso’s proposal? 
4. What was Roro Jonggrang’s condition that should be met by Bandung in 
order to marry her? 
5. What happened to Roro Jonggrang at the end of the story? 
6. What was the message or moral value that you got from the story? 
 
  
UNIT 1 
 
 
 
 
 TASK 3 
How do you express love? And how do you respond to 
the expressions of love? Put the expressions below into 
their correct columns. 
 
- I love you (so much). 
- I love you too. 
- I really love you and I always will. 
- I truly love you endlessly. 
- I’m sorry. I don’t love you (at all). 
- I’ll never stop loving you. 
 
Expressing love Responding to the expressions of love 
  
 
 
 
TASK 4 In pairs, practice expressing love and responding to the expressions of love. Use the expressions in Task 4. 
 
Example: 
Student A: I want to say something to you. I love you so much. Do you have the 
same feeling as I do? 
Student B: I’m really sorry. I don’t love you but may be we can be good friends. 
 
EXPRESSING LOVE: 
In the text entitled “The Legend of Roro Jonggrang”, you can find some 
expressions of love and the responses. Here are the examples: 
- “Roro Jonggrang, I love you so much. Would you marry me?” said Bandung 
Bondowoso. 
- She answered, “I’m sorry, I can’t be with you. I don’t love you at all.” 
  
UNIT 1 
 
 
 
 
 
TASK 5 Study the information and write sentences with the verb “like”. 
 
 
1. Bill and Rose like classical music. 
Carol …………………………………………… 
I …………………… classical music. 
2. Bill and Rose …………………………………... 
Carol …………………………………………… 
I ………………………………………………... 
3. ………………………………………………….. 
………………………………………………….. 
………………………………………………….. 
GRAMMAR FOCUS: SIMPLE PRESENT TENSE WITH VERB 1 
In the text entitled “The Legend of Roro Jonggrang”, you can find some 
expressions using Simple Present Tense with Verb-1 (-s/es) to tell about 
information in the present. 
- “Roro Jonggrang, I love you so much… 
- …I don’t love you at all.” 
Positive Negative 
I love… 
You love… 
We love… 
They love… 
He loves… 
She loves… 
It loves… 
I do not  love… 
You do not  love… 
We do not  love… 
They do not  love… 
He does not love… 
She does not love… 
It does not love… 
 
  
UNIT 1 
 
 
 
 readers 
theatre 
Together with your friends, make a group of five 
students. In your groups, discuss the text 
entitled “The Legend of Roro Jonggrang” (Task 
3) again. Then, transform the text into the form 
of play-script (naskah drama) consisting of: 
 
- Narrator 
- Roro Jonggrang 
- Bandung Bondowoso 
- Spirit 
- Roro Jonggrang’s servant 
Example: 
 
Narrator : A long time ago, there was a princess named Roro 
Jonggrang. She was proposed by Bandung Bondowoso, 
the ruler of Pengging Empire. Bandung loved Roro 
Jonggrang so much because of her beauty.  
 
Bandung : Roro Jonggrang, I love you very much. Would you be 
my wife? 
Roro Jonggrang : I’m sorry, Bandung. ………………. 
………………… : ……………………………………… 
………………… : ……………………………………… 
(continue the story yourselves) 
 
 
And finally, perform your play-scripts in front of the class. Use the 
appropriate gestures and facial expressions. Good luck! 
 
  
 
 
UNIT 2 
“I’M SO SAD 
TODAY” 
 
 
  
UNIT 2 
 
 
WARM 
UP 
Look at the picture below. What is the picture about? 
Answer the questions that follow. 
 
 
1. What do you know about the legend of Timun Mas? 
2. Who are the characters? 
3. What happened in the story? 
4. How was the ending of the story? 
 
 TASK 1 
Work in pairs and match these following words with 
their meanings by drawing arrows. Then practice 
pronouncing them. Ask your classmate to give you 
feedback on your pronunciation. 
 
Words  Meanings 
loneliness /ˈləʊn.lɪ.nəs/ (noun) 
cave /keɪv/ (noun) 
giant /ˈdʒaɪ. ə nt/ (noun) 
condition /kənˈdɪʃ. ə n/ (noun) 
guilty /ˈgɪl.ti/ (adjective) 
forgive /fəˈgɪv/ (verb) 
regret /rɪˈgret/ (verb) 
thorn /θɔːrn/ (noun) 
mud /mʌd/ (noun) 
 kesepian 
lumpur 
duri 
menyesali 
raksasa 
bersalah 
syarat 
goa 
memaafkan 
 
 
 TASK 2 
Read the story about the legend of “Timun Mas” 
below. Then, decide whether the statements that 
follow are true or false based on the story by writing 
T (true) or F (false). 
 
  
UNIT 2 
 
TIMUN MAS 
 
The story began with a single old woman who had not got a child. Her loneliness made 
her very sad. Then, she went to a magic cave to meet the green giant. “Oh Green Giant, 
I’m so sad because I haven’t got a child. It makes me so lonely.” said the old woman. 
Then the giant answered, “I can help you, but I have one condition!” The giant would 
give her a child on condition that one day he would eat the baby as his prey. Then the old 
woman agreed and the giant gave her a cucumber seed. The old woman went back to her 
house and planted that seed. In few days that seed had become a large golden cucumber, 
then she cut it and found a female baby in there. 
The old woman named the baby Timun Mas. Timun Mas grew up very fast. She became 
a pretty girl without knowing anything about the green giant. The old mother loved her 
daughter very much. Her love for Timun Mas made her feel so guilty. One day, the old 
mother told Timun Mas about her agreement in the past with the green giant. Timun Mas 
felt very sad but she forgave her mother because she knew that her mother regretted her 
mistake. Her mother then gave her three pockets containing needles, salt and terasi 
(shrimp paste). On Timun Mas’ 17th birthday, the green giant came along to kill her. 
Timun Mas ran out quickly by carrying her three pockets. 
Timun Mas threw the pockets one by one. The first pocket she threw was the pocket with 
needles. Those needles suddenly changed to a lot of thorns. The green giant’s feet got 
hurt by the thorns. It made the giant scream. Then Timun Mas threw the second pocket 
which contained salt. This pocket made an ocean but the giant did not give up at all. The 
giant still kept chasing Timun Mas until she threw the last pocket containing terasi into 
the sea. It made a pool with full of hot mud. Finally, the giant sank into the mud and died. 
Adapted from: http://thomas-kurniawan.blogspot.com/2012/04/indonesian-disney-princess-timun-
mas.html 
 
Statements T/F 
1. The old woman went to a cave and met the green giant. 
2. The green giant gave the old woman a pocket of salt. 
3. The old woman hated Timun Mas so much. 
4. Timun Mas was given three pockets containing needles, salt, and 
shrimp paste by her mother. 
5. The pocket of salt thrown by Timun Mas changed to an ocean. 
6. At the end, Timun Mas was eaten by the giant. 
T 
 
  
UNIT 2 
 
 
 
 
 TASK 3 
How do you express sadness? And how do you 
respond to the expressions of sadness? Find them and 
list them in the correct column. 
 
Expressing sadness Responding to the expressions of sadness 
- I’m really sad today. 
- I’m feeling bad at this time. 
- My heart is so burdened. 
- I can’t tell my sorrow in words. 
- 
- 
- 
- Take it easy! 
- I am sorry to hear that. 
- Oh, poor you! 
- What a pity! 
- 
- 
- 
 
 
 TASK 4 
In pairs, practice expressing sadness and responding 
to the expressions of sadness. Use the expressions in 
Task 4. 
 
Example: 
Student A: What’s the matter? Why are you crying? 
Student B: I’m sad today because my dad is in hospital. 
Student A: What happened to your dad? I’m really sorry to hear that. 
 
EXPRESSING SADNESS: 
In the text entitled “Timun Mas”, you can find some expressions of sadness and the 
responses. Here is the example: 
 “I’m so sad because I haven’t got a child.” 
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TASK 5 Write sentences for the pictures. Use the following words. 
 
afraid           angry           cold           hot           hungry           thirsty 
 
 
1. She is thirsty. 
2. They ……………………………… 
3. He ………………………………... 
4. ……………………………………. 
5. ……………………………………. 
6. ……………………………………. 
 
 
 
GRAMMAR FOCUS: SIMPLE PRESENT TENSE WITH TO BE 
In expressing sadness, we often use Simple Present Tense with “to be” (am, is, 
are). Here are the examples: 
- I am so sad. 
- My heart is so burdened. 
Positive Negative 
I am sad. 
You are sad. 
We are sad. 
They are sad. 
He is sad. 
She is sad. 
It is sad. 
I am not sad. 
You are not sad. 
We are not sad. 
They are not sad. 
He is not sad. 
She is not sad. 
It is not sad. 
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 readers 
theatre 
Together with your friends, make a group of 
four students. In your groups, discuss the text 
entitled “Timun Mas” (Task 3) again. Then, 
transform the text into the form of play-script 
(naskah drama) consisting of: 
 
- Narrator 
- Timun Mas 
- The old woman / Timun Mas’ mother 
- The giant 
Example: 
 
Narrator : A long time ago, there was a single old woman who had 
not got a child. Her loneliness made her very sad. Then, 
she went to a magic cave to meet the green giant. 
 
Old Woman : Oh Green Giant, I’m so sad because I haven’t got a child. 
It makes me so lonely. 
Green Giant : I can help you, but I have one condition. ………………. 
………………… : ……………………………………… 
………………… : ……………………………………… 
(continue the story yourselves) 
 
 
And finally, perform your play-scripts in front of the class. Use the 
appropriate gestures and facial expressions. Good luck! 
 
  
 
 
UNIT 3 
“I was so 
embarrassed” 
 
 
  
UNIT 3 
 
 
WARM 
UP 
Look at the picture below. What is the picture about? 
Answer the questions that follow. 
 
 
1. Do you know about the legend of Banyuwangi? 
2. What does that legend tell us about? 
3. Who are the characters? 
 
 
 TASK 1 
Work in pairs and find the meaning of these following 
words. Then practice pronouncing them. Ask your 
classmate to give you feedback on your pronunciation. 
 
Words Meanings 
embarrassing /ɪmˈbær.ə.sɪŋ/ (adj) 
realize  /ˈrɪə.laɪz/  (verb) 
priest  /ˈpriːst/  (noun) 
betray  /bɪˈtreɪ/ (verb) 
disappointed /dɪs.əˈpɔɪn.tɪd/ (adj) 
headdress /ˈhed.dres/ (noun) 
palace  /ˈpæl.ɪs/ (noun) 
immediately /ɪˈmiː.di.ət.li/ (adv) 
ashamed /əˈʃeɪmd/ (adj) 
unfaithful /ʌnˈfeɪθ.f ə l/ (adj) 
smelly  /ˈsmel.i/ (adj) 
fragrance /ˈfreɪ.gr ə n t  s/ (noun) 
innocent /ˈɪn.ə.s ə nt/ (adj) 
memalukan 
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 TASK 2 
Read the story about “The Legend of Banyuwangi” 
below. Then, decide whether the statements that 
follow are true or false based on the story by writing 
T (true) or F (false). 
 
THE LEGEND OF BANYUWANGI 
 
A long time ago, Banyuwangi was called Blambangan. In that kingdom, there was a 
prince named Raden Banterang. His wife’s name was Surati. One day, Surati met a man. 
She was surprised to realize that the man was her brother, Rupaksa. “Oh my brother, I 
miss you so much! Why didn’t you come to my wedding party?” said Surati. Rupaksa 
shouted, “Raden Banterang is the one who killed our father and you married him! It’s 
really embarrassing!” 
 
Surati did not believe him. She refused to betray Raden Banterang. Rupaksa was 
disappointed with her sister. As his last request, Rupaksa gave his headdress to his sister 
and asked her to keep it. To respect her older brother Surati put it under her pillow. 
 
Several days later, when Raden Banterang was hunting in a forest, he met a man that 
looked like a priest. The priest told Raden Banterang that there was a man who wanted to 
kill him with Surati’s help. He then asked Raden Banterang to find the man’s headdress 
under Surati’s pillow. 
 
When Raden Banterang got to the palace he immediately searched in Surati's bedroom for 
the headdress. As he found the headdress under her pillow he was sure that the priest was 
right. “I feel so ashamed to have an unfaithful wife like you. I know you want to kill me. 
This is the evidence. This is from a man who wants to kill me. Tell me who he is!” said 
Raden Banterang. Surati was shocked and cried. She told her that it was her brother’s 
headdress but Raden Banterang did not trust her. He gave her a death sentence. He took 
his wife to a river bank as he would stab his wife and throw her body into the river. 
 
Surati said, “Before I die, let me say a few words. If the water becomes dirty and smelly, 
it means that I am guilty. But if the water becomes clear and fragrance comes out of it, it 
means that I’m innocent.” Then Surati threw herself into the river. Amazingly the water 
became clear and fragrance came out of it. Raden Banterang regretted his emotional 
behavior. Since then on, he changed the name of his kingdom into Banyuwangi. 
 
Adapted from: http://www.squidoo.com/the-legend-of-banyuwangi 
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Statements T/F 
1. In the past, Banyuwangi was known as Blambangan 
2. Raden Banterang was the king of Blambangan. 
3. When Rupaksa met Surati, he gave his shoes to her and asked her 
to keep them. 
4. When Raden Banterang was hunting in a forest, he met a priest. 
5. After Raden Banterang found a headdress under Surati’s pillow, 
he put Surati in prison as a punishment. 
6. Raden Banterang regretted his emotional behavior because he 
found out that Surati was innocent. 
T 
 
 
 
 
 
 
 
 
 
 
 
 
EXPRESSING EMBARRASSMENT: 
In the text entitled “The Legend of Banyuwangi”, you can find some expressions 
of embarrassment. Here are the examples: 
- Rupaksa shouted, “Raden Banterang is the one who killed our father and you 
married him! It’s really embarrassing!” 
- “I feel so ashamed to have an unfaithful wife like you. I know you want to 
kill me. This is the evidence. This is from a man who wants to kill me. Tell 
me who he is!” said Raden Banterang. 
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 TASK 3 
How do you express embarrassment? And how do you 
respond to the expressions of embarrassment? Put the 
expressions below into their correct columns. 
 
- I was ashamed/embarrassed. 
- I feel so ashamed/embarrassed about … 
- It really makes me ashamed/embarrassed. 
- Relax. 
- Take it easy. 
- It’s embarrassing. 
- How embarrassing! 
- Don’t let it bother you. 
- Don’t be such a worrywart. 
 
Expressing embarrassment Responding to the expressions of 
embarrassment 
  
 
 
 TASK 4 
In pairs, practice expressing embarrassment and 
responding to the expressions of embarrassment. Use 
the expressions in Task 4. 
 
Example: 
Student A: What’s the matter? 
Student B: I was so embarrassed about spilling syrup on Mr. Brown’s shirt. 
Student A: Relax. Let’s have another drink. 
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TASK 5 Look at the pictures. Where were these people at 3 o’clock yesterday afternoon? 
 
 
1. George was in bed. 
2. Carol and Jack ……………………………… 
3. Sue …………..……………………………… 
4. ……………….……………………………… 
5. ………………………………………………. 
 
 
 
 
GRAMMAR FOCUS: SIMPLE PAST TENSE WITH TO BE 
In the text entitled “The Legend of Banyuwangi”, you can find some 
expressions using “to be” (Past Tense) to tell about information at specific 
time in the past or to narrate a story. Here are the examples: 
- In that kingdom, there was a prince named Raden Banterang. 
- His wife’s name was Surati. 
- She was surprised to realize that the man was her brother, Rupaksa. 
Positive Negative 
I was embarrassed. 
You were embarrassed. 
We were embarrassed. 
They were embarrassed. 
He was embarrassed. 
She was embarrassed. 
It was embarrassing. 
I was not embarrassed. 
You were not embarrassed. 
We were not embarrassed. 
They were not embarrassed. 
He was not embarrassed. 
She was not embarrassed. 
It was not embarrassing. 
 
  
UNIT 3 
 
 
 readers 
theatre 
Together with your friends, make a group of 
four students. In your groups, discuss the text 
entitled “The Legend of Banyuwangi” (Task 3) 
again. Then, transform the text into the form of 
play-script (naskah drama) consisting of: 
 
- Raden Banterang 
- Surati 
- Rupaksa 
- The Priest 
Example: 
 
Narrator : In a kingdom called Blambangan, there was a prince 
named Raden Banterang. His wife’s name was Surati. One 
day, Surati met a man. She was surprised to realize that 
the man was her brother, Rupaksa. 
 
Surati : Oh my brother, I miss you so much! Why didn’t you 
come to my wedding party? 
Rupaksa : Raden Banterang is the one who killed our father and 
you married him! It’s really embarrassing! 
………………. 
………………… : ……………………………………… 
………………… : ……………………………………… 
(continue the story yourselves) 
 
 
And finally, perform your play-scripts in front of the class. Use the 
appropriate gestures and facial expressions. Good luck! 
 
  
 
 
UNIT 4 
“it really made 
me angry” 
 
 
  
UNIT 4 
 
 
 
WARM 
UP 
Look at these pictures. What do they tell you about? 
 
 
1. Do you know about the legend of Malin Kundang? 
2. What does that legend tell us about? 
3. Who are the characters? 
 
 
 TASK 1 
Work in pairs and match these following words with 
their meanings by drawing arrows. Then practice 
pronouncing them. Ask your classmate to give you 
feedback on your pronunciation. 
 
Words  Meanings 
bought /ˈləʊn.lɪ.nəs/ (verb) 
huge /hjuːdʒ/ (adj) 
landed /læn.dɪd/ (verb) 
beloved /bɪˈlʌv.ɪd/ (adj) 
begged /begd/ (verb) 
decline /dɪˈklaɪn/ (verb) 
peasant /pez. ə nt/ (noun) 
sail /seɪl/ (verb) 
sank /sæŋk/ (verb) 
 membeli 
berlayar 
karam/tenggelam 
besar 
menepi 
tercinta 
memohon 
menolak 
orang desa 
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 TASK 2 
Read the narrative text about the legend of Malin 
Kundang below and answer the questions that follow. 
 
MALIN KUNDANG 
 
A long time ago on a small beach in Indonesia, a woman lived with her son, Malin 
Kundang. They did not have very much money, but Malin Kundang was a healthy strong 
boy who was a good boatman and swimmer. He went to the sea to catch fish, which he 
and his mother ate or sold in the town. One day, Malin Kundang left his mother to look 
for a job. After getting a job, Malin Kundang made lots of money. He bought a huge ship 
of his own and married a beautiful wife. 
Many years later, Malin Kundang’s ship landed on the small beach where he grew up. 
People on the beach recognized him, and the news travelled around the village. His 
mother, who missed him so much, heard the news and ran to the beach to meet her 
beloved son. Malin Kundang, wearing his expensive clothes and standing with his 
beautiful wife, didn’t recognize his mother and refused to greet the poor old woman. His 
mother begged him to see her three times, but he declined. At last, Malin Kundang turned 
angry and shouted “Enough, old woman! You’re getting me angry! I never have a dirty 
and ugly peasant woman like you as a mother!” It made his mother sad and angry. She 
shouted that she would turn him into stone unless he apologized. 
Malin Kundang, together with his wife, laughed and started to sail away into the calm 
sea. Suddenly a thunderstorm descended. Malin Kundang’s ship was thrown into the huge 
waves, and sank. Malin Kundang was thrown from the ship onto a small island and turned 
into a stone. 
 
Adapted from: http://narrative-text.blogspot.com/2009/05/legend-of-malin-kundang.html 
 
Comprehension Questions: 
1. Where did Malin’s mother live? 
2. With whom did Malin’s mother live? 
3. Why did Malin Kundang leave his mother? 
4. After not seeing his mother for long time, did Malin Kundang recognize 
her? 
5. What did Malin do when he met his mother? 
6. What happened to Malin and his wife when they sailed back to the sea? 
7. What was the message or moral value that you got from the story? 
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 TASK 3 
How do you express anger? And how do you respond 
to the expressions of anger? Find them and list them 
in the correct column. 
 
Expressing anger Responding to the expressions of anger 
- I’m angry/mad at you/him/her. 
- It really made me angry/annoyed. 
- It annoys/irritates me when … 
- Why on earth/Why the hell did you 
do this to me? 
- Oh (bloody) hell! (really offensive) 
- 
- 
- 
- Calm down. 
- Control yourself. 
- Don’t be angry with me. 
- Let’s try to hold our temper. 
- Getting angry won’t help. 
- I’m so sorry. (if you are wrong) 
- 
- 
- 
 
 
 TASK 4 
In pairs, practice expressing anger and responding to 
the expressions of anger. Use the expressions in Task 
4. 
 
Example: 
Student A: Anything wrong? 
Student B: You’re late one hour late! It annoys me when someone makes me wait! 
Student A: Oh I’m so sorry. Don’t be mad. I just got a flat tire. 
 
EXPRESSING ANGER: 
In the text entitled “The Legend of Banyuwangi”, you can find some expressions 
of anger. Here is the example: 
- At last, Malin Kundang turned angry and shouted “Enough, old woman! 
You’re getting me angry! I never have a dirty and ugly peasant woman 
like you as a mother!” 
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TASK 5 Read about Lisa’s journey to Madrid. Put the verbs in the correct form. 
 
 
Last Tuesday Lisa (1)__flew__ from London to Madrid. She 
(2)_________ up at six o’clock in the morning and 
(3)_________ a cup of coffee. At 6.30 she (4)_________ home 
and (5)_________ to the airport. When she (6)_________, she 
(7)_________ the car and then (8)_________ to the airport café 
where she (9)_________ breakfast. Then she (10)_________ 
through passport control and (11)_________ for her flight. The 
plane (12)_________ on time and (13)_________ in Madrid 
two hours late. Finally she (14)_________ a taxi from the 
airport to her hotel in the center of Madrid. 
fly 
get 
have, leave 
drive, arrive, 
park, go 
have, go 
wait 
depart, arrive 
take 
GRAMMAR FOCUS: SIMPLE PAST TENSE WITH VERB 2 
In the text entitled “Malin Kundang”, you can find some expressions using 
Simple Past Tense with Verb 2 to tell about information at specific time in the 
past or to narrate a story. Here are the examples: 
- A long time ago on a small beach in Indonesia, a woman lived with her 
son, Malin Kundang. 
- They did not have very much money, but Malin Kundang was a healthy 
strong boy who was a good boatman and swimmer. 
- He went to the sea to catch fish, which he and his mother ate or sold in 
the town. 
Positive Negative 
I got angry. 
You got angry. 
We got angry. 
They got angry. 
He got angry. 
She got angry. 
It got angry. 
I did not get angry. 
You did not get angry. 
We did not get angry. 
They did not get angry. 
He did not get angry. 
She did not get angry. 
It did not get angry. 
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 readers 
theatre 
Together with your friends, make a group of 
three students. In your groups, discuss the text 
entitled “Malin Kundang” (Task 3) again. Then, 
transform the text into the form of play-script 
(naskah drama) consisting of: 
 
- Malin’s Mother 
- Malin Kundang 
- Malin’s Wife 
Example: 
 
Narrator : A long time ago on a small beach in Indonesia, a woman 
lived with her son, Malin Kundang. They did not have very 
much money, but Malin Kundang was a healthy strong boy 
who was a good boatman and swimmer. He went to the 
sea to catch fish, which he and his mother ate or sold in 
the town. One day, Malin Kundang left his mother to look 
for a job. 
 
Malin Kundang : Mom, I want to look for a better job but I’m afraid I have 
to leave you alone. Wish me luck, mom. I’ll be back 
soon. 
Malin’s Mother : ……………………………………… 
………………… : ……………………………………… 
………………… : ……………………………………… 
(continue the story yourselves) 
 
 
And finally, perform your play-scripts in front of the class. Use the 
appropriate gestures and facial expressions. Good luck! 
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VIGNETTES 
 
 
1. Time  : Wednesday, January 9, 2013 at 8.10 – 10.30 a.m. 
Place  : SMA Negeri 2 Playen (classroom “XI IPS 2”, waiting room) 
Activities  : Reconnaissance (Observation & Interviews) 
Researcher  R 
English Teacher  ET 
Students  Ss 
 
 At 8.10, R arrived at SMA N 2 Playen to conduct observation and interviews. 
Then, R went to the teachers’ room to meet ET. ET asked R to wait in the waiting 
room. 
 At 8.40, ET and R entered the classroom while Ss were talking to each other. 
After Ss stopped talking, ET greeted Ss in English and asked R to introduce himself 
to Ss. Then, R introduced himself to Ss using English, “Good morning everybody! 
My name is Endarto and I’m from UNY. Do you know UNY?” Ss answered using 
Bahasa Indonesia, “Nggak mudheng, Kak! Pakai Bahasa Indonesia aja.” After 
introducing himself, R sat at the back of the class and started the observation. 
 ET began the lesson with asking about Ss’ holidays, “How were your holidays?” 
Ss seemed afraid to answer ET’s question, so ET repeated it once more. Some of Ss 
answered differently, “Fun, Bu!”, “Boring, Bu!”, and some others used Bahasa 
Indonesia, “Biasa saja, Bu!”, “Menyenangkan!” Then ET asked, “Masih ingat nggak 
kalau buat cerita tentang experience, tensesnya pakai apa?” Ss answered in a soft 
voice and ET said “I cannot hear you.” Ss answered in a louder voice “Past Tense.” 
ET told Ss about the teaching goal, “Good! Today we will learn about narrative 
texts. Nah, narrative texts itu juga pakai Past Tense.” After that, ET asked Ss to 
open their books. One of Ss was then asked to read a story aloud. While one of Ss 
was reading the story, some Ss had a talk with each other and ET warned them. 
 ET and Ss then discussed the the story. ET asked, “What is the story about?” 
Nobody answered. After ET translated the question into Bahasa Indonesia, Ss finally 
answered it. During the discussion, Ss tended to use Bahasa Indonesia. After the 
discussion, ET asked Ss to do the comprehension questions about the text 
individually. While Ss were doing the comprehension questions, some of them 
chatted about something else beyond the topic and one S seemed as if he slept. ET 
did not warn them. Then, ET invited Ss to write their answers on the whiteboard by 
turns. After that, ET and Ss discussed the answers. The discussion process was 
mostly in Bahasa Indonesia because many Ss did not give any respond when asked 
using English. 
 ET continued the lesson by giving explanation about narrative texts. While ET 
was explaining and writing on the whiteboard, some of Ss listened to ET and some 
others just chit-chatted. Then, ET asked Ss to write their own paragraphs telling 
about any legend that they knew. At 10 o’clock the bell rang, so ET asked Ss to 
finish their task at home. ET ended the lesson and left the classroom. R stayed in the 
classroom to have some interview with Ss. 
 After interviewing Ss, R went to teachers’ room to meet ET. Then R and ET had 
an interview in the waiting room. The interview finished at about 10.30. After the 
interview finished, R left the school. 
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2. Time  : Thursday, January 10, 2013 at 11.45 – 14.15 
Place  : SMA Negeri 2 Playen (classroom “XI IPS 2”) 
Activity  : Pre-test 
Researcher  R 
English Teacher  ET 
Students  Ss 
 
At 11.45 a.m., R arrived at SMA Negeri 2 Playen to conduct the pre-test. R 
was asked to wait in the waiting room. At 12.15, R and ET entered the classroom. 
ET greeted Ss and told them that R was going to administer a test. ET asked 
R to start the pre-test. R greeted Ss and started the pre-test by giving the instructions 
in English. Ss looked confused and asked R to speak in Bahasa Indonesia, so R 
translated the instructions in Bahasa Indonesia. Some of Ss nodded and some others 
said, “Nah gitu lho, Mas!” R then divided Ss into some groups. R gave Ss 20 
minutes to discuss, cast roles, and prepare for the performance test. The performace 
test was in the form of roleplay without any hand-held scripts. R moved around to 
see if Ss had difficulties in understanding the instructions. After the preparation, 
each group in turn performed the roleplay in front of the class. R and ET assessed 
Ss’ performances. 
The pre-test lasted for about 90 minutes. It finished at 1.45 p.m. After the 
pre-test finished, R and ET crosschecked and compared the test results to each other. 
At 2.15 p.m., R left the school. 
 
 
 
3. Time  : Wednesday, January 16, 2013 at 8.15 – 10.20 a.m. 
Place  : SMA Negeri 2 Playen (classroom “XI IPS 2”) 
Activity  : Meeting 1, Cycle I (Observation) 
Researcher  R 
English Teacher  ET 
Students  Ss 
 
At 8.15, R arrived at SMA Negeri 2 Playen to conduct the first meeting of 
cycle I. R waited in the waiting room. At 8.30, R and ET entered classroom “XI IPS 
2”. 
R and ET then exchanged their roles (R acted as the teacher and ET acted as 
the observer). ET sat at the back of the classroom and started the observation. R 
greeted Ss in English and asked one of them to lead the prayer. Then, R asked, “Do 
you still remember our pre-test a few days ago?” Ss were still busy talking to each 
other so R asked another question, “What did you do in the pre-test?” Some Ss 
answered, “Expressing love sama sad, Sir!”  “Good! Do you still remember how to 
express love?” said R. Ss just kept silent. R repeated his question, “How do we 
express our love?” One S answered, “I love you, Sir!” The other Ss laughed. R said, 
“Yes, that’s right! Why are you laughing? Hehe. Today we’re going to learn further 
about expressing love.” 
Then, R showed Ss some pictures and asked some questions, “What is this 
picture about?” Ss: “Candi Prambanan, mas!” R: “Yes, that’s right, Prambanan 
temple! What about these pictures? (R showed the other pictures one by one)” Some 
Ss answered, “Roro Jonggrang, sir!” R said, “Good! Do you know the legend of 
Roro Jonggrang? What is that legend about?” R and Ss discussed about that legend. 
R then gave some handouts to Ss and asked one S to read a text entitled 
“The Legend of Roro Jonggrang” aloud. Teacher wrote the words mispronounced by 
S on the whiteboard and asked Ss to pronounce them word by word. R corrected the 
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words mispronounced by Ss and asked them to repeat the correct pronunciation. 
Then Ss discuss some comprehension questions about the text. 
Ss and R discussed about the expressions of love and the responses 
found in the text. After that Ss did an exercise about expressing love and 
responding to the expressions of love and then practiced using those 
expressions in pairs. Ss and R discussed about Simple Present Tense with 
verbs used in expressing love. 
R then asked Ss to make groups consisting of five students. When 
giving instructions, R often had to translate his statements into Bahasa Indonesia 
because Ss did not understand. In this stage, Ss did Readers Theatre activities. 
Firstly, Ss reread the text “The Legend of Roro Jonggrang”, and discussed it in their 
groups. After knowing well the content of the text, then each group transformed the 
story into play-scripts. During the script-making process, R walked around 
controlling and checking Ss’ works. When Ss were making their scripts, suddenly 
the rain fell. It made the class condition get noisier. Some Ss did not participate in 
the discussion and just took advantage of their friends, so R encouraged them to join 
the discussion. 
Twenty five minutes later, R asked every group to perform their scripts in 
front of the class in turns. Most of Ss said that they were not ready. R gave Ss some 
more minutes to finish their works. Finally, Ss acted out their scripts in front of the 
class. Ss’ performances were bothered by the rain so that they often had to speak 
louder. After all groups performed their scripts, R chose one group which made the 
best performance and gave them a pack of pens as the reward. They looked quite 
happy to receive the reward. 
At the end, R reviewed the materials: “So, what have we learned today?” 
Most of Ss said, “Expressing love sama Simple Present, Sir!” R: “Great! Do you 
have any questions?” Ss: “No, Sir!” R: “Are you sure? Okay, if you have no 
question, that’s all for today. Thank you very much for joining my class.” 
After R closed the lesson, he and ET left the classroom. Then, R and ET had 
a discussion about the observation data that had been obtained. At 10.20, R left the 
school. 
 
 
 
4. Time  : Thursday, January 17, 2013 at 12.00 – 14.30 
Place  : SMA Negeri 2 Playen (classroom “XI IPS 2”, waiting room) 
Activity  : Meeting 2, Cycle I (Observation & Interviews) 
Researcher  R 
English Teacher  ET 
Students  Ss 
 
R arrived at SMA Negeri 2 Playen at about 12.00 to conduct the second 
meeting of cycle I. R waited in the waiting room. At 12.15, R and ET entered 
classroom “XI IPS 2”. 
R and ET then exchanged their roles (R acted as the teacher and ET acted as 
the observer). ET sat at the back of the classroom and started the observation. R 
greeted Ss in English and asked one of them to lead the prayer. Then, R asked, “Do 
you remember our previous materials?” Ss responded using Bahasa, “Nggak dhong, 
Sir!” One S asked, “Previous artine apa, Sir?”  R answered, “Previous is 
sebelumnya? So what were our previous materials? What did we learn yesterday?” 
Most Ss just kept silent, and one S answered, “Love and Simple Present, Sir!” R 
reviewed the previous materials. After that, R wrote down the lesson objectives on 
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the white board. “Today we’re going to learn about expressing sadness. How do we 
express our sadness?” said R. No S answered. Some Ss just talked with their friends. 
R showed Ss some pictures and asked some questions, “Do you know what 
this picture is about?” S1: “Buto Ijo, mas!” S2: “Monster!” S3: “Timun Mas, Sir!” R 
said, “That’s right! It’s about The Legend of Timun Mas.” Then R showed the other 
pictures one by one and discussed them with Ss. 
After discussing about the pictures, R gave some handouts to Ss and asked 
two Ss to read a text entitled “Timun Mas” aloud in turns. Teacher wrote the words 
mispronounced by them on the whiteboard and asked all Ss to pronounce those 
words. R gave feedback on Ss’ pronunciation and corrected them when they 
mispronounced the words. Then Ss answered some comprehension questions about 
the text and discussed them with R. 
Then, Ss and R discussed about the expressions of sadness and the 
responses found in the text. After that Ss did an exercise about expressing 
sadness and responding to the expressions of sadness and then practiced using 
those expressions in pairs. Ss and R discussed about Simple Present Tense 
with “to be” used in expressing sadness. 
As the production activities, R implemented Readers Theatre. R asked 
Ss to make groups consisting of four students. Like the previous meeting, when 
giving instructions, R still often had to translate his statements into Bahasa Indonesia 
because Ss did not understand. In the Readers Theatre activities, firstly Ss reread the 
text “Timun Mas”, and discussed it in their groups. After knowing well the content 
of the text, then each group transformed the story into play-scripts. During the script-
making process, R walked around controlling and checking Ss’ works. As in the first 
meeting, some Ss still did not participate in the discussion, so R encouraged them to 
join the discussion. 
Finally, R asked every group to perform their scripts in front of the class in 
turns. Most of Ss said that they were not ready. R gave Ss some more minutes to 
finish their works. After Ss got ready, they acted out their scripts in front of the class 
voluntarily. At 1.45 p.m., the bell rang and two groups had not performed in front of 
the class, so R asked them to give their performance in the next meeting (the next 
meeting would be with ET). R then chose one group which made the best 
performance and gave them a pack of pens as the reward. 
 R asked, “So, what have we learned today?” Most Ss said, “Expressing 
sadness, Sir!” R: “Good! Do you have any questions about expressing sadness?” Ss: 
“Nggak, Sir!” R: “Keburu pengen pulang ya? Hehe. Okay, let’s end this meeting by 
praying!” After R closed the lesson, ET left the classroom. 
R then interviewed some Ss about the the teaching and learning process. 
After interviewing Ss, R went to teachers’ room in order to interview ET. At 14.30, 
R left the school. 
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5. Time  : Wednesday, January 30, 2013 at 8.10 – 10.30 a.m. 
Place  : SMA Negeri 2 Playen (classroom “XI IPS 2”) 
Activity  : Meeting 1, Cycle II (Observation) 
Researcher  R 
English Teacher  ET 
Students  Ss 
 
At about 8.10, R arrived at SMA Negeri 2 Playen to conduct the first 
meeting of cycle II. R waited in the waiting room. At 8.30, R and ET entered 
classroom “XI IPS 2”. 
R and ET then exchanged their roles (R acted as the teacher and ET acted as 
the observer). ET sat at the back of the classroom and started the observation. R 
greeted Ss in English and asked one of them to lead the prayer. R asked, “Who is 
absent today?” Some Ss answered, “Nggak ada, sir.” Then, R asked, “Do you 
remember our previous material? What did we discuss in our last meeting?” Some Ss 
answered, “About ‘sadness’, sir!” “Great! How do we express our sadness?” R 
reviewed the previous material, and then stated the lesson objective, “Today we’re 
going to learn about expressing embarrassment. Embarrassment?” Ss looked 
confused and then said, “Artine apa sir? R answered, “Embarrassment means… Do 
you know the word ‘embarrassed’ (writing on the whiteboard)? Ashamed? Shy?” 
One S answered “Oh, ‘malu’, sir!” R said, “Yeah, that’s right! Very good!” 
R showed some pictures and asked, “What’s this picture about?” Ss didn’t 
answer. Then R pointed at one S and said, “Tell me about this picture.” S said, “This 
picture about the legend of Banyuwangi.” R praised and corrected her “Good! This 
picture is about the legend of Banyuwangi. Do you know the legend of 
Banyuwangi?” Many Ss didn’t know about that legend. Then R showed another 
picture telling about the sequence of the legend of Banyuwangi and asked Ss to 
guess and tell the story of Banyuwangi legend. 
Then, R asked some Ss to read a text entitled “The Legend of Banyuwangi” 
aloud. R wrote the words mispronounced by Ss on the whiteboard and gave the 
correct pronunciation. As the pronunciation quiz, R asked Ss to pronounce those 
words one by one. Ss who pronounced the words incorrectly had to read the text 
entitled “The Legend of Banyuwangi” aloud as the punishment. Finally, Ss discuss 
some comprehension questions about the text. 
In the “study” stage, Ss and R discussed about the expressions of 
embarrassment and the responses found in the text. After that Ss did an exercise 
about expressing embarrassment and responding to the expressions of 
embarrassment and then practiced using those expressions in pairs. Ss and R then 
discussed about Simple Past Tense with “to be” used in narrating a story. 
In the “activate” stage, Ss did Readers Theatre activities. R asked Ss to make 
groups consisting of four students based on their seat arrangement. In giving 
instructions, R mostly used English and gestures, although in some cases R still used 
some Indonesian words for some abstract words that couldn’t be explained using 
simple English and gestures. Most Ss were involved in the discussion process 
because R told them that there would be a reward for the best group chosen by R. 
Twenty five minutes later, R asked every group to perform their scripts in 
front of the class in turns. Unlike the previous meetings, each group voluntarily 
performed their scripts in front of the class without being forced by R. After all 
groups performed their scripts, R chose one group which made the best performance 
and gave them a pack of books as the reward. When the group received the reward, 
they looked happy. 
R closed the lesson by reviewing and having reflection on the materials, 
“Okay! So what have we learned today?” Most of Ss said, “Embarrassment and 
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Simple Past, Sir!” R said, “Very good! Any questions?” Ss: “No, Sir!” R: “Really? 
Okay, I think that’s all for today. Thank you very much and have a nice day.” 
After the lesson ended, R and ET left the classroom. Then, R and ET 
discussed about the observation data and the teaching learning process. At 10.30, R 
left the school. 
 
 
 
6. Time  : Thursday, January 31, 2013 at 11.45 – 14.30 
Place  : SMA Negeri 2 Playen (classroom “XI IPS 2”) 
Activity  : Meeting 2, Cycle II (Observation & Interviews) 
Researcher  R 
English Teacher  ET 
Students  Ss 
 
At 11.45 a.m., R arrived at SMA Negeri 2 Playen to conduct the second 
meeting of cycle II. R waited in the waiting room. At 12.15, R and ET entered 
classroom “XI IPS 2”. 
R greeted Ss in English and asked one of them to lead the prayer. Then, R 
asked, “What was our previous material? What did we learn yesterday?” Some Ss 
answered, “About ‘embarrassing’, Sir!” “’Embarrasing’? Hehe. Did you mean 
‘expressing embarrassment’? That’s right. How do we express embarrassment?” said 
R. One S answered, “I was so embarrassed!” R said, “Great! Do you have any 
questions?  R reviewed the previous material, and then stated the lesson objective, 
“Today we’re going to learn about expressing anger (writing down on the 
whiteboard). How do we express anger?” Ss asked “what anger meaning, sir?” R 
answered, “Good question! What is the meaning of anger? Anger is from the word 
‘angry’. You know angry bird, right?” Most Ss laughed and answered, “Yes!” R 
asked, “So angry means…?” Ss said, “Marah..” Then R and Ss talked about Ss’ 
experiences in expressing anger. 
In the “engage” stage, R showed Ss some pictures and asked some 
questions, “What are these pictures about?” Some Ss answered “Malin Kundang 
kayake!” R said, “Yeah, that’s right! What do you know about the legend of Malin 
Kundang?” Then R showed all the pictures one by one and discussed them with Ss. 
After discussing about the pictures, R gave some handouts to Ss and asked some Ss 
to read a text entitled “Malin Kundang” aloud in turns. 
Teacher wrote the words mispronounced by them on the whiteboard and 
asked all Ss to pronounce those words. R gave feedback on Ss’ pronunciation and 
corrected them when they mispronounced the words. Then R asked Ss to do the 
pronunciation quiz. R asked Ss one by one to pronounce those words. Ss who 
pronounced the words incorrectly had to read the text entitled “Malin Kundang” 
aloud as the punishment. Finally, Ss discussed some comprehension questions about 
the text. Then Ss answered some comprehension questions about the text and 
discussed them with R. 
Then, Ss and R discussed about the expressions of anger and the responses 
found in the text. Ss did an exercise about expressing anger and responding to the 
expressions of anger and then practiced using those expressions in pairs. After that 
Ss and R discussed about Simple Past Tense with Verb 2 used in in narrating a story. 
Ss also did an exercise about Simple Past Tense with Verb 2. 
In the “activate” stage, R implemented Readers Theatre. R asked Ss to make 
groups consisting of three students according to their student numbers. Like the first 
meeting of cycle II, when giving instructions, R mostly used English and gestures 
instead of using Bahasa Indonesia. In the script-making process, R walked around 
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controlling and encouraging Ss to use English in the discussion. Most Ss were 
actively involved in the discussion process. 
Then, R asked Ss to perform their scripts in front of the class in turns. Most 
of Ss said that they were not ready so R gave Ss some more minutes to finish their 
works. After Ss got ready, they acted out their scripts in front of the class 
voluntarily. After all groups performed their scripts, R chose one group which made 
the best performance and gave them a pack of books as the reward. 
When the bell rang, R reviewed the lesson and asked, “Do you have any 
questions about our topic today?” Ss: “No, sir!” R then closed the lesson and asked 
the chief of the class to lead the prayer. After that, ET left the classroom while R 
stayed in the classroom to interview some Ss about the the teaching and learning 
process. After interviewing Ss, R went to teachers’ room in order to interview ET 
and discuss about the teaching learning process R had done. At about 14.30, R left 
the school. 
 
 
 
7. Time  : Wednesday, February 6, 2013 at 8.10 – 10.45 a.m. 
Place  : SMA Negeri 2 Playen (classroom “XI IPS 2”) 
Activity  : Post-test 
Researcher  R 
English Teacher  ET 
Students  Ss 
 
At about 8.10 a.m., R arrived at SMA Negeri 2 Playen to conduct the post-
test. R then waited in the waiting room. At 8.30, R and ET entered the classroom. 
R and ET then exchanged their roles (R acted as the teacher and ET acted as 
the observer). R greeted Ss and told them that R was going to administer a test. R 
started the pre-test by giving the instructions in English. Sometimes, some Ss looked 
confused so R used gestures and translated some words in Bahasa Indonesia (code-
mixing). Like the pre-test, R divided Ss into some groups. R gave Ss 20 minutes to 
discuss, cast roles, and prepare for the performance test. The performace test was in 
the form of roleplay without any hand-held scripts. R moved around to see if Ss had 
difficulties in understanding the instructions. After the preparation, each group in 
turn performed the roleplay in front of the class. R and ET assessed Ss’ 
performances. 
The post-test lasted for about 90 minutes. It finished at 10 o’clock. After the 
post-test finished, R and ET left the classroom. In the teachers’ room, R and ET 
crosschecked and compared the test results to each other. R and ET also discussed 
about the research process and results. At 10.45 a.m., R left the school. 
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INTERVIEW TRANSCRIPTS 
 
 
RECONNAISSANCE (AFTER THE OBSERVATION): 
 
1. Time : Wednesday, January 9, 2013 at 10.00 – 10.15 a.m. 
Place : SMA N 2 Playen (Classroom “XI IPS 2”) 
Interviewer: Researcher  R 
Interviewee: Students  (S1, S2, S3) 
S1: Dian Sutrisno 
S2: Firda Razaq 
S3: Ema Aprillia 
R: Menurut kalian pelajaran Bahasa Inggris dengan ibunya tu gimana sih? 
S3: Terlalu fokus, Mas. 
S1: Iya, terlalu fokus gitu lho. Terlalu tegang. 
R: Oh memangnya pengajaran yang dilakukan ibunya biasanya kayak apa? 
S3: Ya ke pemahaman gitu lho. 
R: Baca? 
S3:Pemahamannya itu ya tanpa ada selingan gitu lho. 
S2: Teori. 
S1: Biasanya tu tanpa ada selingannya gitu lho Mas. 
S3: Pokoknya nggak ada bercanda gitu lho, jadi terkesan itu pelajaran Bahasa Inggris tu terlalu 
sepaneng gitu lho. 
R: Emm, biasanya kalau pas diajar Bahasa Inggris itu ada latihan speaking nggak ya? 
S1: Ada, dialog. 
S3: Speaking agak kurang itu, emm berlatih dialog sama baca. 
S2: Pengulangan gitu. Pengambilan nilai. 
R: Oh iya. Kalau menurut kalian, belajar yang menyenangkan itu kayak apa? 
S2: Yang nggak terlalu tegang, Mas. 
S3: Biasanya itu terlalu tegang to, jadi kalau mau menerima pelajaran itu malah susah. 
S2: Yang penting nggak kayak biasanya Mas karena yang biasanya itu… 
S1: Yang biasanya itu kalau maju itu udah, udah nervous. 
S3: Kalau maju itu penting maju, terus ya pokoknya harus benar lah yang biasanya itu. 
S2: Nggak boleh ada bercandanya, kalau tertawa itu dimarahin. 
R: Oh gitu. Oke deh. Makasih ya. 
S4, S5, S6: Oke Mas. 
 
 
 
2. Time : Wednesday, January 9, 2013 at 10.15 – 10.30 a.m. 
Place : SMA N 2 Playen (waiting room) 
Interviewer: Researcher  R 
Interviewee: English Teacher  ET 
R: Bu, saya mau tanya-tanya sebentar boleh ya? 
ET: Oh njih, Mas. Gimana jadinya? Besok langsung pre-test ya? 
R: Iya, Bu. Emm, langsung saja ya, Bu. Kalau menurut Ibu, kemampuan Bahasa Inggris kelas XI 
IPS 2 seperti apa? 
ET: Kalau kemampuan mereka masing-masing beda-beda, Mas. Ada beberapa anak yang pasif, ada 
juga yang lumayan. Terus ada juga yang sukanya rame, kayak tadi. Sebenenrnya sih lumayan pinter 
dia itu anaknya, Cuma ya suk nyepelekke gitu lah, Mas. 
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R: Oh gitu ya, Bu. Emm, kalau dari keempat skill, kayak listening, reading, dan lain-lain, mereka 
yang paling lemah apa ya? 
ET: Terutama ya listening, karena mereka biasanya kesulitan kalau disuruh mendengarkan 
percakapan-percakapan Bahasa Inggris. Lalu speaking juga iya, soalnya anak-anaknya kebanyakan 
malu kalau disuruh ngomong. 
R: Kalau gitu semisal saya mengadakan penelitian untuk mengembangkan pengajaran serta 
kemampuan speaking mereka gimana, Bu? 
ET: Enggih. Nggak apa-apa, Mas. Biar mereka berani ngomong pakai Bahasa Inggris. 
R: Kalau yang membuat kemampuan speaking mereka kurang kira-kira apa ya, Bu?  
ET: Ya itu tadi, Mas, malu, terus kurang pede kalau disuruh ngomong.  
R: Kalau masalah yang sering muncul ketika mengajar speaking? 
ET: Emm, ini, mereka masih terbatas di kosakatanya, jadi kesulitan kalau pas praktik speaking. 
R: Terus strategi yang biasa Ibu gunakan untuk menangani masalah tersebut apa ya, Bu? 
ET: Biasanya sih saya suruh berkelompok dulu, supaya mereka bisa berdiskusi, habis itu baru saya 
suruh praktik. 
R: Ibu ada saran mungkin untuk penelitian saya nanti? 
ET: Ya kegiatannya dibuat se-enjoy mungkin dan materinya disesuaikan aja dengan usia mereka. 
R: Oh iya, Bu. Kalau gitu mungkin itu saja dulu. Terima kasih nggih, Bu. 
ET: Njih, sama-sama, Mas. 
 
 
 
 
AFTER THE ACTION OF CYCLE 1: 
 
3. Thursday, January 17, 2013 at 13.50 – 14.15 
Tempat: Ruang Kelas XI IPS 2, SMA Negeri 2 Playen 
Interviewer: Researcher  R 
Interviewee: Students (S1, S2, S3) 
S1: Anisa Aulia 
S2: Fitria Febriani 
S3: Clara Endah Harginawati 
R: Ok. Langsung saja ya? 
S1, S2, S3: Ya!  
R: Menurut kalian, pelajaran Bahasa Inggris yang kemarin sama yang tadi ini gimana? 
S3: Fun! 
R: Mbosenin, atau.. 
S2: Very very funny! 
R: Very funny? Maksudnya lucu atau menyenangkan? 
S2: Menyenangkan. 
R: Oh, fun? 
S2: Iya. 
R: Kalau.. 
S1: Saya? 
R: Iya. 
S1: Kalau menurut saya itu, ya, itu menjadi salah satu kegiatan yang menyenangkan, tapi waktu 
awalnya itu agak membosankan. 
R: Yang mana? Yang bagian? 
S1: Yang tadi, yang baru pembagian itu kan terlalu banyak ribetnya. 
R: Oh iya. Terus menurut Anisa, gimana solusinya untuk pembagian? Mending besuk digimanain 
biar ngggak ribet? 
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S1: Solusi ya? Kalau menurut saya sendiri ya, biar nggak terlalu buang-buang waktu itu, kita buat 
kelompok yang sudah ada. Kelompok yang sudah ada, kelompok yang, emm kelompok pasti. Jadi 
nggak setiap saat membuat kelompok baru. 
R: Oh ya. Sudah ada ya itu kelompoknya? 
S2: Sudah. Kelompok belajar. 
R: Oh ya. Kelompok belajar ya? 
S1, S2, S3: Iya. 
R: Terus, kalau menurut Fitria, gimana? 
S2: Sebenarnya mengasyikkan, menambah vocab kita, itu juga membuat kita aktif dalam proses 
belajar, tapi emm, tapi nggak semuanya itu bisa terpaku dengan tugas yang diberikkan Kakak. 
R: Tidak semuanya? 
S2: Iya. Tidak semuanya tapi sebagian. Mungkin karena ini sudah jam terakhir, jadi agak 
mempengaruhi. 
R: Oh iya. Ada saran mungkin untuk pertemuan yang selanjutnya? 
S2: Mungkin seperti itu, karena itu juga mempengaruhi setiap individu untuk aktif dalam 
mengerjakan tugas ataupun praktiknya. 
R: Oh iya. Kalau menurut Clara gimana tadi pengajarannya? 
S3: Menurut saya sih menyenangkan, tapi ada yang tadi mungkin belajar, ada juga yang tidak. 
Soalnya tidak semua orang itu mau menyatu dengan yang orang lain. Ada yang mau bekerja, ada 
juga yang tidak. Ada yang cuek ada juga yang tidak. Menurut saya itu kalau waktu pembagian 
kelompok itu, emm bukan dilihat dari, apa ya, dari kemampuan orang itu, tapi dicampur. Tidak, 
misalnya kelompok abadi atau kelompok yang sudah dibentuk, biar tidak bosen. Dan sebaiknya pas 
guru masuk itu kelompoknya sudah dibentuk, jadi nggak buang-buang waktu. 
R: Oh iya. Terus tadi materi yang disampaikan itu jelas atau tidak menurut kalian? 
S1, S2, S3: Jelas. 
R: Yakin? 
S1: Emm, itu nganu Mas, kalau jelas atau nggaknya itu tergantung individu. Kan setiap individu 
punya kemampuan yang beda. 
R: Nah, kalau menurut kalian? Jadi individunya kalian. 
S1: Kalau menurut saya udah baik. 
S3: Kalau saya jelas. Kan tadi mungkin kata-kata yang sering muncul kita menyebutkannya salah, 
tapi setelah dijelaskan tadi, jelas. 
R: Oh iya. Jadi di bagian pronunciation tadi? 
S2: Iya. 
S3: Dan biasanya kan kita kalau menyebutkan kata-kata yang kurang kita mengerti bagaimana 
mengucapkannya itu lebih pelan daripada yang lainnya. Mungkin dibatin lah. 
R: Kalau instruksi?  Instruksi yang saya berikan tadi jelas atau nggak? Mungkin ketika menyuruh 
berkelompok atau … 
S2, S3: Jelas. 
S1: Jelas tapi kurang tegas. 
R: Kurang tegas? 
S1: Kurang tegas sedikit. 
R: Oh iya. Emm. Tadi kan ada praktik, yang terakhir itu tadi, baca di depan itu, namanya kan 
Readers Theatre. Kalau menurut adik-adik, praktik tadi itu menyenangkan atau nggak? 
S1, S3: Menyenangkan. 
R: Yakin? Yang ini nggak setuju kayaknya. 
S2: Ya sebenernya menyenangkan, tapi karena suasananya itu yang tidak mendukung, tidak 
kondusif, jadinya … 
R: Ada solusi mungkin? Untuk .. 
S2: Ya kalau yang kemarin kan dikarenakan karena hujan kan, jadi nggak terdengar secara jelas. Nah 
kalau yang tadi tu mungkin karena ini sudah jam terakhir, jadi ya mungkin agak mempengaruhi 
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S3: Selain itu to Mas, kondisinya itu tadi kan kadang-kadang juga masih pada mempersiapkan diri 
masing-masing, jadi ya meskipun mereka mendengarkan itu tapi ya kurang maksimal. 
R: Oh iya. Kalau yang paling kalian sukai dari pelajaran tadi itu yang bagian apa? 
S1, S3: Pentas. 
R: Pentas? 
S1, S3: Iya pentas. 
S2: Membuat itu, membuat dialog. 
R: Membuat dialog? 
S3: Membuat dialog itu paling nggak enak itu. Saya kerja sendiri soalnya. 
R: Oke. Terus kira-kira ada yang perlu ditambahkan, maksud saya kegiatannya, atau ada yang perlu 
dikurangi nggak? 
S1: Iya ada. Ada yang perlu ditambahkan. Mungkin variasi pemberian soal atau materi. Mungkin 
instruksinya itu lebih bervariasi aja. Soalnya anak SMA sekarang itu berpikirnya itu masih kayak 
anak-anak, jadi asiknya itu dengan bermain. 
R: Nah, kalau itu tadi menurut kalian sudah sesuai belum dengan kalian, dengan tingkat SMA? 
S1: Ya kalau itu relatif ya Mas, kalau sudah sesuai belum. Kan tiap orang itu punya kelebihan dan 
kekurangan, ya to Mas? Kalau orang itu menikmati suatu hal itu kan beda-beda. Kalau itu tadi kan 
memicu ke-pede-an kita , terus daya conversation kita. Kalau yang kurang jadinya merasa terganggu 
sedikit. 
R: Ada saran mungkin untuk kegiatannya? Mungkin mau ditambah game apa gitu? Mungkin ada 
yang “ah aku pengin kegiatan ini ah” kayak gitu? 
S3: Mungkin bisa dengan itu Mas, untuk menambah vocabulary, emm itu lho, kan ada suatu bacaan, 
terus bacaan itu dikasih bacaan yang memiliki makna-makna sulit. Setelah itu dikasih tahu to, 
dikasih tau artinya apa. Terus nanti kalau ditanya, udah yakin udah tahu semua, nggak ada yang 
tanya, nanti disuruh hafalin, diberi waktu, terus nanti ditanya. 
S1: Itu buat tes vocab. 
S3: Iya, itu buat ngasah keseriusan atau enggak. 
R: Jadi tes vocab ya? 
S1, S3: Iya. 
R: Kalau adik yang ini kayaknya diem aja dari tadi? hehe. 
S2: Kalau menurut saya tadi itu kegiatannya bagus Mas, bisa buat melatih mental kita. Kalau 
kekurangannya tu pas pentas waktunya terbatas dan nggak ada alat peraganya Mas. 
R: Oh, oke. Mungkin itu saja dik. Makasih ya. 
S1, S2, S3: Iya. 
 
 
 
4. Thursday, January 17, 2013 at 13.50 – 14.15 
Tempat: Ruang Kelas XI IPS 2, SMA Negeri 2 Playen 
Interviewer: Researcher  R 
Interviewee: Students (S4, S5, S6) 
S4: Bagus Yudha Pratama 
S5: Eka Anggriawan 
S6: Dewangga Krisna Putra 
R: Menurut kalian pelajaran Bahasa Inggris hari ini tu gimana, yang tadi itu? 
S6: Menurut saya ya berbeda dari yang seelum-sebelumnya. 
S5: Asik. 
R: Emang kalau yang sebelumnya gimana? 
S6: Terlalu serius, Mas. 
S4: Iya, terlalu serius. Kalau yang ini tadi kan ada selingannya Mas. 
S5: Asik gitu lho Mas. 
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S6: Kalau yang ini tadi kan ada selingannya buat bercanda gitu lho, jadi terkesan itu pelajaran 
Bahasa Inggris tadi tu tidak begitu sepaneng gitu lho, jadi ada senengnya tadi 
R: Dari hati nggak ini tadi? Hehe. 
S4, S6: Iya. 
S5: Jelas to yo. 
R: Oh iya. Tadi materi yang saya sampaikan itu jelas nggak menurut kalian? 
S4, S5, S6: Jelas. 
R: Ada yang nggak jelas mungkin? Bagian mana gitu? 
S6: Ya tadi, jelas. 
S5: Lebih mudah diterima gitu lho Mas, jadi... 
S4: Karena menyenangkan itu lho, lebih mudah ditangkep. 
S6: Biasanya itu terlalu tegang to, jadi kalau mau menerima pelajaran itu malah susah. 
R: Kalau instruksi saya tadi? Ketika nyuruh berkelompok atau nyuruh gimana gitu jelas nggak? 
S4, S5: Jelas. 
S6: Bisa langsung diterima. 
R: Terus perasaannya gimana ketika tadi praktik ngomong di depan? Tadi udah praktik belum?  
S4, S5, S6: Sudah. 
R: Sudah semuanya? 
S4, S5, S6: Iya. 
R: Terus gimana tadi perasaannya? Seneng atau mungkin bosen atau gimana? 
S5: Seneng lah, Mas. 
S4: Enak lah, nggak terlalu tegang. 
S6: Kalau ini tadi kan nggak begitu gugup, nggak begitu tegang. Jadi nggak terasa gitu lho. 
R: Emm, suka tidak dengan praktik tadi ketika maju di depan, ngomong gitu, suka nggak? 
S4, S5, S6: Suka. 
R: Yakin? 
S4, S5, S6: Yakin. 
R: Ada bagian yang nggak suka nggak? Kira-kira yang mana? Jadi biar nanti bisa dibenerin. 
S6: Ya kalau praktik maju itu kalau yang disuruh maju itu yang sebelumnya itu ya terkesan lebih 
nerima yang ini. Yang harus maju itu kan harus ada, opo yo, rasanya itu ya semangat atau rasa 
senang karena tidak terbebani lah. 
R: Ya. Jadi solusinya harus secara acak gitu majunya? Atau.. 
S6: Ya harus, secara, kalau yang maju itu yang sudah siap lah. 
S4: Kalau kita tadi kan masih setengah jadi… 
S6: Masih belum jadi tadi, jadi ya tadi sempet ngawur sedikit tadi tapi ya nggak apa-apa. 
S5: Bagus kok tadi. 
R: Terus yang paling kalian suka pas pelajaran tadi itu yang bagian mana? Yang paling disukai. 
S4, S6: Yang waktu drama. 
R: Kalau yang ini, yang tengah? 
S5: Nganu Mas, di kayak, pengucapan lafal itu tadi. Kemarin salah-salah terus sekarang bisa 
mengerti cara bacanya. 
R: Terus kira-kira ada yang perlu dikurangi, dihilangkan, atau ditambah mungkin? Atau mugkin 
dikasih kegiatan apa gitu? 
S6: Yang perlu dikurangi itu atau dihilangkan itu ya, pelajarannya itu harus, cenderung harus fokus 
atau ya fokus, fokus, tapi ya jangan terlalu sepaneng lah. 
R: Jadi yang menegangkan dihilangkan? 
S6: Yang menegangkan harus dihilangkan. 
R: Terus kalau yang ditambahi mungkin? Dikasih game apa atau kegiatan apa gitu? Ada usul? 
S4: Ga cuma speaking aja Mas. 
R: Jadi ditambah selain speaking? 
S6: Ya mungkin dikasih game, atau kuis, atau apa gitu? 
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R: Oh kuis. Oke. Makasih ya kalau gitu. 
S4, S5, S6: Oke-oke Mas. 
 
 
 
5. Thursday, January 17, 2013 at 14.15 – 14.30 
Tempat: Ruang Guru, SMA Negeri 2 Playen 
Interviewer: Researcher  R 
Interviewee: English Teacher  ET 
R: Bu, boleh minta waktunya untuk interview sebentar? 
ET: Oh ya, duduk sini Mas. Gimana td interview dengan muridnya? 
R: Sudah beres, Bu. Emm, kalau menurut Ibu sendiri, tadi pengajaran Bahasa Inggris yang saya 
lakukan bagaimana? 
ET: Sudah bagus Mas. Kegiatannya lumayan menarik untuk murid, bisa encourage mereka buat 
ngomong. Terus tadi juga ada pronunciation sama grammar juga. Cuma tadi kayaknya di handout-
nya ada yang salah ketik ya? 
R: Yang mana ya Bu? 
ET: Yang bagian grammar kalau nggak salah. Tapi cuma salah ketik kok Mas, di judul, harusnya 
present, ngetiknya past. 
R: Oh iya, Bu. Hehe. Wah maaf ya, Bu. 
ET: Nggak apa-apa kok Mas. Toh anaknya juga pasti nggak terlalu merhatiin. 
R: Lalu strategi Readers Theatre yang saya terapkan tadi efektif tidak ya kalau menurut Ibu? 
ET: Ya efektif Mas. Biasanya mereka kan malu kalau disuruh speaking di depan kelas, tapi kalau 
pakai theatre sepertinya mereka lebih percaya diri, apalagi dibantu dengan script yang sudah mereka 
buat sebelumnya. Cuma sayangnya tadi kan waktunya nggak cukup Mas, jadi mungkin activities-nya 
perlu lebih dipadatkan, jadi biar sesuai sama waktunya. 
R: Emm, menurut Ibu, ada tidak kemajuan dalam kemampuan speaking siswa melalui strategi 
Readers Theatre tadi? 
ET: Emm, gimana ya Mas, kita kan belum bisa ngukur ada kemajuan atau tidaknya, kecuali nanti 
mungkin kalau sudah diadakan post-test, baru bisa tahu kemajuannya. 
R: Oh iya, Bu. Lalu kira-kira apa saja ya yang perlu dibenahi untuk pertemuan yang selanjutnya? 
ET: Activities-nya dibuat lebih bervariasi aja Mas. Sama expressions-nya mungkin bisa lebih 
ditonjolkan. 
R: Oh iya, Bu. Mungkin itu saja. Kalau gitu terima kasih ya, Bu. 
ET: Oh njih, Mas. 
 
 
 
 
AFTER THE ACTION OF CYCLE 2: 
 
6. Thursday, January 31, 2013 at 13.45 – 14.15 
Tempat: Ruang Kelas XI IPS 2, SMA Negeri 2 Playen 
Interviewer: Researcher  R 
Interviewee: Students (S1, S2, S3) 
S1: Ginanjar Prandi P. 
S2: Robertus Erik D. 
S3: Hasim Firmansyah 
R: Menurut kalian, pelajaran hari ini gimana? Yang tadi. Membosankan atau … 
S1: Ya menurut saya itu menyenangkan. Tidak seperti biasanya gitu lho. 
R: Tidak seperti biasanya? 
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S1: Iya. 
S2: Kalau biasanya itu ngantuk. 
R: Kalau yang ini? 
S3: Menurut saya juga menyenangkan. Nggak seperti yang ngajar sebelumnya. 
R: Oh iya. Kalau yang ini? 
S2: Intinya bisa melatih itu lho, latihan berbicara di depan kelas. Bisa, muridnya bisa lancar bahasa 
Inggris. 
R: Oh ya. Kalau tadi materi yang disampaikan jelas atau nggak? 
S2: Jelas 
R: Jelas? 
S1,S3: Iya. 
R: Ada yang nggak jelas? Mungkin bagian… 
S1, S2: Jelas. 
R: Oke. Kalau instruksi yang diberikan? Instruksi yang saya berikan, nyuruh berkelompok, atau 
nyuruh ngapain gitu jelas nggak? 
S1, S2, S3: Jelas, Mas. Kandhani ngeyel lho. 
R: Ada yang nggak jelas? 
S1, S2, S3: Nggak ada. 
R: Oh ya. Terus perasaannya pas praktik di depan kelas gimana? Pas praktik Readers Theatre 
gimana? 
S1, S3: Asik. 
S2: Pengen terus-terus diajar. Sip, sip. 
R: Oh ya? Terus suka nggak dengan praktik Readers Theatre-nya? 
S2: I like it. 
S1: Suka. 
S3: Ya lumayan suka. 
R: Lumayan suka? Berarti ada yang nggak suka? Yang bagian mana? 
S3: Bagian ngerjainnya, Mas. 
R: Oh yang bikin dialognya ya? 
S2, S3: Iya. 
S2: Sulit sekali itu, Mas. 
R: Oh iya. Terus yang paling kalian sukai dari pelajarannya yang bagian mana? Yang paling disukai. 
S1: Nganu.Suasananya. 
R: Suasananya? Kayak gimana suasananya? 
S2: Riang gembira. 
S3: Kalau yang sebelumnya itu mencekam. 
S2: Bercanda nggak boleh. 
S1: Iya. 
R: Oh iya. Ada yang perlu diubah, ditambahkan, atau dihilangkan nggak kalau seumpama besok ada 
pelajaran kayak gini lagi? 
S2: Kira-kira opo yo? Mungkin yang ditambah perlu kosa-kosakatanya, Mas. 
R: Kalau yang ini? 
S3: Ya, ditambah yang guyonnya Mas. 
R: Kalau yang ini? 
S1: Nganu. Yang perlu ditambah itu ya nganunya. Anu, bercandanya itu lho, biar nggak sepaneng. 
Nggak terlalu tegang. 
R: Aktivitasnya nggak ada yang perlu dihilangkan? 
S1, S2, S3: Nggak. 
R: Semua bagus? 
S1, S2, S3: Bagus. 
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7. Thursday, January 31, 2013 at 13.45 – 14.15 
Tempat: Ruang Kelas XI IPS 2, SMA Negeri 2 Playen 
Interviewer: Researcher  R 
Interviewee: Students (S4, S5, S6) 
S4: Dedy Dwi S. 
S5: Elsa Dwi Astuti 
S6: Ino Athif Pradika 
R: Menurut kalian pelajaran tadi tu gimana, yang dengan saya itu? Membosankan atau menjemukan 
atau gimana? 
S6: Enak. Ya menyenangkan lah daripada yang lain. Kalau yang lain itu terlalu, apa ya, suasananya 
terlalu tegang ke materi gitu lho. 
R: Setuju? 
S4: Iya setuju. 
R: Kenapa? 
S4: Ya kalau biasanya terlalu tegang itu lho. 
S5: Asik gurunya. 
R: Oke. Tadi materi yang saya sampaikan jelas atau nggak? 
S4: Jelas. 
R: Jelas? 
S6: Jelas secara teori. 
R: Ada yang nggak jelas? 
S5, S6: Nggak. 
R: Nggak? Oke. Terus instruksi yang saya berikan dalam bahasa Inggris tadi, yang nyuruh 
berkelompok atau mungkin nyuruh ngerjain gitu jelas atau nggak? 
S4, S6: Jelas. 
S5: Jelas sekali. 
R: Oh ya, terus em, perasaannya saat praktik di depan tadi? Pas Readers Theatre tadi gimana? 
S4, S5, S6: Enak. Menyenangkan. 
S6: Udah biasa kok. Kan udah sering tampil. jadi ya nggak tegang. 
R: Kalau Elsa? 
S5: Kalau misalnya pas di depan itu ya deg-degan. tapi kalau udah habis tampil tu rasa bangga, 
seneng, udah bisa tampil. 
S4: Kalau di depan itu, itu lho Mas, bisa menghibur teman, itu bisa ketawa. 
R: Oh iya. Ada bagian yang nggak suka? 
S4: Nggak ada. 
R: Yakin? Oke. Em, yang paling kalian suka pas pelajaran tadi yang bagian mana? 
S4: Saat mau tampil itu. 
S5: He’em pas tampil. 
R: Bukan saat mau pulang? Hehe. 
S6: Iya ho’o. 
S5: Hehe. Itu juga. 
R: Hehe. Oke. Kira-kira ada yang perlu ditambah atau perlu dikurangi nggak? 
S5: Suaranya. Agak dikeraskan. 
S6: Sama. 
R: Sama? Oh ya. Selain suara? 
S4: Mungkin lebih komunikatif sama siswa. 
R: Nah itu kan kalau dari sayanya, kalau dari kegiatannya ada yang perlu… 
S6: Nggak.. 
R: Nggak ada? 
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S6: Iya. 
R: Yakin? Mungkin ada usul mau ditambah kegiatan apa gitu? Game apa gitu? 
S4, S5: Udah bagus kok, Mas. 
 
 
 
8. Tuesday, February 6, 2013 at 10.30 – 10.45 a.m. 
Tempat: Ruang Guru, SMA Negeri 2 Playen 
Interviewer: Researcher  R 
Interviewee: English Teacher  ET 
R: Interview sebentar ya, Bu. 
ET: Njih, Mas. Ini tadi jadinya udah pertemuan terakhir ya, Mas? 
R: Iya, Bu. Jadi kalau menurut Ibu kemampuan speaking siswa tadi gimana, Bu? 
ET: Emm, ya, sudah, sudah bagus. Mereka kelihatannya juga sudah nggak malu lagi kalau speaking 
di depan kelas. 
R: Lalu kalau teknik Readers Theatre yang saya implementasikan di kelas selama ini gimana, Bu? 
ET: Ya, sepertinya memang cocok Mas kalau untuk improve speaking. Siswa jadi tambah pede, jadi 
lebih aktif di kelas, terus juga lebih menikmati sepertinya. Cuma memang, ya guru harus benar-benar 
memanage waktunya ya. 
R: Iya Bu. Terus kalau melihat dari hasil pre-test dan post-test tadi, ada peningkatan nggak ya Bu 
dalam kemampuan speaking siswa? 
ET: Ya kalau dibandingkan dengan pas mas dateng itu kan sekarang udah tambah berani. Udah 
nggak malu kalau disuruh maju. Cuman mungkin ya karena anak itu beragam ya Mas, emm, jadi 
kalau temennya maju itu kadang-kadang ya ada yang memperhatikan, tapi kadang-kadang juga ada 
yang ramai sendiri. Tapi kalau secara keseluruhan sih sepertinya ya jauh sudah ada peningkatan. 
R: Emm, lalu menurut Ibu, kalau melihat keseluruhan proses pengajaran Bahasa Inggris yang selama 
ini saya lakukan, ada tidak saran atau kritik mungkin? 
ET: Emm, apa ya Mas? Sudah bagus kok Mas……… 
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TEACHING OBSERVATION SCORES 
RANGE: 0 – 3 
3=excellent, 2=average, 1=unsatisfactory, 0=not applicable 
No. Aspects Reconna
issance 
Cycle I Cycle II 
Meeting 
1 
Meeting 
2 
Meeting 
1 
Meeting 
2 
A Preparation 
1. The teacher was well-
prepared and well-
organized in class. 
2 2 2 3 3 
2. The teacher reviewed 
the previous material 
and looked ahead to 
new material. 
2 2 2 2 2 
3. The prepared 
goals/objectives were 
apparent. 
2 2 2 2 3 
B Presentation 
1. The class material was 
explained in an 
understandable way. 
3 2 2 3 3 
2. The teacher knew 
when the students 
were having trouble 
understanding. 
3 3 3 3 3 
3. The teacher answered 
questions carefully 
and satisfactorily. 
2 2 2 3 3 
4. Directions were clear 
and concise and 
students were able to 
carry them out. 
2 1 2 3 3 
C Teaching Methods/Techniques/Strategies 
1. The method(s) 
was(were) appropriate 
to the age and ability 
of the students. 
1 2 2 3 3 
2. The teacher moved 
around the class and 
made eye contact with 
the students. 
1 2 2 3 3 
3. Drills were used and 
presented effectively. 
1 2 2 3 3 
4. The lesson was 
smooth, sequenced, 
and logical. 
1 2 2 2 2 
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D Teacher/Students Interaction 
1. The teacher 
encouraged and 
assured full students 
participation in class. 
1 2 2 3 3 
2. The students were 
comfortable and 
relaxed, even during 
intense intellectual 
activities. 
1 2 2 3 3 
3. The teacher was aware 
of individual and 
group needs. 
0 2 2 3 3 
E Students’ Involvement and Motivation 
1. The students were 
attentive, fully 
motivated, and 
involved in the 
classroom teaching 
learning process. 
1 2 3 3 3 
2. The students felt free 
to ask questions, to 
disagree, or to express 
their own ideas. 
1 1 1 2 2 
TOTAL SCORES 24 26 32 44 45 
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STUDENTS’ SPEAKING SCORES 
IN PRE-TEST AND POST-TEST 
 
 
No. Name 
pre test 
researcher 
post test 
researcher 
pre test 
teacher 
post test 
teacher 
1 Dedy Dwi S. 66 70 71 79 
2 Dewangga Krisna P. 66 68 72 78 
3 Dinda Indah N. H. 64 69 70 77 
4 Dwi Wahyu Prastyo 64 69 70 77 
5 Dyah Gandhisa F. 63 70 71 78 
6 Edho Surya P. 62 69 70 76 
7 Eka Anggriawan 64 70 72 77 
8 Eky Budi Novia P. 62 69 70 76 
9 Elsa Dwi Astuti 67 72 77 81 
10 Ema Aprillia 63 68 73 77 
11 Erry Nita Rahayu 65 69 72 77 
12 Evi Setiawati 65 69 72 77 
13 Fariska Atha Dewa 64 67 71 74 
14 Fauzan Rizaldi K. 63 70 71 77 
15 Fikri Nurmansyah A. 61 66 71 74 
16 Firda Razaq 63 68 69 77 
17 Fitria Febriani 63 67 71 76 
18 Ginanjar Prandi P. 61 67 72 74 
19 Hananda Agusta 62 70 73 79 
20 Hasim Firmansyah 62 73 72 82 
21 Ino Athif Pradika 61 70 72 78 
22 Ira Puji Astuti 64 69 72 77 
23 Niken Ambarwati 63 69 71 77 
24 Robertus Erik D. D. A. 65 69 72 77 
25 Roselina L. M. P. 66 72 73 81 
26 Anisa Aulia 66 77 80 87 
27 Bagus Yudha Pratama 65 75 78 84 
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T-TEST RESULTS 
 
T-Test (Researcher) 
 
Paired Samples Statistics 
 Mean N Std. Deviation Std. Error Mean 
Pair 1 post test researcher 69.67 27 2.418 .465 
pre test researcher 63.70 27 1.706 .328 
 
 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 post test researcher & pre test 
researcher 
27 .432 .024 
 
 
Paired Samples Test 
 
Paired Differences 
t df 
Sig. (2-
tailed) Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 1 post test 
researcher - 
pre test 
researcher 
5.963 2.278 .438 5.062 6.864 13.600 26 .000 
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T-Test (Teacher) 
 
Paired Samples Statistics 
 Mean N Std. Deviation Std. Error Mean 
Pair 1 post test teacher 77.93 27 2.934 .565 
pre test teacher 72.15 27 2.476 .477 
 
 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 post test teacher & pre test teacher 27 .806 .000 
 
 
Paired Samples Test 
 
Paired Differences 
t df 
Sig. (2-
tailed) Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 1 post test 
teacher - pre 
test teacher 
5.778 1.739 .335 5.090 6.466 17.260 26 .000 
 
 
  
 
 
 
 
 
 
 
 
  
APPENDIX IV: 
- Examples of Students’ Readers-
Theatre Scripts 
- Photographs 
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EXAMPLES OF STUDENTS’ 
READERS THEATRE SCRIPTS 
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PHOTOGRAPHS 
 
 
Students were reading the story that they would transform into scripts. 
 
 
Students were having discussion. 
 
 
Students were acting out their scripts in front of the class. 
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